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Introduction

MOVE is an organisation funded by the Higher Education Funding Council for England (HEFCE) to maximise
opportunities for learners in the East of England to progress to higher education through vocational routes
and to support and promote an increase in participation in higher education. This aim, to widen participation
and increase workforce skills through ‘targeting students from non-traditional backgrounds and build new and
improved progression routes, is reflected in the East of England Development Agency (EEDA) Shared Vision
document'. The East of England region consists of Bedfordshire, Cambridgeshire, Essex, Hertfordshire, Norfolk

and Suffolk.

The percentage of working adults qualified to at least level 4 in the East of England is below the national aver-
age’. The Working Futures®* document sets out employment projections which highlight a dramatic need to
increase workforce skills in the East of England as there will be a declining share of employment for those with
no qualifications or qualifications below level 2 and a significant increase in employment opportunities for
workers at level 3 and above. The Leitch report* also highlighted the need for a more highly skilled workforce to

meet the needs of a globalised economy in the 21st century.

One of the initiatives in the East of England which has helped address the problem of low skill levels and
facilitated progression into higher education has been the continuing development of Access courses. Access
courses have provided ‘a valuable entry route to Higher Education for many students, particularly those ma-
ture learners who missed out at 18'°. This view is supported by the Learning and Skills Council (LSC) Balance
and Mix document in 2007 which highlighted Access to HE provision as a ‘critical and important component
of progression’ The potential for progression that Access provision offers to MOVE's key learner constituents,

non-traditional and return to study'learners, is therefore very evident.

There are now currently 128 QAA-recognised Access to HE Diploma courses ®offered in the East of England by
three Access Validating Agencies (AVA) licensed by the Quality Assurance Agency for Higher Education (QAA)
to validate Access to HE programmes. The Cambridge Access Validating Agency (CAVA) and Open College
Network Oxford, Thames and Chiltern (OCNOTC) are members of the Federation of Access Validation Agencies
and the Open College Network Eastern Region (OCNER) is a licensed member of the National Open College
Network (NOCN) as well as being licensed as an AVA by the QAA. In addition to Access to HE Diplomas, there
are other validated and non-validated courses which provide opportunities to progress to higher education.
These courses can be delivered by Higher Education Institutions (HEIs) themselves or by other providers and

may commonly be referred to as‘access or ‘bridging’ courses.

A number of proposals were made to the MOVE Development Fund to establish new Access to HE pro-
grammes. As a result, it became apparent that, although the availability of Access courses across the region is
excellent, there is a lack of awareness about the provision that already exists and accurate information regard-
ing the programme is not always accessible to learners, providers or stakeholders. The situation is further
complicated because terms such as‘access'and 'bridging'are used to describe a variety of courses designed
for disparate purposes. The research completed for the Access to HE Diploma Course Information Report’,
highlighted the need for more curriculum development collaboration between Further Education Colleges
(FECs) and providers of higher education in order to provide better progression opportunities from the level 3

Access to HE Diploma into higher education.

Following discussion and with the cooperation and collaboration of AVAs, HEIs, FECs® and students on

Access to HE courses across the region, it was agreed to initiate this research project to highlight some of
these issues and provide an accessible source of information for all stakeholders. It is hoped that this report
will offer greater clarity about the terms used, give useful information about the purpose and nature of Access
provision and provide a clear and holistic picture of Access provision in the East of England. This will help indi-
vidual learners and their advisers when making career and professional development decisions and support
employers and providers to plan future curriculum developments which reflect the specific needs for profes-

sional, personal and business development.

Aims of the project

The original aims?® of the project were (a) to research and analyse the availability and suitability of bridging and
Access provision across the East of England and (b) to commission the design and accreditation of provision

necessary to fill identified gaps and support curriculum change to existing provision where appropriate.

Objectives of the project

In order to achieve these aims, the following objectives were agreed:

*  To clarify the availability of Access courses across the East of England

*  Toresearch attitudes towards learners progressing from Access into higher education

* To gather statistical data which would examine the retention and progression of Access students

°  To suggest ways of improving the information, advice and guidance available to learners who wish to
progress to and from an Access course

*  To define the terms‘Access, ‘access and ‘bridging’ to help clarify practice and facilitate curriculum

development




The project team consider that these objectives have been addressed and are considered in detail in the main

body of the report.

Methodology

The project took an action research approach, using a rigorous and systematic process of research and review
to facilitate reflection on the availability, delivery, suitability and success of Access provision in the East of
England. Regular project team meetings enabled reflection on formative findings and activity and provided a

forum to monitor progress and review original aims and objectives to inform ongoing strategy.

A combination of desk and field research was undertaken. Desk research was essential to begin the process
and this information was confirmed and developed through field research, including interviews with AVAs and
questionnaires' to colleges, tutors delivering Access courses, students studying on Access courses and higher
education institutions. The questionnaires were developed following discussion with colleagues, colleges and
validating agencies and were disseminated in various ways, for example, in person, via the MOVE website and

by email.

As a result of the research, and as further information was requested by partners, this dynamic approach to
the project’s focus led to positive changes which added value to the results but did not substantially affect the
original aims and objectives of the project. The amendments were tracked through an Action Plan'", which

was considered and updated at every meeting.

For example, it was agreed (Minutes 12 December 2007) that objectives relating to the approach taken by HEls
towards Access students and colleges delivering Access and the amount of information, advice and guidance
(IAG) which was available to learners could be achieved within the scope of the project and should be added
but that approaching Access students now studying higher education in FECs and HEls would prove to be
too difficult within the time constraints of the project and lack of resource to support this element. Questions
relating to information, advice and guidance were therefore included in questionnaires to Colleges, HE in FE
and HEls to ascertain how relationships were developing between colleges and institutions to inform Access
students about progression and to improve progression opportunities. Furthermore, an analysis of informa-
tion, advice and guidance currently available on Access to HE provision and progression into HE/employment

might provide an insight into some of the trends in subject uptake/withdrawal and learner achievement.

Although initially the project intended to focus on the sectors within our remit, which are Health and Social

Care (HSC), Creative and Cultural Industries (CCl), Sustainable Built Environment (SBE) and Land-based Indus-

tries (LBI), it became obvious that this was not possible as Access students on Humanities and other courses
often progressed to vocational courses and those on vocational Access courses progressed to non-vocational
courses in higher education. It was therefore agreed that the research would include all Access courses and

would not concentrate on HSC, CCl, SBE and LB, as originally intended.

Understanding and use of terminology

In the initial stages of the project web-based research was undertaken to try to find out what provision existed
across the region which was not accredited as a QAA recognised Access to HE Diploma (60 credits) but could
be used as an access to higher education or a bridging or foundation course which facilitated progression
into higher education. This research proved that there was no accepted consistency of use of terminology and
therefore web research on individual institutions’and other websites was difficult. There also seemed to be no

internal exchange of information which would facilitate a web search to interested learners.

Debate surrounding the purpose, nature and content of this provision, together with these research findings,
highlighted the need to clarify the phraseology used in this field, because access and bridging are terms used
in varying contexts and to describe very different levels and volumes of learning. Information on the findings

of this research is included in Appendix 5.

To address the need for clarification, the definitions offered below were developed and agreed with partici-
pants in the project. It is hoped that these definitions will stimulate further debate and lead to a better under-

standing and more consistent use of the terminology in this area.

