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For a full and comprehensive review of Neuro linguistic programming (NLP) see Tosey & Mathison  (2003a). The aim of this pilot is to bring NLP to the attention of those working within the Further Education sector and the potential it could have for increasing retention and achievement. The pilot study (ref) explored the potential impact of learned helplessness on retention and achievement. It was proposed that the theory of learned helplessness was missing a key component which was helplessness of the stress response itself. While the proposition of controlling the stress response itself may be an alien concept it is hoped that this pilot will begin to show some ways in which it can be achieved. A brief overview and core concepts of NLP will be offered with an explicit focus on one NLP application known as the Meta – model (Bandler & Grinder 1975)


First and foremost NLP is a methodology. The methodology is known as “modelling”(Grinder & Bostic St Clair 2002). Modelling is a process whereby a modeller finds out what a person does well and then breaks it down into a teachable form so that others can learn to do it and use it to approximately the same effect. It was this process that led to the original applications of NLP. NLP models excellence so that others can learn the same patterns of excellence in their own lives. The original three models were excellent therapists who were achieving change in clients above and beyond other therapists in their field. The three therapists were a family therapist Virginia Satir, A medical hypnotist Milton Ericson and Gestalt therapist Fritz Perls. It is for this reason that NLP is often seen as a way of achieving excellent communication. While excellent communication is a large part of NLP, NLP is not limited to learning excellent communication only. Anyone displaying excellence in any area can be modelled. While academic disciplines such as Psychology have traditionally focused on finding out what is “wrong” with people NLP has focused on what is “right” with people so that others can learn and enjoy the same benefits.


The benefits for education in terms of retention and achievement that come from NLP come from already existing applications and models of excellence involved in education. The meta model application is the central focus although the author will explore other areas of potential to be gained from the modelling process itself. The previous pilot questioned the focus of studies into early leaver analysis which, like Psychology appears to focus on why people discontinue studies early. It is the view of the author that this is an erroneous assumption and that the focus should be on finding out what learners and teachers are doing that lead to learners staying in education are doing and achieving to there highest ability. 

By modelling teachers displaying excellence in their field it is then possible to break down what these particular teachers do in order to pass the skills on to other teachers. While a large amount of literature revolving around pedagogy exists. There are teachers achieving results that will not be found in any text book. In the same way the original therapists that were modelled, these teachers will be doing something that is different to other teachers in the field. While this modelling process is beyond the scope of the current pilot the concept may provide some interesting insights in terms of retention and achievement.

By modelling learners displaying excellence in their studies it is also possible to break down what they are doing to be passed on to other learners so that they too can enjoy the same benefits. In the previous pilot a distinction was identified originating from Bateson which was learning and learning about learning. These are two different processes of which one gets taught explicitly while the other generally does not. For example an A level Psychology course will teach the learner about Psychology and also teach the learner how to answer a question usually in the form of an essay. This will come from text books and a teacher. A particular question of interest is how is it that there is a difference in grades between learners that have had exactly the same resources provided in terms of learning? Another question arises is that how is it that different teachers teaching the same material achieve different results in terms of retention and achievement? 

The traditional view of intelligence being fixed and stable is an outdated and extremely limiting belief. To suggest a person is born with a fixed intelligence is to remove any chance for a person to learn and this is simply not the case. What a person is born with is a highly evolved set of biological mechanisms that allows them to learn and adapt to the environment. If intelligence can be viewed in terms of the capacity to learn then this could lead to more interesting and constructive discoveries. What sets of skills and abilities allow a person to learn in the first place that allows them to be viewed as intelligent? What skills and abilities can be learnt from these individuals and passed on to others so they can begin to learn more than they previously thought possible. One answer may lie in the ability to learn about learning. What is an individual doing that is allowing them to learn in the first place? These are the sorts of questions that may be more productive in terms of retention and achievement rather than the focus on what individuals are doing that reduce retention and achievement. A word of caution is offered by the author which is a word of caution that should be offered with any promotion of NLP and that is that it is not a “magic wand” that can be waved over a person for them to achieve. A certain level of effort and motivation is needed for a learner to learn a particular skill set in the first place. Effort and motivation is beyond the scope of this pilot. It may be the case that sometimes a person simply does not want to learn in the first place. This pilot will operate under the assumption that many learners are motivated to learn but have not learnt how to do it effectively.

