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Introduction

A research project was carried out for YHELLN, which aimed to describe. This report describes a pilot study the benefits of introducing HE and FE students to enterprise. It will discuss how enterprise can be embedded in tutorials and teaching and learning across the curriculum. It will also consider how to challenge perceptions of enterprise within institutions, promoting understanding by staff and students.

The report is aimed at educators and managers in education and will provide a synthesis of a realistic way forward. The results of the pilot study relate to other projects within YHELLN and aims to provide practical suggestions for institutions for the promotion and implementation of the current enterprise agenda. It will describe a holistic approach to enterprise, highlighting how it can support pedagogical methods and enhance the student experience, providing students with life skills to support future education and personal development.

Methodology

Research was carried out at a large FE college in Yorkshire. A dual approach of using both the grounded theory and survey methods was employed. A multi-method approach was utilised to gather both quantitative and qualitative data. Student perceptions were gathered using questionnaires containing both closed and open-ended items.

Questionnaires

Questionnaires were completed by a sample of 79 students from a range of courses and levels to find out their perceptions of enterprise. Students enrolled on different levels of courses were sampled to ascertain whether the students‘ responses were related to the level of course that they were studying. The sample was random, hence the random distribution of the number of students at each level. The profile of the students is shown in Chart 1 below. Just over half the sample, 53%, was represented by students on Level 1 and 2 courses; and a smaller number, 5% were studying Level 3 courses. HE in FE students were also sampled: 19% of the students were studying at Level 4; 14% at Level 5; and finally, 10% of the students surveyed were completing the third year of a degree course at an FE college (Level 6).

Chart 1: Student sample by course level
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Chart 2: Age distribution of students surveyed

[image: image10.png][image: image11.png][image: image12.png][image: image13.png][image: image14.png][image: image15.png]The questionnaires contained a range of mainly closed questions in two sections; the first section was used to gather background information on the student, such as age, the level of course that they were studying, whether they were working at the moment and their reasons for joining their course. The information was used to check whether course level, and possibly age, were related to the student’s answers in the second section. The second section of the questionnaire was used to gather the student’s perceptions of enterprise. They were asked questions such as ‘Would you consider running your own business in the future?’; What do you feel would be the greatest barriers to starting up a business?’; Do you think that it is possible to be enterprising within an organisation’ and an open question asked ‘How would you describe enterprising / entrepreneurial behaviour?’. Finally, the survey asked whether there had been any enterprise training or activities in the student’s course and whether there was any training that they would like the college to included in their course related to enterprise or entrepreneurship. A space for comments was available for students to add any points not covered in the previous sections.

The data from the questionnaires were analysed using a spreadsheet and charts were produced for graphical analysis. The data analysis produced some interesting results which are detailed in the Results section of the report.

Interviews

Staff and student interviews were carried out to obtain qualitative information and provide a more complete picture of the perceptions of enterprise by both staff and students. Interviews were recorded, with interviewees permission, for detailed analysis later. The student group sampled for interview were Level Four students who had recently been involved in an enterprise competition with entrants from schools and other colleges. The

aim of the interviews was to back up the data collected from questionnaires and to analyse the effect, if any, of this enterprise activity on the students.

Results

Student Survey: Questionnaires

The student sample profile was analysed and a number of factors considered, such as whether the students were working whilst studying at college and why they had joined their course.

Employment profile of the students

Students were asked whether they were studying full time, or whether they engaged in any type of employment whilst studying, either full or part-time. Chart 4 below shows that the majority, or 81% of the sample, were not in any form of employment whilst studying at college. Of the remaining 19%, 10% of the sample were in supervisory / technical / service or manual roles, 5% were in managerial or professional roles and 4% were in other roles such as voluntary work.

Chart 3: Number of students studying full-time or in employment
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The students’ reasons for enrolling on their courses were analysed to ascertain whether this was related to their perceptions of enterprise. Chart 4 below shows the analysis of

reasons for enrollment. 12% of the students stated that their reason for enrolling on their course was “for personal satisfaction”, however, the majority of the students had enrolled on their courses to ‘improve their skills’ (39%), or to improve their chance of employment (39%). This is unsurprising, given that 81% of the students had no job at the moment.

Chart 4: Reasons for enrolling on college course

Students’ perceptions of enterprise

Would you consider running your own business in the future?

Students were asked whether they would consider running their own business in the future. The options provided were: No, never; Possibly, if I could not find a job; It is something I would like to do; Yes, if I had a good idea for a business; Definitely; I already own my own business; Other.