QAA-recognised Access to HE Diploma (formerly known as Access Certificates)

An Access to HE Diploma is a level 3 qualification to prepare learners who may have no formal qualifications
for entry to higher education courses. Some Access to HE Diploma courses are subject-specific, allowing pro-
gression to a particular higher education course, while others provide general preparation for higher educa-
tion. Most full-time Access to HE Diploma courses take one year to complete, with part-time study often avail-
able. All Access courses are now validated as Access to HE Diploma with the title in brackets. To be awarded

the Diploma learners must achieve 60 credits, of which a minimum of 45 credits must be gained at level 3.

Other ‘access’ or ‘bridging’ courses
In general terms, a bridging course is a short, intensive skills upgrade course to bridge the gap between a
learner’s existing qualification and the entry level set for a particular course. Examples of bridging courses

include: a summer/preparatory course to bring learners to a uniform starting level prior to a higher education




course, a two-week module to assist learners progressing from an HNC/HND/NVQ to a degree course or a

workshop to allow learners to progress from a level 3 to a level 4 qualification.

More specifically, bridging provision could also be categorised into the following types:

®  Preparatory bridging provision — designed to ensure learners are performing competently at level 3 and
have the study skills necessary in order to move successfully to level 4

¢ Conversion bridging provision — bridging to a higher award or change of discipline or both, for example
from HNC to Degree, from a Building to a Surveying Degree, from an undergraduate degree in Business to
a Masters in IT respectively or a vocational award at level 3 into an undergraduate award at level 4

*  Development bridging provision — where some units of a higher level are built into a qualification at a

lower level in preparation for progression to the higher level

The decision was made following this debate to focus this project on Access to HE courses that are QAA-rec-
ognised. This developed from a growing awareness that access provision falling outside the QAA-recognised
awards is difficult to define since the parameters are unknown and are usually the result of a specific set of
circumstances. For the purposes of this report, therefore, the term ‘Access to HE' refers solely to QAA-recog-

nised Diplomas as this term is kitemarked by the QAA.

National policy and Access to HE Diplomas

The first Access to HE courses were developed in the 1970s, originally to widen participation into teacher train-
ing. Their success led to courses being established in other vocational and general subject areas and, in 1989, a

national framework was adopted. This framework has been the responsibility of the QAA since 1997.

As a level 3 qualification, designed to enable matriculation into higher education, which is quality assured by
the QAA but funded by the LSC, Access to HE Diplomas present something of an anomaly. Many saw the par-
allel processes of the standardisation of the Access Diploma as a credit based award alongside the develop-
ment and emergence of the Qualifications and Credit Framework (QCF), which uses the same metric as higher

education (the 10 hour credit) to quantify learning, as an opportunity to address this.

There is a clear case for Access to HE Diplomas to be within the remit of the QCF alongside all other level 3
qualifications from which learners may progress to higher education. However, at the time of writing,
although this anomaly is generally acknowledged, there are no immediate plans for Access to HE Diplomas to
migrate to the QCF. It would be helpful if this issue were to be resolved before the full implementation of the

QCFin 2010.

In addition, government policy on funding issues and the difference in funding systems between further
education courses (funded by the LSC)) and higher education courses (funded by HEFCE) can be confusing
and misleading for both learners and providers. The complexities arising from different funding strategies can
cause misunderstandings and may lead to Access provision not being fully exploited to stimulate and respond

to student demand.

Many changes are being implemented during 2008/9 and 2009/10 which will impact on funding of Access to
HE Diplomas and the effect on Access provision is not yet clear. The LSC funding framework'? has three fund-
ing streams: 16 — 18 year old learners; the adult learner-responsive model and the employer-responsive model.
The Access to HE Diploma is included in the Adult Learner-Responsive category which includes provision
branded in 2007/8 as further education adult provision. Within this group Access is categorised as one of the
high priority groups, although not the highest priority category, attracting full fee remission for:

®  Adult learners without a full level 2 qualification

®  19-24yearold Adult Learners without a full level 3 qualification.

There was a general view that being omitted from the highest priority category had not impacted on the
numbers of adult learners registering for the Access to HE Diploma. However, there is a problem for those
learners under 19 years of age who may wish to apply for Access because the Access to HE Diploma is not
accredited by QCA nor approved under Section 96 of the Learning and Skills Act 2000. Therefore, although
applications from 16+ learners are possible, under the current legislation these learners are deemed ineligible

for funding on Access and the LSC has other preferred qualifications for under-19s.

Other issues arising from the implementation of this funding strategy, which may affect the future of Access to
HE Diploma provision, include work-based learning which cannot be included within the adult learner-respon-
sive category as it is funded through the employer-responsive category and future arrangements agreed in
the context of the UK Vocational Qualifications Reform Programme (UKVQRP)'. The government is undertak-
ing a radical reform of vocational qualifications in the UK through the UKVQRP which is coordinated through a

programme board and managed by the Department for Innovation, Universities and Skills (DIUS).

The LSC has also asked providers to limit the numbers of part-time courses where retention is lower and this
has also impacted on numbers of learners. In addition, there is now only one census date per year (1 October)
for registration of student numbers and students will need to have been registered for six weeks to be includ-

ed. This will have an impact on providers because it is no longer possible to claim partial completion funding.




A further issue is the lack of funding for pre-Access programmes which have always provided a clear progres-
sion route into Access to HE Diplomas. This is now impacting on Access courses because learners may not
have sufficient preparation for level 3 study and therefore are more likely to fail and drop out before comple-
tion. Even those with prior experience of studying in higher education face funding problems. If learners
wish to change career and take a vocational Access to HE Diploma as preparation for a second degree, fund-

ing is only available in certain areas where there are skills shortages and these may change from year to year.

The LSC recognises ‘the importance of Access to HE provision as a critical part of the DIUS, HEFCE and LSC
Joint Progression Strategy’and identifies it as ‘a critical and important component of progressionwhich ‘should
be secured and consolidated™. However, if the Leitch agenda is to be achieved and these principles adhered
to, action needs to be taken to ensure that opportunities to study the Access to HE Diploma are increased

and facilitated. As one of the main reasons for students leaving or not progressing into higher education is
financial, resolving issues surrounding funding of both colleges and individuals will make Access to HE study

more accessible.

Discussion, reflection and analysis

Access to HE provision in the East of England

An analysis of Access to HE provision currently available in the East of England shows that, of the seven level 2
and level 3 sectors identified by the East of England Skills and Competitiveness Partnership (EESCP), only one
sector (Health and Social Care) has specific Access to HE Diplomas designed to meet its needs.

The priority sectors' include:

*  Construction /Built Environment

®  Retall

®  Logistics

®  Health and Social Care

®  Hospitality

®  Manufacturing and Engineering

®  Land-based Industries

The majority of Diplomas are within the Humanities and Social Sciences and Combined Studies (31%) sectors.
These enable access to a wide range of degree courses. Twenty-seven per cent of courses are in Health &
Social Care, Medicine and Nursing and this reflects the NHS strategy of recruiting and training local staff. This
strategy has resulted in HEIs recruiting from within the region and actively targeting local colleges, including

Access courses, to maximise recruitment from the local pool, as this is seen as providing the stable workforce

required by healthcare delivery services. There are also a number of MOVE Progressions Accords and other

agreements in place which facilitate progression through to higher education within this sector.

The remaining sectors do not have linked Access courses, although the newly developed Access to HE
Diploma (Land-based Studies) developed by CAVA'® and partner colleges with the help of funds from MOVE
will be delivered at several colleges across the region (see case study) and an Access to HE Diploma (Popular

Culture and Heritage) has been validated for delivery in the region.

Other subject and vocational Access to HE Diploma currently available include the Sciences (13%), Education

and Creative and Cultural, each at 8%, Business (5%), Computing 2% and Law 19%.

