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Foreword

Professor Sue Webb

The Institute for Lifelong Learning, University of Sheffield

The -practitioner as r demenstrateshihe val@e of brirgidg people togethee f
process whereby professionals engage incriticalt o enhance their | earnin
reflections and research on their practice. Variousr e sear cher s ®. At the sa

terms have been used to describe this process, research studies documents in relatively systematic
including action research, although the more ways the impact of a number of widening
method-neutral term, practitioner research, has participation initiatives in one region of England,
gained increasing influence. Education and healthSouth Yorkshire. In so doing, the report has tried to
have been some of the areas where this tradition address the limitations of much current practitioner
has had most significance. Yet within education thresearch in widening participation (HEFCE, 2006). B
focus until recently has largely been in schools making these research studies publically available
where teachers have beandliyidiscesding theirqgemesishithe repott idemtdids
researcher® tradition thavalweofptaditbner reseatch as anliBpdriarg
Lawrence Stenhouse. Teachers have been part of an individual ®s
encouraged to use action research to connect  acknowledges that the professional in this field of
reflections on their practice with theory and policywidening participation encompasses many who are
analysis in order to improve their practice and  in roles other than that of the teacher, and finally,
contribute to the knowledge construction and it provides suggestions for institutional managers
research that has typically been the preserve of and policy makers about how to develop a

higher education. In contrast, professionals workiggstematic research practice to facilitate

in other educational settings, such as further organisations in engaging in evidence based
education, or in professional development and initiatives.

support roles in higher education have only of late

become engaged in practitioner research (Hillier,

2010). Yet arguably, as the foci of policy drivers to

widen participation and increase lifelong learning

opportunities include a wide range of people, not

only teachers, but a range of professionals and

organisations, such as schools, colleges, community

organisations, employers and universities, there is a

need to develop a wider understanding of

practitioner research.

This report is a contribution to this wider
understanding. It does this in two ways: firstly, it
discusses and highlights the lessons learnt from the
process and experience of setting up a practitioner
research network among those involved in
responding to national funding to expand and
widen opportunities for progression to higher
education; and secondly, it provides a publication
platform for a wide range of practitioner research
reports undertaken by professionals working in
sixth form colleges, further education colleges and
universities. The report is significant in two ways. It
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Part 1: Introduction (o)

There is a twofold sense in which this report charts a What are the key challenges for practitioners
-research journey® (Davi es, undeaakinglreéseagh?and James, 2007).
one sense it documents the journey experienced by
individual practitioners who carried out smatiale

investigative projects relating to their own work, but it Although it is b_eyon_d the remit of this report to discuss
. ) all these questions in depth, a number of them are
also outlines the journey undertaken by the two

uni versity Research Deve Iﬁ%czeﬁs%%@ qui\ﬂt@ Eﬁ}éssii%gg%n;rifns;b';Kg&[?ﬁé%ogaslOn t as ke
with developing and supporting a practitioner research Ublications relating to the Jro'ect 9
network across the Higher Futures Lifelong Learning P 9 project.

Network (LLN) and Aimhigher South Yorkshire teams. ) o )
Similarly, a review of the existing literature relating to

practitioner research is beyond the scope of this report.
However, it is important to highlight several key
publications relevant to this field, in that they discuss
practitioner research within the context of developing a
e%ractitioner research programme. Three of these
publications are the outputs from an outstanding recent
practitioner researchlegpr ogr amr

The first section of the report begins with a brief
contextualisation of this project within the wider field of
practitioner research and then goes on to chart the
emergence and development of our practitioner
research network. Part 2 provides summaries produc
by practitioner researchers, outlining their individual
investigative projects. Part 3 includes an analysis of . . .
practitioner researcher s@e\?‘iegi&%c.holént'éliiad%Divgea@r (PiLnRIt)hef
. . . art of thé National Research an velopment Centre
programme. The final section summarises the researc :
or,Adult L Numgr%c& (NIgDC . This ran.

. . iteracy an
officers® reflections on b(%egnaéoﬁgai%&andinvolved!ﬁwegrgurngs'ofng the

practitioner research programme. The discussion funding. each selecting up to 6 nimenth broiects that
includes an analysis of our model to support practitione}’| 9 o gup . Proj
ffered practitioners the opportunity to undertake

re_s;earch and explores a number of key issues relating ?oh ands on® research as parlt of
this area of work.
support.