Chart 5: Would you consider running your own business in future?
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Chart 5 shows that only eight students out of 79 would not consider running their own business.

Barriers to starting a business

The next question ‘What do you feel would be the greatest barriers to starting up a business?’ was included to find out if the students thought that they would consider setting up a business, what were the perceived problems? A range of options were provided ranging from finance to the lack of security when acting as a sole trader. Chart 6 Provides the total scores of the perceived barriers. Each problem was rated on a scale of 1-5 by each student, with five denoting the greatest barrier. 395 (rated as 5 by 79 students) was the highest possible score by any single barrier.
Chart 6: Perceived barriers to starting up a business
400

300

200

100

0

Confidence Money Paperwork Idea Skills Legal Time Alone
Fail Security Other

It can been seen from Chart 6 above, that the greatest barrier was considered related to be finance, described as Money in the survey. The other barriers had similar scores to one another, an average score of 2 or 3 per item, with ‘working alone’ the least of the perceived issues when starting up a business.

Advice

The students were asked that if they could get advice from an organisation such as Business Link would this help?

Chart 7: Would advice from an organisation help?

The majority of students, 64% were unsure, answering ‘Maybe’, 28% of the students were positive answering ‘Yes’ and the remaining 8% felt that this would not help.

Enterprise within organisations

To clarify whether students understood the difference between entrepreneurial behaviour and enterprising behaviour, students were asked whether they thought that it was possible to be enterprising within an organisation.

Chart 8: Is it possible to be enterprising within an organisation?

Chart 8 shows that 42% of the students thought that, ‘Yes’ it is possible to be enterprising within an organisation, 7% said ‘No’ and 49%, the largest portion, were ‘Unsure’. This may be because they did not understand the term ‘enterprising’.

Enterprising / entrepreneurial behaviour

The fifth question in this section was an open question which asked students how they would describe ‘enterprising or entrepreneurial behaviour’. The explanations ranged from “A person who can run a business” (Level 1 Student A, 2009) to “Bold and innovative” (Level 4 student B, 2009) and “Following your passion, taking chances and giving it all you’ve got” (Level 4 student C, 2009). A third year degree student demonstrated a good understanding of business when they described the behaviour as, “Commercial awareness, right idea, ability to see the task through, good business

plan“ (Level 6 student D, 2009). Some of the responses highlighted a misunderstanding of the terminology, with one student stating that enterprising or entrepreneurial behaviour was, “To give some of his own money to a local charity” (Level 1 student E). Out of the 79 students only 50% attempted an answer in that section.

Enterprise training / activities

Out of the 79 students surveyed, only 12, which equates to 15%, stated that they had experienced any enterprise training or activities in their course. In addition, only 19% students stated that they would like the college to include training related to enterprise / entrepreneurship.

Of the 13 training requests ranging from the generic request of “Anything relevant” (Level 4 student F, 2009), to a very specific, “Workshops, open days, interviews with professionals” (Level 4 student G, 2009). The most common request for training (six students) was related to “How to start up a business” (Level 1 student H, 2009), and “Anything to help with facts and information for setting up a business” (Level 4 student J, 2009). It was noted that there were more requests for information and training by the HE students (Levels 4 to 6) than the FE students at Levels 1 to 3.

Student interviews

Six foundation degree students studying Business and IT were interviewed following their involvement in an enterprise activity organised by the local enterprise network. The students were very positive about the experience where they competed against 17 teams from other institutions. The students achieved second prize and were very positive about the enterprise day. The interesting point that arose from the interviews was that although the students appreciated the information provided by local speakers, what they really wanted was the opportunity to speak to the business people face-to-face and ask their own questions.

Discussion of results

The student sample was typical of the age range at a large FE college and the larger cohort of younger students aged 16 to1 9 compared to mature students was a representative cross section of an FE college population.

Current employment

The survey showed that the majority of students in the sample did not have any form of employment. This shows that students leaving college courses will often only have the training and experience from school and college to draw upon when applying for employment in the future. This emphasises the urgency of implementing the enterprise agenda; to provide students information about business and help them develop skills for success and innovation in the workplace. Students demonstrated that they were aware of the need for skills when 39% cited this as their reason for enrolling on their course. An equal number cited their reason as “to improve chance of employment”, so they are aware that success in obtaining a job may be aided by completing their courses

Would you consider starting your own business in the future?