Analysis of these statistics shows that, although the needs of some priority sectors are being addressed, there
is a need for higher education institutions, Access providers and the validating agencies to continue to work
closely together to ensure that there is synergy between employer needs, Access provision at level 3 and

the higher education programmes identified as progression from them. Progress is being made and some
research is being carried out. For instance, fdf undertook research on the extent to which Foundation degrees
are explicitly referenced as potential progression routes or work-based learning. As part of this research, guid-
ance on the curriculum design and content of work-based Access to Higher Education courses (WBAHE) is
being produced which will be available on the web and as a printed document when finalised. This research
project does not therefore include any analysis of the curriculum content, assessment and management of

the Access to HE Diploma.

Analysis of the learner profile in the East of England
The total number of learners registered on Access to HE courses in 2006-7 in the Eastern region represents

approximately 13% of the total number of learners registered on QAA-recognised courses in England.

The learner profile analysis is based on statistics relating to students on QAA-recognised Access to HE pro-
grammes in the East of England during 2006-7 and is derived from data provided by annual reports for CAVA
and OCNER and national Access to HE statistics provided by QAA".

In order to bring a more personal perspective to the statistics, information relating to students studying Access
to HE diplomas in the East of England during 2007-8 was also obtained from a student questionnaire'® dis-

seminated to all colleges across the region.




Of the 264 students who replied to the questionnaire', 53% were studying on programmes leading to
progression in Health and Social Care, Medicine and Nursing, 34% on Humanities and Social Sciences and
Combined Studies awards, and 4% on Creative and Cultural awards. None of the respondents were studying
on courses specifically linked to Sustainable Built Environment or Land-based Industries. The additional 9%
were studying other courses such as Teacher Education. These results reflect the predominant number of HSC
programmes across the region compared with those in other sectors such as Construction/Built Environment

and Land-based.

Learners were asked to identify why they decided to study on an Access to HE course:

®  Nearly half of respondents specifically stated that their decision to study was in order to gain access to
higher education/qualify for a degree course

*  Afurther 8% claimed it was to further their education in general

®  Approximately a quarter of students identified a change of career as their reason for undertaking the
course with the majority (16%) intended working in health and social care professions including nursing,
midwifery and social work

®  Eight per cent were interested in pursuing a new career in education or teacher training

®  Seven per cent of students stated that their reason for choosing an Access to HE course was to realise
their potential, with many wanting to improve their skills, confidence and in one case; ‘to blow away the

cobwebs and to prove to myself that | was more capable now of doing this due to life experience'®.

The flexibility offered by an Access to HE course, as opposed to alternative qualifications to gain entry to
higher education, was highlighted by 10% of students as a reason to study on an Access to HE course. Many
stated that this option was preferred to retaking or starting GCSEs and/or A levels and indicated it provided
a quicker route and allowed them to study while continuing to work, care for children or fulfil other existing
commitments. Reasons for studying included comments such as ‘To further my education and provide a

better future for my kids and to encourage other women from my community to have an education’

Analysis shows that 75% of learners registered on Access to HE courses in 2006-7 in the eastern region were
female. This is representative of the national picture. The learner age group with the largest representation
at registration (30%) was 20-24 years and this may be because of funding available to prospective learners.
Although nearly three-quarters of learners at registration in the Cambridgeshire/Suffolk/Norfolk area were
White-British, the southern area of the region showed a more diverse representation of ethnic groups. Eight
per cent of learners indicated they had a disability and/or learning difficulty which is higher than the national
average for the same period. Seventeen percent of learners were identified as being from a deprived area

(including postcodes on LSC file, not on LSC file and other LSC defined disadvantage). It was not within the

scope of the project to compare the availability of Access to HE Diploma in the ‘cold spots'?' identified in the

East of England, however, this could be the subject of further research.

Of all learners registered on Access to HE courses in 2006-7 in the eastern region, half were awarded an Access
to HE Certificate?? or Diploma. A further 12% gained partial accreditation and a quarter of learners gained no

accreditation. Thirteen per cent were continuing with their Access to HE studies.

Where do learners go?

In analysing the information from the further and higher education Institutions and validating agencies there
is some inconsistency in the figures relating to enrolment, registration, withdrawal and progression. In particu-
lar, there is a disparity between the data available from the University and College Admissions Service (UCAS)
in relation to numbers of Access learners applying and numbers progressing and those available from validat-
ing agencies and other sources. However, statistics from AVAs and colleges appear to show that of the total
number of learners awarded Access Certificates or Diplomas in 2006-7, 83% progressed into higher education

and 3% into further education. Nine per cent of learners went directly into employment.
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UCAS figures show that 972 Access learners were accepted to study on a level 4 qualification in the East
of England in September 2007. This includes degrees (929), foundation degrees (35) and Higher National
Diplomas (HNDs) (8).




Of the students progressing into higher education, 81% professed to be intending to study in the East of
England; 119% have applied to HEIs outside the East of England and the other 8% did not specify where they
intended to progress. The high proportion of learners wishing to remain in the East of England and to ‘stay
local'for their HE may in part be the result of the Health and Social Care policy of encouraging local recruit-
ment. In contrast, when considering learners under -19 years of age, ‘the region is a major exporter of young
full-time first degree students, and the proportion of this group of students studying in their home region is

one of the lowest in England’%.
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The results of the research undertaken with college tutors delivering Access support the view that Access
learners remain in the East of England. These figures show that of the enrolled students who progress to
higher education, 60% stay within the region and only 19% migrate to higher education outside the East

of England. There is no information given for the remaining 21%. Figures available from HEls and HE in FE
colleges show that Access learners progressed to most universities or their partner colleges in the East of
England. The destinations quoted reflect the predominance of Health and Social Care Access in the region as
the universities with most entrants appear to be those that deliver Health and Social Care courses. However

Access learners were admitted to undergraduate courses as diverse as Literature and Drama, Environmental

Science, Criminology, Graphic Design and lllustration, Business and Law, Film Studies, Quantity Surveying and
Latin American Language Studies. It is difficult to quote percentages, however, or to give a categorical state-
ment on numbers as some colleges and universities gave details of the destination but not the numbers of

learners who progressed.
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What are the facilitators and barriers to progression?

All but 9% of the students who replied to the questionnaire intended to progress to higher education. The
main reasons for not progressing were personal or financial; other reasons given were pregnancy and leaving
the country. One student specifically stated being unable to access funding for a second degree to enable a

career change as the reason for non-progression.

The Colleges also confirm the view that the main reasons for not progressing are financial and personal. Oth-
er reasons quoted are that no offer was made; there is lack of appropriate local provision and in some cases
no available places eg nursing. Some did not apply or deferred applying for or taking up an offer. One tutor
mentioned that there is some resistance and lack of understanding on the part of universities and admission

tutors to accepting Access students and this is explored further below.




It was difficult to draw specific regional conclusions from the information received from HE providers. This was
partly due to the fact that of the HEIs and HE in FE colleges approached only a small proportion replied. It was
further complicated by the structure of some HE providers who were unable to give overall admission figures

for Access learners. In some cases, HEIs included partner college admissions figures within their own records.