The Meta Model is an extremely effective set of questioning tools that is designed to separate which parts of a persons model works from the parts that do not work. A model in this instance is taken to be a person’s subjective map of reality. We do not operate directly with the world we operate with perceived representations of the world known as “models”. These models are often accepted without question and can often be limiting to a persons development whether it exists in formal education or informal learning in life. For example from the previous pilot stress was a part of every learners model (although in varying degrees) in learning and was accepted without question. It was proposed that this limiting part of their model would impede a learner’s achievement if it does not affect a learner’s decision to continue formal education. The Meta Model questions are based on Transformational Grammar (Grinder 1973) and work by eliciting the deep structure of a person’s model. When a person talks about an experience they will do so with as little words possible. If we were to describe our experience in full it would simply take to long to interact. In this respect when a person talks about their experience they will offer the surface structure of that experience. The Meta Model questions recover the deep structure of the experience which allows the person more information about which parts work, which parts do not and offers more choice of how to do something differently. When people use language they can distort, generalise and delete portions of experience. A brief overview of the different types of distortion, generalisation and deletions. will be offered which will then be identified in student’s experiences of learning from the semi – structured interviews that were undertaken. The discussion will explore the benefits of utilising the Meta Model within an educational setting and propose further areas of interest.

Deletions 

Simple deletion

In a simple deletion information is left out of the statement. For example: “I am anxious when I study”. Information here can be recovered by asking “what is it about studying that lets you know you are anxious?” “how do you know you are anxious?”

Unspecified referential index

Here the subject of the statement is not specified. For example “they think I am stupid”. Information here can be recovered by asking “who specifically thinks you are stupid?” “how do you know they think you are stupid?”

Comparative deletion


Here a comparison is being made but it is unclear who or what is being is being compared. For example “our way is much more effective”. Information here can be recovered by asking “better than who?” “what are you doing that is better?” “how do you know your way is better?”

Nominalisations 

A nominalisation is a verb that is accepted as a noun. A verb is a process whereby a noun is a name for a thing that exists. For example “stress” is a verb, it is something that you do rather than something that exists. A word such as stress however is treated as something that exists. For example “I worry a lot when an exam is coming up”. Here information can be recovered by asking “what is it about the exam that allows you to worry?” “what do you do that lets you know you worry?”

Distortions 
Cause – effect

Here a particular instance is taken to be the specific cause. For example “exams make me stressed”. Here information can be recovered by asking questions such as “what is it about an exam that lets you know you are stressed?” “what do you do that lets you know you are stressed?”

Mind reading


Here the person acts as if they know what another person is thinking. For example “the teacher doesn’t like me”. Information can be recovered by asking “how do you know the teacher does not like you?” “what is it about the teacher that lets you know he/she does not like you?”

Generalisations 
Universal quantifiers


These are statements that suggest something happens every single time. For example “I am always rubbish at exams”. Information can be recovered by asking “how do you know?” “every single time without question?”

Modal operators 

These are statements that something is necessary or not and whether something is probable or not. For example “I just can’t study”. Information can be recovered by asking “what is stopping you?” “what is it about study you believe you cannot do?”

Methodology

Participants
15 participants were interviewed on a self selected basis. Age, class and gender were not considered in this instance. 

Materials 
A Dictaphone was used to record learners responses in the interview. The questions were aimed at providing an overview of learners experience. The questions involved learning in general, exams, coursework, coping strategies and perceived failure.

Results 
2 interviews were selected that represented opportunity for the Meta Model application. It is assumed that this amount of analysis is appropriate to demonstrate opportunity for applying the Meta model. It is neither necessary nor desirable to subject the results to statistical analysis in this instance.

Methodological limitations

The data collected can not stand up to statistical analysis. The nature of the Meta Model means that it happens in conversation so any statistics gained will be as varied as a conversation. Further research should track the long term effects of the application of the model for learners.


Given the limited resources of the author the reference list will come in the form of a bibliography. Only abstracts were obtainable so it is difficult to have full confidence to be included as references.

Discussion 


From the two interviews included in the appendix opportunities for the Meta Model were identified. It was decided two interviews gave enough information to demonstrate opportunity for the application of this style of questioning. The Meta Model works by challenging the speaker to think about the process of their current model. By challenging certain aspects of communication it is possible for the speaker to begin to identify which parts of the model are working and which parts are not. For example for a speaker to communicate that they get distracted easily it is possible to identify the process that currently leads to a learner getting distracted. Sometimes this can offer enough information for the learner to then do something different and achieve a better result than they are currently achieving, this is one way in which a learner can begin to learn about how they currently learn. 

There is a particular concept that lies within the Meta Model which can be particularly useful known as a nominalisation. There appears to be a tendency within the English language that treats verbs as nouns such as the term “stress”. If a learner accepts the term stress as something that exists then it will be accepted that this is just something that happens to them. The nature of the Meta Model means that a learner can identify the process of the stress response itself. Once the process of the stress response is identified the learner has more information to learn ways of learning that can lead to a reduction of the stress response. An area of further interest would be to further investigate the effectiveness of applying the Meta Model through short interviews with learners. Investigations of this kind may lead to an increase of retention and achievement. The pilot achieved its aim in terms of identifying opportunities for the application of the Meta Model.

In the previous pilot it was proposed that state may be a more productive focus in learning than beliefs. The Meta Model is one application that teachers can learn in order to challenge a learners current beliefs about learning itself. There currently exists a new development in NLP known as New code NLP (Grinder & Bostic St Claire date?). New code NLP works specifically at the level of state. Although no known research exists regarding these developments it is thought that it is possible to induce a high performance state which can be transferred to a context in which it can help maintain state. If a learner can manage to maintain a resourceful state while learning then this may lead to increased levels of retention and achievement. This could be the focus of future research investigating the effectiveness of the claims. NLP in education has considerable potential although investigating the effectiveness will require careful research.