Throughout this report, the ovearching project of

developing and supporting the practitioner research Participants within our programme were each given a

network will be referred Ctotg)yas()fthfé@ehe— é\ergg?r.(@g’mr%?(ﬁoér%d éjrirlé
. I . researc out i i ng e devel ¢
investigative research project undertaken by L .
Co ) he PLRI, as it |pcludes the various research reBO{ts@;rom
practitioners wil!/| be refterre(i 0 4ot thelnitiati e .
thé second two rounds of the Initiative and’we félt these
. . . would be useful as an exemplar to inform the eventual
Practitioner research and the wider field write-ups of our practitioner researchers (see Section 3,
-Resources®) . The publicati or
Even the briefest examination of relevant literature resource for the two RDOs, along with the Impact report
reveals that -practiti on éHamiltorane James 2@7, regisechi2008)acdithed e b at e d
area. There have been-going deliberationsastoits handbook - Maxi mising the i mpac
exact nature, value and quality, and the activities carriede s ear ch® ( Davi e s, Hamilton ar

out within our programme have taken place against a which were outputs from the PLRI.
backdrop of theoretical questions that include:

A document that has provided useful insights into

1 What is practitioner research? operationalising a very differ
f  What is the value of practitioner research? development of a practitioner research
net work® (Thurston, 2009), ref

1 What is the best way to support practitioner

network. This group, which also operates online, seems
research? group P

to be an open reaismar-ctho -4 wp pant
ractitioner research through collaborative working in
ifelong |l earning settings® ar

1 How useful is practitioner research to the
practitioner, their organisation and the wider field



participants from all settings within the sector. AlthougkVhat is practitioner research?
the network was at a relatively early stage in its

development as our programme was progressing, the one way of thinking about practitioner research is as an
CETTnet report highlight SyeraRihg dmcBpeand daBpbdll 2007)d&s&iSed r ¢ h
activity®, perhaps si gnalpladitbierresarcBdsafht vimbrepehaticd m® i
sector. number of researclibased activities undertaken in the

firelds of practice I n educati
A key document that would have been very useful for u€Campbell, A. (2007) Practitioner Research. London: TLRP.

as a reference resouredf it had been available as we  Online at http:/iwww.bera.ac.uk/practitioneresearch/)
were developing our programmes a report to the

Learning and Skills Improvement Service (LSIS) entitle, . TP

-l dentifying the Success \(x/'l_aeg Ee?dbng vgtfnn tl?afsnﬂ%ild_'tésun?tqwartihynﬂbat tr@a p %c it
for Action Research in the Learning and Skills term -practitioner research® |
Sector' (Atkinson, James and Morris, 2009). Publishedf#h & number of related concepts, principally (but not

November 2009, this is a comprehensive reporton e xcl usi vely) -action research
research carried out as part of the strategy to promote pr act i ti oner research involve:
action research as a means of quality improvement andesearch. The recent LSIS report (Atkinson, James &

CPD. The study focused on the following issues relatingorris 2009) puts forward the following definition:

to action research undertaken by practitioners:

-Any form of research invol vi.

T -improving understandimgaOfe Xt Edd NIy #jed MO )k Sj A Nfp y
activities supporting action research by

practitioners, Highlighting the intechangeability of the terms in this

1 identifying how action research is being field, the LSIS definition of
undertaken within the sector and the models Usef,’llosely with what we have conceptualised as
to support this;

-practitioner research® withi:
I enabling LSIS to build on and learn from the legaggfinition states that action research is:

Leadership Practitioner Research Programme run

by its forerunner body, the Centre for Excellence _ Research undertaken by a pra.

in Leadership (CEL), » . . Lo
_ T o _ practitioners, involving some form of inquiry into, or

1 identifying existing action research approaches reflecting on, their actual practice, and involving some
where ewzfnce EXIS;‘S Z?a[ beneficial impacts andg,, of personal professional development as a key
oulcomes have restited, outcome which often also links to institutional

I identifying key success factors in using action  development or the wider accumulation of public
research as an improvement tool at individual, k no w/ edge and understanding®
organisational and crogsganisational or sectoral

levels; and, The key features of this definition link closely with the

1 developing a model or ‘framework’ intended to  principal aims of our programme i.e. to enhance
inform the future approach of agencies withinthepr act i t i oner s® capacity to as:
sector in terms of developing and supporting  and provide opportunities for personal and professional
action research actividegvessSl®&pment. (Note: a full |i:
are provided on page 8). Alongside the ongoing
The publication sets out in detail the issues relating to discussions around the precise nature of practitioner
Setting up a practitioner research programme and was researCh, the quallty and value of praCtitioner research

useful as a comparator for us when producing this has also long been debated by those in the academic
report community. Critics have argued that such research is too

smaliscale, lacks rigour and is not meaningful to a wider



audience. Booker and Macpherson (1999) describe the 9§ involve practitioners from a range of different
approach as -little more t hpositions froentbath Higser FutresjandAimhighgr;s o f
indul gent descriptions of 'bé&ralctﬁionéﬂgdrevgehal%ﬁ; I di d®=s®
Proponents, however, argue strongly that the approach

has very clear strengths and has a place alongside more 1 be flexible in terms of the range and type of

traditional research for a number of reasons, all of which ~ research practitioners could undertake;

have the potential to improve the quality of services. would be based in or around
Potential advantages of practitioner research include: field of practice:

would result in CPD opportunities including the

9 allowing learning from reflection to be put into opportunity to gain more formal accreditation:

practice;

and
T linking theory with practice; 9 would result in positive outcomes for the
9 facilitating practitioner engagement with research individual practitioner, their organisation and the
findings more generally; and wider field.