The results of the questionnaires suggest that, whilst showing caution in accepting applications to some
courses, the figures do not reflect a high rejection rate into their programmes. Of the HEIs who responded, all
stated that they accepted Access students into their undergraduate awards and most treated them no differ-
ently from any other applicants. For certain programmes of study applicants from Access courses were more
likely to be admitted following an interview. Several institutions guaranteed interviews for successful Access
students. One made conditional offers based on successful completion of the Access course. However, all
institutions offering higher education are subject to the Fair Access legislation, overseen by the Office for Fair
Access (OFFA) which aims to promote and safeguard fair access to higher education for under-represented
groups, and this should ensure that Access learners are treated with fairness and equity. Additional qualifica-
tions were required into specific awards at some universities including Maths and English at GCSE or equiva-
lent and in some highly technical subjects an A level in Mathematics may be a requirement. Only one Univer-

sity named a specific course to which an Access qualification was insufficient to gain entry.

AVAs have worked hard to address issues where specific academic requirements are requested and the new
Access to HE Diplomas are designed to meet the requirements of HEls, professional bodies and employers.
Furthermore, cooperation and collaboration have resulted in universities becoming more aware of the needs
of applicants and several institutions delivering higher education courses now have specific familiarisation

courses to support Access students.

The information received from higher education institutions indicated that most have informal arrangements
with providers of Access and several indicated that more formal agreements had been agreed or were under
negotiation. This was supported by the analysis of the responses from the Access tutors from the 31 colleges
delivering Access courses which showed that although only 3 had formal Progression Accords with HE in
place, some were in the process of negotiating agreements and the majority (26 of the respondents) thought

that Progression Accords would be useful.

Information, advice and guidance

Students confirmed that word of mouth is the still the most common way of learning about Access (33%) with
the Web (20%) growing in prominence and college visits (16%) also a significant factor. Specific adviser cen-
tres such as Careers Centre/Next Step/Connexions/Adult Learning Centres accounted for only 5% of students

being advised about Access. One of the most innovative sources was a leaflet from a child’s school.

Colleges reported that they worked closely with the validating agencies to ensure that programmes were
monitored and evaluated on a regular basis and most meet regularly. Colleges did not often meet with each
other or advertise each other’s courses, but one college did advertise courses delivered at other colleges
which they did not offer themselves. This highlights that although colleges and validating agencies collabo-
rate and are well informed about Access to HE Diploma, there seems to be no direct link between colleges,

AVAs and the prospective student.

The project team has monitored the availability of information about Access to HE Diploma throughout the
project. This monitoring process has shown that information about Access is improving and is becoming
more accessible through providers' websites and prospectuses. However, there seems to be little marketing
and publicity about the availability of Access study and from statements made by tutors and validating agen-

cies this may be due to lack of funding for marketing purposes.

A significant development is that since compiling the Access Diploma Course Information Report for this
project, QAA has launched a new Access website https://ava.qaa.ac.uk/SubSites/PublicSearch/search.aspx
which provides comprehensive, clear and accurate information and advice to learners considering an Access
to HE Diploma that includes a definitive list of Access to HE Diploma courses available both nationally and in
the East of England. It is hoped that alternative formats based on the information available on the website
become more widely disseminated and that the Access to HE Diploma achieves a higher profile as a conse-

quence.

Conclusions and next steps

This study of the Access to HE Diploma in the East of England reflects a very positive learner appreciation of
the opportunities for personal and career development that an Access to HE Diploma provides. However,
there are several areas of concern relating to government strategy, especially in relation to funding for both
colleges and individuals, which could undermine opportunities for learners from non-traditional backgrounds,

who are the main targeted audience for Access to HE Diplomas.

If the government wishes to achieve its declared aim of developing a highly skilled workforce then investment
must be increased for those learners who are either seeking to change career or who missed out on higher
education first time around. An Access to HE Diploma provides a proven route into higher education. Itis
both demanding of, and designed for, non-traditional learners who are seeking a more flexible and innovative

route into higher education.




Lack of funding for part-time Access to HE Diplomas may also impact on learners, providers and other stake-
holders who are more likely to be attracted to a part-time Access Diploma which enables them to work and

retain staff whilst encouraging personal and career development.

Funding should also be made available for additional marketing of Access to HE Diplomas across the region
as a means of progressing into higher education. Although college websites and prospectuses now give a
higher profile to Access to HE Diplomas, there seems very little additional marketing to the wider public."Word
of mouth; although effective, is not the most efficient way of ensuring that the possibilities available through

an Access to HE Diploma reach the appropriate audience.

One of the challenges when researching this project was whether courses could be recognised as one course
with several pathways or several different individual courses. Course recognition has become easier with the
review and revalidation of Access to HE Diplomas which now specify the pathway in brackets. This should help
learners and advisers trying to identify appropriate courses. Additionally, more clarity in the use of terminolo-

gy relating to Access and bridging provision will make it easier for learners to research available opportunities.

A further issue was lack of consistency in the information available from various sources and how this could

be interpreted in a logical and meaningful way. Templates and the information provided by colleges and AVAs
for monitoring purposes differed and made reconciling the figures and statistics difficult at times. However,
the QAA revalidation process has brought clarity and consistency to the monitoring of the Access to HE
Diploma. All Access to HE Diplomas must meet the common criteria stipulated by QAA in curriculum design.
The revalidation process has also ensured that academic standards are maintained and that management of

information meets QAA requirements for quality assurance and monitoring.

Most learners were extremely satisfied and confirmed that the course on which they were studying was meet-
ing their needs, giving them confidence and preparing them well for future study at a higher level. Individual
criticism related to lack of organisation, changes in tutors and rooms and not being sure that all elements of
the course were relevant to their future plans. However, it would be useful to have been able to follow this
through with a further project and to contact the learners who had replied to our questionnaire during 2008/9
to determine (a) if they had progressed into higher education (b) if not, why not (c) if they had progressed,
where to and on what course and (d) if they still feel that the Access to HE Diploma had fully prepared them

for further study.

A project based on information gained from these Access learners could facilitate further analysis of informa-

tion on Access to HE provision and progression into HE/employment and might provide an insight into some

of the trends in subject uptake/withdrawal and learner achievement. A further gap in the knowledge about
learner achievement is whether Access learners stay within the education system, achieve Honours awards

and move into rewarding jobs as a result.

This study highlights how colleges and universities, supported by organisations such as MOVE, are increas-
ingly working together to meet the changing needs of a global economy in the twenty-first century. However,
more collaboration between employers, providers and validating agencies is essential to ensure that progres-
sion routes exist in priority sectors through all levels. MOVE development funding and Progression Accords
and other developments across the region have made significant inroads into this need but if the Leitch aims

are to be met, continued effort and resource from all stakeholders will be required.

In conclusion, we believe that the Access to HE Diploma has a continuing role to play in lifelong learning

and vocational progression and it is hoped that this report will be used to support future developments and
encourage a regional, strategic perspective. MOVE has provided development funds, brokered Progression
Accords, improved clarity in the use of credit and provided accurate information and guidance about pro-
gression opportunities arising from Access to HE Diplomas. It is hoped that this report will highlight the work
undertaken by the validating agencies, colleges, and learners and help to guarantee the continuing success of

Access to HE Diplomas in the East of England.
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Appendix 2

MOVE Access and Bridging Project Plan

To research and analyse the availability and suitability of bridging and access provision to enable voca-
To conduct detailed desk research to map all existing provision from FE, HE, private providers and validat-

To commission the design and accreditation/validation of provision necessary to fill identified gaps and
To conduct detailed field research with all types of provider/agency to determine inter alia curriculum

support curriculum change to existing provision where appropriate

To gather statistical data and other relevant information about student throughput and progression to HE

content, design, level and credit volume, delivery methods, intended learners, intended and/or available
To conduct field research with current, intending and completed students on existing provision to deter-

mine qualitative data about the perceived purposes and fitness for purpose of existing provision