Appendix 
Interview Transcripts
Learner 1
Question: What do you enjoy about college? 

Answer: “A better future from education”

Meta Model opportunities: “In what ways will education provide a better future?” “how do you know education will provide a better future?”

Question: What is your experience of coursework?”

Answer: “it’s a necessary evil”

Meta Model opportunities: “how do you know?” “what is it about coursework that is a necessary evil?” “how do you know evil is necessary?”

Question: What challenges do you face in doing coursework?

Answer: “getting myself motivated to do it. Actually getting up and sitting down thinking right I need to do this but once I’m started I’m ok

Actual Meta Model challenge: Is there anything that gets in the way of getting started?

Answer: “anything that comes along gets in the way. If someone says aaw do you want to do this, want to do that. Anything to kind of procrastinate really. Typical student behaviour

Meta model opportunities: “what is it about anything that gets in the way?” “what is it about wanting to do this, wanting to do that that allows you to procrastinate?” “how do you know when it is time to procrastinate” “how do you know this is typical student behaviour?” “what is it about typical student behaviour that lets you know to behave this way?”

Further expansion on the answer: last year my assignments were done last minute but I don’t want that to happen this year

Meta model opportunities: “what are you doing this year that will prevent you from doing your assignments last minute?”

Question: what are your experiences of exams?

Answer: “not a problem”

Actual Meta model challenge: “what about the process In terms of the start middle and end?

Answer: “panic, worry, relief”

Meta Model opportunities: “how do you know when to panic?” what is it about the start that lets you know to panic?” “how do you know when to worry?” what is it about the middle that lets you know when to worry?” 

Question: what is your experience of class time?

Answer: “depends from one bit to the next. Often a lot of useful information gets delivered. Sometimes it doesn’t depends on…

Meta Model opportunities: “how does it depend on what bit to the next?” “what is it about information that you find useful?” “how do you know when information is useful?” “what does useful information depend on?”

Question: general challenges in learning?

Answer: “sometimes its just like a pain, it it’s a subject that is necessary but a little bit dry its sometimes difficult to take it in”

Meta Model opportunities: “what do you do that lets you know it’s a pain?” what is it about it that lets you know it’s a pain?” “what is it about being dry that lets you know its difficult?” “how do you know when information is difficult?”

Learner 2

Question: challenges of learning in general

Answer: “having to work around college time management can be bit tricky…although…separating the two gives me kind of a break”

Meta Model opportunities: “what is it about time management that lets you know its tricky?” “what is it about work that gives you a break?” “what is it about a break that you find useful?”

Question: challenges around coursework

Answer: “bit of a difficulty… stuff goes in and I think right yeah its gone in but then unless I keep really precise notes to what I’ve done and how I’ve arrived to it, I read something I haven’t the slightest idea where that came from. I’ve read two or three books, the ideas have gone in, then I’m sort of like pulling ideas out of my mind rather than doing the referencing things I get pulled up on that a bit but like my marks there so I am not too bothered laughs. If I wasn’t getting a pass I would look at it and work on it but… I’ve got a pass, I’ve got what I need out of it

Meta Model opportunities: “what is it about coursework that lets you know its difficult?” “how do you know when stuffs gone in?” “what is stopping you from keeping really precise notes?” “how do you know when you do not have the slightest idea where an idea came from?” “how do you know when the ideas have gone in?” “what is stopping you from referencing things?” “what is preventing you from achieving more than a pass?” “what would happen if you aimed for more than a pass?” “what is it about a pass that lets you know you have got what you need out of it?”

Further answers: yeah, sitting in front of the computer and doing it laughs there’s too many distractions out there

Actual Meta Model challenge: “in what ways do you find yourself easily distracted?”

Answer: “erm, well its not tv, I only probably watch about two programs a week, erm, just like I say working around college a little bit, I’ve gotta keep the money coming in so that’s like the first distraction, erm, as well to keep the work coming in there’s a lot of networking, business events or just socialising with people you know just telling them I want this, I want this, I want this, I want this to make work come in then once that’s done I tend to be home late evening, and that’s when I sort of get the computer on n hammer away at the keyboard n put some ideas together, but erm, yeah erm, work college work I want to take priority but there’s bills so it’s sort of like college once I’ve been into college the actual courseworks kind of second… third down the list, you know its getting to college, I can work around college do the work that I am getting paid for and then do my coursework and then do socialising. But sometimes coursework and socialising swap position laughs very easily

Meta Model opportunities: “what is it about work that leads to you distracting?” “what is it that lets you know you have your priorities in the right order?” “what do you do to put ideas together?” “what is it about socialising that lets you know to switch priorities very easily?”
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