9 enhancing the personal and professional
development of staff. What model was used to develop and support the
practitioner research network?

Developing the practitioner research programme
The model adopted to develop our practitioner research
How did the programme emerge? programme consisted of the following key elements:

The practitioner research network featured in this report T two research development officers (RDOs), based
emerged through C@peration between the H|gher ata researC‘ImtenS|Ve partnel’ HE |nSt|tUt|0n, to
Futures Lifelong Learning Network and Aimhigher South  lead the programme;

Yorkshire. The idea for a practitioner research network ¢ engaging practitioners through a recruitment

was set out in a paper from the Higher Futures director in  process instigated by the Directors of the two

June 2007. This document reported a need for a more initiatives involved (Higher Futures/Aimhigher) and
gualitative approach to measuring the impact of the then developed by the RDOs;

initiative to support existing quantitative data available
though monitoring and recording interventions, events
and activities; Aimhigher South Yorkshire had reported
similar needs. It was felt at the time that any qualitative § an opportunity to gain formal accreditation at
material produced was too descriptive so, in order to Masters level;
meet this identified nee(_j for a mc_)r_e_sefkéflectl\{e 1 on-going support and guidance delivered by the
approach to the evaluation of activities, the Higher

o . RDO®s, both through 1 to 1
Futures LLN and Aimhigher initiatives outlined a proposal _ - _
to allocate funding to commission a series of research 1 on-going monitoring of progress and quality by

research training delivered via a series of
workshops at the partner HE institution;

workshops that would lead to practitioners undertaking RDOs;
their own evaluation activities within a supportive  a continuous process of dissemination, including
practitioner research network. links forged by RDOs with relevant national

research networks.
From the outset, it was envisaged that the aim of our
practitioner research programme would be to encouraggye key features of this model are outlined in more
and facilitate deeper reflection on practice. In addition,jetsil on pages 9 to 11.
it was hoped that the programme wouldf at all
possible? also include the following features:



How did practitioners become involved in the Figure 1: The research support model
research programme?

In order to stimulate interest and begin the process of
recruiting practitioners an email invitation to an initial
seminar briefing was sent out by the Directors to all
members of the Higher Futures and Aimhigher networks.
As a result, a total of 40 members of staff attended one
of a series of seminar briefings about the practitioner
research programme, outlining the strategy for building Research
research capacity and providing an opportunity for Waorshops
participants to share previous and current experiences of
evaluation and research.

The initial seminar briefing provided an opportunity for
the RDO®s to gain insight
evaluation skills and experiences of practitioners across
the two initiatives. They used this insight to inform plans
for supporting practitioners to develop and undertake e Accreditation
LD . Meetings
smaliscale individual research projects. Plans for
support were also produced by reflecting upon the
lessons learned through the PLRI and outlined in their
handbook- Max/i mi si ng t he [ mpact of practitioner
r e s e @avies) amilton and James, 2007).

resear ch a

Research Workshops

Further information was gathered via a questionnaire

sent out to staff working across the two initiatives to  The 2009 LSIS report highlights the increased collegiality

establish previous research experience and to explore resulting from group activities among practitioners from

ideas for individual investigative projects. A total of 30 different institutions and backgrounds. In 2007, the PLRI

completed questionnaires were completed and returnetiad reported the benefits of bringing participants
together at the start of the programme (Hamilton, Davies

It is significant that this was a recruiting rather than a @nd James, 2007;1B). Within this programme, feedback

selecting programme. The opportunity to take part was{fom practitioners following the initial briefing seminar

open to all those working within the two initiatives ~ held in 2008 indicated that they valued the opportunity

regionally- without the need for formfilling and bid it provided to meet, find out about and share

writing. This and other issues relating to this model is €xperiences with others working in this field.

explored in more detail in Part 4 of this report.

This suggested that setting up a series of workshops

would be the best way to support the practitioner

What support was offered to practitioners? HPPOTL _
researchers to develop their individual projects.

The support offered to practitioner researchers within
this model included: research workshops; group
meetings; 1 to 1 support; and accreditation. This model
outlined in Figure 1.

Therefore four hakday research workshops were
q,gzlivered between April and June 2008, each structured
to incorporate 3 elements: input from a practitioner
working in the widening participation field; presentation,
discussion and exploration relating to the research
process; and a planning session to develop individual
investigative projects.