To identify duplication and overlap in existing provision and propose rationalisation and/or collaborative
To propose and support the formal accreditation/validation of all provision that is currently not accredited
To propose models and make recommendations for the development of new provision

To support collaborative regional activity in commissioning and developing new provision

To identify gaps that may exist in existing provision

10. To produce a range of outputs consistent with the project aims and objectives above based on research
findings and emerging needs in the area including a full glossary and clear definitions and information

To ensure Access and Bridging information is included in MOVE information to learners
12. To identify HEI attitudes to Access courses and access students at both corporate and Faculty/School level

13. To support the development of vocational Access provision across the region where appropriate

14. To conduct an analysis of Access Information and Guidance provision and undertake field research to
determine fitness for purpose from a student perspective
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Appendix 3 Project team and partners Appendix 4 Example action plan

MOVE Project team Colleges of Further Education Norfolk s Y R ¢ /& 8 §5 e
§ FF £ g/ 3 N £ ¢

. . . . . . S Ry S5 S Py S Q&' g
Mick Betts, Project Director Bedfordshire City College Norwich & 8¢ Iy g/ & & &3 §
(Director CPE) Barnfield College College of West Anglia a1 [t wtcsro i Jocare oot 1| [y sormencomsans ||t ruang

and validating agencies East of England Discuss at SE re role of PMCs
Brenda Crichton Bedford College Easton College brovdos 10 ass08s aceusey of iormaton Uso
21 PMC PMCs. 24.10.07 Contact LP about agenda item at Done

next PMC meeting SP to attend CCI BC to attend
HSC Agree what we are asking them to do
through SE 19/11/07

Project Researcher Dunstable College Gt Yarmouth College

Visit representatives fron CAVA, OCNER and
validating agencies to discover and authenticate
information already available in order to avoid
duplication of effort. 24.10.07 BC to arrange
meetings with VAs and put on agenda for ASB
meeting 12.11.07 - Meetings arranged for 16/11/07

To conduct detailed field research with all types 1.~ Produce Spreadsheet and
of provider/agencies to determine inter alia | documentation detailing course
22 content design, level and credit information which will enable mapping to BC Jan-08
volume, delivery methods, intended learners, | be undertaken to identify gaps in

intended and/or availalbe progressions routes [ provision and overlaps where they exist

(Administrative Researcher, CPE) Shuttleworth College Paston College

12.12.07 Meetings held - information being
Ongoing |collated - CAVA QAA report to be studied for
relevant information

Sarah Pettit

Suffolk

Lowestoft College

Project Researcher Cambridgeshire

2. Productin of proposals for further Develop spreadsheet and collate relevant

deve\u;lnmezt‘ cu‘\labura:u;n ;vnd \ BCISP information Analyse
22 f:lg\',?m“"‘ levelopment between al PMCs/ Feb-08 |available information to identify where duplication | Ongoing

exists and where gaps exist. Work with
Stakeholders to produce proposals as detailed

(Administrative Researcher, IAG) Cambridge Regional College

learners to further progression into HE
and prevent duplication

Ot ey Col |eg € SP to contact QAA e info available and
timescale UCAS re info available and
timescale12.12.07 Undertaking trawl of Dev
Fund for unaccredited access/ bridging
projects. Contacted UCAS & QAA - UCAS

info will have cost implications.

Trish Judson, Director, IAG College of West Anglia

Produce a report which will identify Contact Validating Agencies/FECs to provide up to

To gather statistical data and other relevant | fitness for purpose of available courses date and accurate information and confirm detail

23 |information about student throughput and and statistical information showing SP/BC | Feb-08 |Develop a report from headings agreed by Project | 12/12/07
ion to HE in existing ion and identifying any issues Team. Produce rationale to justify use of sample

of retention used for report

Suffolk New College

Jan Hancock, Huntingdonshire Regional College

PMC, Health and Social Care

HEIs, FECs and private providers use
report as reference document to inform

Peterborough Regional College West Suffolk College

R . R 23 learners and other interested external
osie Rigg and internal audiences
'
o conduct field research with current, intending 1. Develop questionnaire based on objectives of
) ! - | 12.12.07 BC to contact OCNOTC - no
. . . . and completed students on existing provision to | Produce a report which wilidentify project 24.10.07 Attend OCNER conference
PMC, Creative and Cultural Essex Access Validating Agencies 2.4 |determine qualitative data about the perceived |student view of provision and suitability 8C 30.10.07 Attend CAVA conference 17.11.07 BC- | 121107 |fGPl: Students on OCNER conference
' approached - good response - see

purposes and fitness for purpose of existing |and fitness for purpose investigate whether to distribute questionnaire (via PP! g P
fihene ity spreadsheet attached

Cambridge Access Validating 2. itsiew biock ofstudents ss sgresd it

FECs/validating agencies

12.10.07 Arrange meetings with
CAVIOCNER/OCNOTC and FECs Need to
contact in new year

Industries Braintree College

Chelmsford College Agency

Via Colleges BC to consider viability?
12.12.07 OCNER/CAVA willing to give
approach Course leaders re information -
questionnaire in progress

Jane Inglis,

3. Forward questionnaire to former students by
emaillpost to ascertain views

Project Support Administrator Colchester Institute Open College Network Eastern

BC/SP 4. Analyse information to produce report Jan-08

Epping Forest College Region

Higher Education Institutions Harlow College Open College Network Oxford, o oty gaps tht iy it et Drectors o e o PG etk
e e e e g scheduleQuestions to ask: (a) identify omissions 12.10.07 Liaise with PMCs - Jan and Rosie

2.5 |provision - This may be Access to HE and PMC 0ct-07 ) de Jan-08 i
(b) look at progression into receiving programmes o report - is it on PMC agenda
A | R k U . : P | C ” Th d Chl onward or HE from Access (c) is recruitment into HE improved if Access
nglia Ruskin University almers College ames an literns course exists
. . 1. Todentify duplication and overlap in existing o )
of 12.10.07 Liaise with PMCs - Jan and Rosie
Cranfield Unive r5|ty South East Essex CO||ege provision ) 2 1. MB/TJ to inform SE in discussion with Sector | Y3708 (07 {450t _is it on PMC agenda Backstop is
26 |propose and support curriculum change and/or PMC Oct7 | T o P et Dev Fund 10 1%Por 15 1 on PIC agenda ack
collaborative development activity where irectors fo include into ork schedule R4) |10 employ consultant - can rol project
appropriate

Norwich University College Thurrock & Basildon College

Identify through research all
uncertificated courses of study accepted| o o Work with validating partners to develop funding
by FECs and HEIs as bridging or entry opportunities

qualifications

See if accreditation has taken place and
Ongoing |look to development funding (place on next
agenda)

To propose and support the formal
27 |accreditation/validation of all provision that is
currently not accredited eg Addenbrookes

of the Arts

See if accreditation has taken place and
Ongoing |look to development funding (place on next
agenda 12/12/07)

Work with partners eg UCS to accredit non-
accredited learing

To have supported courses of study
through the process of accreditation

Open University Hertfordshire

See if accreditation has taken place and
look to development funding (place on next
agenda 12/12/07)

; To propose models and make
Hertford Re giona | Colle ge 28 |recommendations for the development of new | Identify types of bridging ’S:‘:;*;s:al's""’”“a""" and Development Fund

provision

University of Bedfordshire

University of Cambridge North Hertfordshire College

To support collaborative regional activity in
commissioning and developing new provision