57% of students were positive about the possibility of starting their own business in the future. This was broken down as 39% who answered “Yes, if I had a good idea for a business” and a further 18% replied, “Definitely”. A further 34% of students would consider starting their own business: 18% answered “Possibly” and “16% ”Would like to”. This reinforces the need for useful and relevant information to be provided to students to convert this potential into real ideas for the future.

Barriers

‘Money’ was perceived as the greatest barrier with an average rating of 4 out of a high value 5 across the student sample, highlighting the importance of finance in future enterprise training. A number of other barriers were scored as an average of 3 out of 5: needing ‘an idea for a business’, ‘confidence’, ‘skills’, information about ‘legal issues’ and how to deal with a ‘lack of security’ when starting up a business. Lesser barriers were identified as ‘the number of businesses that fail’, ‘paperwork’ and ‘working alone’. Students were open to the idea of advice from organisations such as Business Link with 23% of the sample saying that advice would help, 53% thought that the advice may help and only 7% thought that advice would not help.

Enterprising behaviour

Students showed that they were unsure about enterprising behaviour as only 42% thought that “it is possible to be enterprising within an organisation” and a further 49% were unsure. The majority of students struggled or omitted to describe enterprising or

entrepreneurial behaviour with only 25 out of 79 students attempting an appropriate description, even of just a couple of words, eg “Creative, self-motivated” (Level 6 student , 2009) and “Bold, imaginative” (Level 4 student, 2009), “A person who can run a business” (Level 1 student, 2009). The HE students identified suitable skills and traits, compared to lower level students who struggled with explanations and either described someone running their own business or linking the topic to charitable activities, “To give some of his own money to a local charity” (Level 1 student, 2009).

Enterprise training / activities

A small percentage of the student sample, 12% stated that there had been enterprise training or activities in their course. The staff interviews contradict this fact and it is estimated that at least 80% of the students have enterprise activities embedded within their courses, although some may be during the next semester. It seems apparent that some students are unaware of the enterprise activities that they have been involved in. Perhaps this is an issue of terminology, as highlighted in the students’ definitions of enterprising or entrepreneurial behaviour. This may be similar to Ofsted’s (2004) observations in schools, “As yet, however, few schools have a coherent curriculum for enterprise learning, so that what most schools offer is often fragmentary and pupils’ experiences of enterprise are partial.”

The most successful enterprise activity highlighted in the student questionnaires and interviews was an enterprise day that foundation degree students were involved in. The student interviews highlighted that the students wanted more access to business people and advisors, to be able to question them individually.
Conclusions and recommendations

The enterprise agenda is an essential tool in the challenge of preparing students for the world of work, whether that will involve working for an employer or setting up a business in the future. Many students have no experience of employment or the business world and they identify their courses as a means to improve their skills (39%) and improve their chances of employment (39%). As a large proportion of students (90% in the sample surveyed) would consider starting their own business in the future, it is the responsibility of educational institutions to provide students with greater opportunities to increase their confidence, develop enterprise skills and receive practical advice and guidance for critical issues such as finance and how to get started in a new business.

Misconceptions about enterprise should be addressed and if enterprise activities have a social agenda, for example raising money for a charity, students must be given clear information about what enterprise is, and what it is not. Staff training is crucial here, as the staff interviews highlighted. If staff perceptions of enterprise are confused or inaccurate, this can lead to misconceptions by students and at best, a wasted opportunity.

Research yet to be integrated into the report

Ofsted (2004:p14) “Schools need to establish a clear definition of enterprise learning, identify the enterprise learning that is already taking place and seek ways of enhancing this to develop a coherent approach that progressively develops pupils’ knowledge and skills. Schools also need to establish systems for monitoring and evaluating the outcomes from enterprise learning.”

Enterprise can also be related to “social need” (Ofsted 2004: p13) and not just a business venture. In one school a project, “supported personal, social and health education in the school as well as providing an excellent vehicle for developing a range of enterprise skills.” (Ofsted, 2004: p14)

Ofsted (2004: p14) identified weaknesses in the delivery of enterprise of “learning outcomes were not clearly identified or were insufficiently ambitious.” (Ofsted, 2004) and “A common weakness in the teaching was that it was over-directed and gave too little scope for pupils to explore their own ideas. Another shortcoming was insufficient time being allocated at the end of an enterprise activity to debriefing the pupils and to finding out what they had learned from the experience.” (Ofsted, 2004: P14)
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