University Campus Suffolk Oaklands College

To collaborate with relevant

To compile and publish MOVE Regional organisations and institutions to agree

Guidelines on Access and Bridging provision
210 |including a clear glossary and clear agreed
definitions of all types of provision related to
access and bridging courses

Continue research through contact with relevant
definitions of all types of provision colleagues to compile varying understandings of | End August | This will be part of the final report and be
related to the project types of provision from which generic definitions 2007 |attached as a discrete document

Publication of documentation including can be drawn
definitions and a full glossary of terms

University of East Anglia Royal Veterinary College

SP Jan-08

University of Essex West Herts College

University of Hertfordshire

2M | esearch findings and emerging needs in the :fsr""‘is“;hnes region to appropriate organisations and
Writtle College
242 |Toensure Access and Bridging information is Uploaded onto MOVE website Jan-08

To produce a range of outputs consistent with
the project aims and objectives above based on

The outputs will be evaluated and disseminated

included in MOVE information to learners




Appendix 5 Bridging and access provision Appendix 6 Student questionnaire

in the East of England

QUESTIONNAIRE FOR STUDENTS CURRENTLY STUDYING OR HAVING RECENTLY COMPLETED

3 s o s
s 5 8 S £ S &,
= ) 3 = X - wE o
H g 2 £ g H § £5¢ AN ACCESS COURSE
b4 S 5 £ 4 -3 3 553
g 3 § s 3 g §88
= 3 (<7 © © a g
ES b5
Open University ou | Opening cnfglong Sense of the Arts 0 ;
Trnity : Name: Postal Address:
Has 65 guided working hours and has
Arts Council, London The Garage, Norwich is Guildhall 123
NQF Arts Award applied for UCAS points - A level standard
east@artsaward.org.uk Regional Agent and P 17-25 (Gold) H .
Canon or ages 17 - Email address:
UCAS Points Level 2 10 points, level 3 20 T | h
keyskills4u.com/KSiwhyK points and level 4 30 points eg 3 key skills| elephone:
Quality Improvement Agency | g ¢y atlevel 3 = 60 points = S level at Grade A | "2 p
and A level at Grade D . .
Date of starting Access Course: Date of finishing Course:
Bedford College Bedford College BTEC | National Award | Music Technology: Musical 3 Iftaken in partnership with Sound Recording Techniques can be used
Sequencing Unit as 'bridging course' into Fd in Music Technology
Music Technology: Sound If taken in partnership with Musical Sequencing Unit can be used as
Bedford College Bedford College BTEC |National Award 3 ; N . N
Recording Techniques bridging course" into Fd in Music Technolo H i i .
9 Technia aing d College at which you studied or are studying your Access course :
Diploma in "
Hertford Regional College | Ware Centre Edexcel |Foundation  |Art & Design Progression to Fd, University Diploma, EdExcel HND, BA(Hons
. degree or employment
Studies
4 year degree - st year bridging into HE - 60 L4 credits Includes 3
UoB Luton & Partner colleges | UoB | BA(Hons) Media Production 34,56 |core modules: Return to learning, learning skills, working with Access Course Title:
numbers + 1 subject specific pathway module, in all subject areas
4 year degree - 1st year bridging into HE - 60 L4 credits Includes 3
UoB Luton & Partner colleges UoB | BA(Hons) Visual Arts 3,4,56 |core modules: Return to learning, learning skills, working with
numbers + 1 subject specific pathway module
PP AT, DT
Animation, Digita and Leng Access Course details — please detail all subjects you are studying:
Media, Digital Modelling,
Fine Art, Graphic Design Studies are integrated with the Foundation Diploma. Course provides|
UoH UoH |BA(Hons) and lllustration, Model alternative route onto specialised degree. Entry is one A level or
Design and Special Effects, BTEC ND/C
Product Design, Fashion,
Software Systems for the
Art Extension Pre-degres Includes: portfolio dev, specialist workshops, AS Art History, AS/A2
Great Yarmouth College Great Yarmouth hr e 3 g::;z;rzg/::;;:rses, Fine Art, Textiles/Fashion, Photography, How did you hear about the course eg newspaper/word of mouth/web page etc
UEA Norwich UEA Study Skils for Higher 0 4 o prepare for higher education. Delivered on fine 121 tutoring
Education includes notetaking, academic writing and
South East Essex College | Luker Road Diploma Q{Lj‘l;‘*'g” Foundation BA Hons in Art & Design in HE or Colleges
. . o
South East Essex College | Luker Road gce:e'gza‘f L"E'T Art & Design 2 |Access to HE Art & Design L3 Why did you decide to StUdy on an access course
TS GO TS TOTTaT RS Wi OTVeTSIy 0T CaseATgia;
N TUC National Framework pt/ftiwbl 36 @ Anglia Polytechnic Uni, Keele Uni & Birkbeck College. H E
City College Norwich for Access Programmes a 3812@23 |16 weeks progression opportunities are also available at City College & West
Open University oy |Opening e:g:rslandmg Soclety 10 4 |use to prepare for chosen career, or what to study next
Open University oy |Opening 3:‘2;’5‘3”“'"9 Children 10 4 |use to prepare for chosen career, or what to study next : : :
Are you studying full time or part time?
O Opening Understanding Health
pen University ou Y158 10 4 use to prepare for chosen career, or what to study next
Brogng Understanding Foalh & S T TS O TS T O ST TG G STy,
Open University ou Certificate Social Care K100/KZX100 60 4 Er[\{alle.gLvolunlaw sectors . Can lead to HE, in Social work, Nursing
Extended Degree -1st year bridging into HE = 60 L4 credits Includes| o
UoB + partner colleges UoB |BSc(Hons)  |Biomedical Science 6 |3 core modules: Return to learning, learning skills, working with How |ong will it take you to comp|ete the course eg 1 year/2 years?
numbers + 1 subject specific pathway module
Extended Degree -1st year bridging into HE = 60 L4 credits Includes|
UoB + partner colleges UoB | BSc(Hons) Health and Social Care 3 core modules: Return to leaming, learning skills, working with
numbers + 1 subject specific pathway module
Extended Degree -1st year bridging into HE = 60 L4 credits Includes| .
UoB + partner colleges UoB  |BSc(Hons) Psychology 3 core modules: Return to learning, learning skills, working with For students cu rrently studylng on an Access course
numbers + 1 subject specific pathway module
Extended Degree -1st year bridging into HE = 60 L4 credits Includes| H : H : : : H H
UoB + partner colleges UoB | BSc(Hons) Applied Social Studies 34,56 |3 core modules: Return to learning, learning skills, working with Do you think the course you are StUdymg Is meetmg your needs and preparing you adeq uately for StUdylng inh 19 her
numbers + 1 subject specific pathway module
Developing a portfolio for Addresses pertinent issue of portfolio development. Political education?
UoB UoB professional 30 4 emphasis on LLL and wbl alongside a move by professional bodies to|
EL claim use pfs as evidence for has put this on the agenda
Return to Professional designed to enable nurse, heatlh visitors and midwives to return to
UoB UoB P
ractice practice with
Uort College Lane Uor | University Arts Therapies Foundation 5 3 x 15 credit modules at L2 - may provide springboard into MA Art
Certificate Therapy
Open University Sr'z;g‘rg; . !;‘:r:fucmg Environment 10 1
) SReTISa DegreTs T s =T Do you plan to progress to Higher Education? If so, what course do you plan to apply for and at what University/college
UoH UoH |BSc(Hons) Science (Environmental 34,56 |Methods, Introductory Science, Individual Project, + 3 science Yy p prog 9 ’ Yy p pply y 9
;}olleéé;onal Studies ﬁé;\gn‘cu TOT TIIVD STUSITTS | 10U CISURs 10 Propars 107 aumonanc . . . .
UEA Norwich UEA o oudes 60 5 (HE L2) | admission into BA(Hons) Professional Studies Programme with 240 (Please put details of second choice if appropriate)?
UE Bridging Year For Students - gives entry in UE UG courses -
Conversion course for students entering MALA (MA in Landscape Course:
Writtle College Writtle UEA Bridging Studies 7 Avrchitecture) from other disciplines (geography, sociology, ecology,
etc. Also optional for MA in Garden Design Coll JUni it
ollege/University:
Location:
If you are not planning to go on to higher education can you please say why you are not progressing?




If you have already completed your Access course could you please say on which course of study you are now enrolled

and the college or university at which you are studying?

Did the Access course you studied prepare you sufficiently for studying at HE? It would be helpful if you can say what

was good about the course and what, if anything, you found unsatisfactory.

Would you be willing to provide a case study for our website and the publications resulting from this project?

Appendix 7 Questionnaire for college tutors

QUESTIONNAIRE FOR ACCESS COURSE LEADERS/COORDINATORS/TUTORS

Institution

Name of Tutor

Role

Course Title

Validating Agency

If you run several specific Access Course please use a new course information sheet for each
course of study. If there is one general course with several pathways please show units
necessary for each specific pathway qualification.

COURSE INFORMATION

Course Title:

Thank you for taking part in our research project and for completing this form. Your
completed form will be included in a prize draw of a £25.00 book token for the winning
learner. The closing date for the competition is the end of March 2008.

It would be helpful if you can return the completed form today but if not please ask for a stamped addressed
envelope and return the paper copy in the envelope provided or complete the form on line at
www.MOVE.ac.uk. The online version should be returned to info@move.ac.uk. Please ensure you
complete the contact details so that we can send you your prize if you are a winner.

MOVE LLN

Suite 1

Lancaster House

Meadow Lane

St Ives

Cambridgeshire  PE27 4LG

The personal information requested in this questionnaire will not be used or disclosed for purposes other than inclusion in this research
project, except with your explicit informed consent or as required by law. All information will be anonymised.

The personal information requested shall be retained only as long as necessary for the fulfilment of the objectives of the research project.

Is this a specific vocational access qualification or a general access qualification with several pathways?

If the course has several pathways what are the rules of combination? It would be helpful to differentiate
between mandatory and other optional subject areas.

Mandatory Units

Optional Units where choice is possible Optional Units where choice is possible
Pathway: Pathway:
Modules Modules
Pathway: Pathway:
Modules Modules

How many students do you have registered for the academic year
2007/87?

How many students did you have registered for the academic year




2006/77?

If students do not progress do they give reasons? If so could you detail these?

2006/7 2007/8
How many Full Time?
2006/7 2007/8
How many Part Time?
If studying Part time how many students enrolled in 2006/7 and re- Enrolled Re-registered

registered in 2007/87?

If students did not re-register did they give reasons? If so, could you give details?

How many students in 2006/7 progressed into Higher education?

No of Students

Do you have formal Progression Accords with Higher Education Institutions? If so, please give details:

If not, do you think formal Progression Accords would be helpful?  Yes |:| No |:|

What courses did they progress into? Please give numbers of students into each award if possible

Institution (eg ARU) Course Title

No of Students

Do you have informal links with Higher Education Institutions? If so, with whom?

HEI/FEC and validating HEI if | Programme of Study No of students
applicable

Are the numbers of Access students increasing or declining year by year? Does there seem to be a regular

pattern?

Does your institution have any other validated or unvalidated courses which enable access into Higher
Education? If so, please detail:

Course Title Curriculum Content Volume of Level of

Credit Credit

What is your perception of barriers to progression to Higher Education from Access courses?




Appendix 8 Questionnaire for HEl and HE In FE
Admissions Tutors

The MOVE Access and Bridging Project
PROGRESSION OF ACCESS STUDENTS FROM FURTHER EDUCATION INTO HIGHER EDUCATION 4. Does your institution support Access entry to all appropriate programmes of study? If there are

limitations can you please say what they are.
Please answer all questions if possible and add additional information on separate pages if you wish to

5 Do you accept students from non-validated access courses (eg In-house courses such as )

Institution:
6. Who makes the decision about admitting Access students to a programme of study?
Name:
7. Is there a specific process and does it differ from standard applications. If so, how?
Title:
8. Do you have specific Vocational awards to which vocational Access students are admitted? If so, in
Role: (In relation to Access in HE eg Admissions/Progression from Access etc) which specialisms are these?
9. If not, are there vocational areas which you think could benefit from a vocational access course?

SECTION 1 - Progression from Access to Higher Education
Delete as applicable

1. How many applications for entry from Access students did your 2006-2007
institution/faculty/department* receive (not necessarily admit) for the SECTION 2 Information Advice and Guidance
academic years 2006/7 and 2007/8 2007-2008

10. Who provides information advice and guidance to Access students applying to your institution? For

instance, do you have specific access course admission tutors?

2. How many Access students did your institution/faculty/department* admit  2006-2007

to programmes of study for the academic years 2006/7 and 2007/8 11. Does your promotional material give specific advice to Access students? If so, where (eg website,
2007-2008 prospectus etc). Could you please provide hard copies of this information to the address detailed
below?
3. Towhat subject(s) and/or vocational courses were Access students admitted? 12. How close are your links with validating agencies in your area? For instance, do you have regular

meetings with or have you visited FE colleges to meet with prospective students.

Course/Qualification (eg Fd, BA Subject/VVocational Course No of students

(Hons)) 13. Have you approved MOVE Progression Accords in place? If so, please give details.

14. Do you have informal agreements with Further Education Colleges? If so, with whom and for

which courses?

15. Do you run introductory courses for Access students who are being admitted to your university prior to,

or following, enrolment? If so, what study does this entail?
Continue table as appropriate
16. Do you have specific clubs/groups to support Access students?



Appendix 9 Case studies

Access to HE student case study

Mrs Keeley Knowles, Access Main Course, Colchester Institute, Essex

Before | started the Access to HE course | was working on a part-time basis for a solicitor’s
and studying part-time for an AS Level Psychology at the Friary Adult Community College,
Maldon. I had nine GCSEs, a Personal Assistant’s Diploma, an NNEB Diploma and AS Level

Psychology.

| was recommended an Access course by the Friary and by the University of Essex. It was
an entry requirement of the University of Essex to have completed an accredited Access

course and was therefore necessary for me to undertake it to go on to higher education.

Through the Access experience | have enjoyed meeting other people who are in a similar position to me,
managing work, study and family life, and being encouraged by the tutors to believe in myself and to strive

to reach my full potential. The structure of the course has prepared me well for the pressures and demands of
higher education whilst greatly increasing my self-confidence. The hardest aspect was adjusting to studying
at A Level standard and re-arranging my life to accommodate work and study whilst bringing up my two boys,

but this all worked out well.

Since starting the course, | have accepted an offer for a Sociology degree at the University of Essex to start in
September 2008 and am considering teaching at secondary school level in the future.

In ten years time, | hope to be enjoying a career in education.

I would like to add that the dedication and support of the Access Curriculum Managers has been inspirational
and | would recommend the Colchester Institute to mature individuals of all ages who are serious about
returning to study, because although it is challenging and overwhelming at times, the tutors give you lots of
encouragement, guidance and reassurance to help you to succeed. Overall, it has been a very positive experi-

ence that has prepared me better than | had hoped for university life.

Access to HE student case study
Antoinette Theresa Hewitt, Access to higher education course, including GCSE maths, English and science.
Specialist subject taken; English language and literature, psychology, communications and media studies.

Studied at Colchester Institute, Essex

Before | started the Access to HE course | worked in a primary school as a teaching assistant and midday assist-
ant. 1 did not have any qualifications. | found out about Access to HE courses through a friend. | have always

wanted to gain some qualifications and, whilst working in the school, | realised | wanted to be a teacher.

Once the access course has finished, | plan to go to Essex University to study for a Humanities degree. The
disciplines I would like to choose are English Literature, History of art and Italian language. What I have gained
most from the Access experience so far is the realisation that I am an intelligent person and realising my po-

tential; the courage, confidence and self-esteem | have developed; the many friends | have made.

The hardest aspect is that | am a single parent with four children, and although I am a disciplined person, the
time constraints put upon me, due to assignment deadline and amount of work, has left little, or no time for
leisure or relaxation.

In 10 years time | see myself as either a deputy head teacher or a head of department.

If anyone was wondering if they should embark on an access course, | would advise them to do so. It has been

one of the turning points in my life and one of the best things | have ever done.




CAVA land-based Access to HE supported by MOVE development funding
Jill Cox, Quality Assurance and Development Officer, CAVA

Overview

Previously there were no Access to Higher Education courses in the land based sector amongst our members
in the Eastern Region. CAVA was initially approached by Otley College to discuss the possibilities of creating
this new progression route through to their existing Foundation Degrees at Otley. Following meetings with
staff at Otley College, and initial research in the area CAVA felt that a progression route gap had presented it-
self. In response to this identified need CAVA bid for MOVE development funding to create and validate a new

land based Access to HE course.

Context and rationale

The land-based sector is served by a wealth of education programmes in both FE and HE delivered at spe-
cialist institutions in both sectors that have a strong record of widening participation. In the Eastern region,
land-based colleges have a long history of working together to create access and progression opportunities.
As part of what is now the Aimhigher initiative, the LandlLearn Partnership was established between Writtle,
Otley, Easton and the College of West Anglia to raise the profile of land-based courses and promote land-re-
lated industries as employment opportunities. This is now being reinvigorated as part of the MOVE Lifelong
Learning Network. Work on curriculum alignment will facilitate FE to HE, and Foundation to Honours degree
progression for vocational learners in key areas such as Agriculture, Horticulture, Design, Equine Studies, Ani-

mal Management and Environmental Conservation.

The development of a common Access course has created an additional progression route to HE for non-tra-
ditional learners wishing to access land-based HE programmes, thus extending the range of Lifelong Learning

opportunities within the sector across the Eastern region.

Statement of objectives and outcomes

The key objectives were:

®  Todesign bespoke land-based Access to HE provision to meet the needs of existing and new Foundation
Degrees.

*  To facilitate progression from this provision on to the aforementioned FDs.

* Toincrease recruitment into the sector by attracting both part-time and full-time non-traditional learners.

The minimum target of learners in Year 1 for each college offering the new provision
Recruitment: 14 FTEs

Achievement: 8

Appendix 10 Glossary of acronyms

AVAs

CAVA

ccl

CPE

DCSF

DIUS

EEDA

EESCP

ff

FECs

Authorised Validating Agencies develop Access to HE Diplomas for delivery in Further

Education Colleges. AVAs in the East of England include CAVA, OCNER and OCNOTC.

The Cambridge Access Validating Agency is approved by QAA as an Authorised Validating
Agency. CAVA validates Access courses in the East of England region and particularly in

Cambridgeshire, Huntingdonshire, Norfolk and Suffolk. www.cava.ac.uk.

Creative and Cultural Industries is one of the four employment sectors that form MOVE's

current constituency.

Credit, Progression and Equivalence - a MOVE theme which has facilitated the development
of a regional credit agreement (RCA). The aim of the RCA is to increase knowledge and
understanding of academic credit and how credit can be used flexibly within the curriculum

to support progression into and through higher education.

Department for Children Schools and Families www.dcsf.gov.uk

Department for Innovation, Universities and Skills www.dius.gov.uk

East of England Development Agency is the driving force behind sustainable economic

growth and regeneration in the East of England. www.eeda.org.uk

The East of England Skills and Competitiveness Partnership brings together the people,
business and investment needed to create sustainable economic growth, jobs and world-class

skills across the region. http://www.eescp.org.uk

Foundation Degree Forward is a national body that supports the development and validation

of high quality Foundation degrees. http://www.fdfac.uk

Further Education Colleges deliver courses for learners from entry level to QCF level 3.

Some FECs also offer Higher Education provision from QCF level 4 to level 8.




FHEQ

HEFCE

HEls

HSC

IAG

LBI

LLN

LSC

NOCN

OCNER

Framework for Higher Education Qualifications. The qualifications framework is designed
to ensure a consistent use of qualification titles, levels and level descriptors.

www.gaa.ac.uk/academicinfrastructure/fheq

Higher Education Funding Council for England promotes and funds high-quality,

cost-effective teaching and research in universities and colleges. www.hefce.ac.uk

Higher Education Institutions. There are 11 HEls across the East of England delivering pro-

grammes of study at undergraduate and postgraduate levels.

Health and Social Care is one of the four employment sectors that form MOVE's current

constituency.

Information Advice and Guidance — MOVE has worked with various organisations to facilitate
the availability of accurate information about courses and career development for advisers,

providers of further and higher education and learners across the region.

Land-based Industries is one of the four employment sectors that form MOVE's current

constituency.

Lifelong Learning Networks are funded by HEFCE with the objective of improving the
coherence, clarity and certainty of progression opportunities for vocational learners into and
through higher education. www.hefce.ac.uk/widen/lin. MOVE is the LLN for the East of England

www.move.ac.uk.

Learning and Skills Council An organisation established to improve the skills of England’s
young people and adults to ensure we have a workforce of world-class standard.

www.Isc.gov.uk

The National Open College Network provides an accreditation service through a national

framework of local Open College Networks. www.nocn.org.uk

The Open College Network for the Eastern Region is a validating agency which operates

mainly in Essex, Hertfordshire, East and North London and Norfolk. www.ocner.org.uk

OCNQOTC

OFFA

PMC

PA

QAA

QCA

QCF

SBE

UCAS

UKVQRP

The Open College Network for Oxford, Thames and Chilterns is a validating agency operating

mainly in Bedfordshire. www.ocnotc.com

The Office for Fair Access promotes and safeguards fair access to higher education.

www.offa.org.uk

Progression Magnet Coordinator — a ‘field officer' working at MOVE with employment sector

and geographical responsibility. See ’About Us/MOVE People’at www.move.ac.uk.

MOVE Progression Accords are formal detailed agreements between educational institutions

and /or employer organisations to support progression to higher education.

The Quality Assurance Agency for Higher Education. The core business of the QAA is to
review the quality and standards of higher education in universities and colleges in the UK.

www.qgaa.ac.uk

The Qualifications and Curriculum Authority is the regulatory body for public examinations

and publicly funded qualifications. www.qca.org.uk

The Qualifications and Credit Framework is a new way of recognising achievement through
the award of credit for units and qualifications. All qualifications and awards will be included

in the QCF by 2010.

Sustainable Built Environment is one of the four employment sectors that form MOVE's

current constituency.

The Universities and Colleges Admissions Service is responsible for managing applications

to higher education courses in the UK. www.ucas.ac.uk

The UK Vocational Qualifications Reform Programme is undertaking a radical reform of

vocational qualifications in the UK.
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