The workshops were based on the following themes, tchow to access the support on offer, including face to
align loosely with the basic research process: face meetings, group meetings, email and telephone
communication.

Workshop % Introduction to research, developing

research question and planning In addition, practitioners were signposted to relevant
resources. I n the earl y- stage
forma® to support the practit
Workshop 3 Quantitative data gathering, managementthe process of planning their investigative projects (see

Workshop 2 Data gathering

and analysis Appendix 1).
Workshop 4 Qualitative data gathering, management .
and analysis Group Meetings

The plan was to cover the remaining stages of the A total of five group meetings were set up between
research cycle, i.e. reporting and dissemination, in ~ February and December 2009. The aim of these was to

further workshops to be staged at strategic points provide an opportunity for the practitiqner res_earchers
during the lifetime of the programme. to come together to air and share their experiences,
update on progress, and to focus upon data analysis and
dissemination as these had not been covered in depth in

36 practitioners who had attended the seminar briefing :
the workshop series.

subsequently went on to take part in at least one of a

series of 4 research workshops. o
What were the ethical issues and how were these

Accreditation addressed?

A key element of the programme was the offer of During lengthy discussions in the earliest phase of the
accreditation for practitioners who undertook research Programme, the question of ethical review and approval
projects. The RDOs liaised with colleagues within the Was addressed. This issue had to be considered at two
Department of Educational Studies at the University of '€VelS; both atindividual research project level and also
Sheffield and it was agreed that the most appropriate &t Programme level. Since the RDOs with responsibility
accreditation route for the practitioners would be one for developing the programme as a whole were based at

module (Module 2 Classroorrbased inquiry) of the the.Unive.rsity of Sheffield, the institutiqnal research

MA in Applied Professional Studies. This module ethics review process had to be tgken into account. On
enables participants to ihgeheihpndyesearghethicsgig nofappeqy ip have,
interventions® to enhanc dnesampesaliencein parner prgagisationsjindhe F&, o
manage and monitor chan g S%orauhere mogt gf fhe pragtiigners werg gitgdy ¢
methods to enable them to evaluate impact on learning

outcomes® (University of ADmgamme leveldhe Qs submitted thesovee e s s e d
March 2010). Although the MA had traditionally been arching project for ethical review at the University of
undertaken by schodbased teachers, the department Sheffield.

was moving towards opening up the course to a wider

range of practitioners and so the module was offered tat project level, practitioner researchers were given a

practitioner researchers on this programme, with research ethics protocol to sign, committing them to

funding to pay the course fees. work to an ethical framework based upon guiding
principles developed by Aimhigher South Yorkshire (see

1 to 1 Support Appendix 2). The issue of ethical research was not just a

paper based activity and every effort was made to raise
awareness and foreground ethical issues during initial
seminar briefings, the workshop series and throughout
&Qg process of support provided by the RDOs.

Practitioner researchers were supported by the RDOs
an ongoing basis throughout the programme in as
flexible a manner as possible. Practitioners could cho



What were the pr ogr amme ® WidehingPatieipatiomAanhighes Projects
activities? Manager

Aimhigher Area Projects Manager
Dissemination opportunities beyond individual project
write-ups incorporated within this final report were
uncovered as the programme evolved, including
delivering presentations at conferences and submitting
project information and writeups for inclusion in
National LLN Research Forum outputs.

Tutor
Head of Student Services
Project Support and Monitoring Officer

= =4 -4 -4 -4

Programme Director for Foundation Degree and
MA courses.

Who were the practitioner researcherd and how

many took part? It is of note that not all of the practitioner researchers

held teaching posts at the time of the project, nor did

they all hold teaching qualifications.
In total 11 projects were followed through to completion y 94

by a total of 13 practitioner researchers. A number of

practitioners who originally intended to carry outan ~ What was the nature of the investigative projects

investigative project had to withdraw from the developed by practitioners?

programme, for a variety of reasohgrincipally change

in job role or organisation and workload pressure. The LSIS publication discusses the issue of ownership and
this subject is explored in relation to our participants in

The practitioner researchers who completed the Part 4 of this report. From the outset on our programme,

programme were based in a range of organisations froRfactitioners were given a high level of freedom of

both the HE and FE fields, i.e. four from within HE choice in terms of their research. This is reflected in the
institutions (two of the HE colleagues who took part initial briefing invitation sent out early in 2008 by the

were from Sheffield Hallam University and two were Directors of the two initiatives, which had hlghllghted

from the University of Sheffield), two from a sixth form two very broad themes for research activiteswe ar e

college, one from the Aimhigher management team andP0king to encourage colleagues to undertake project
six from FE colleges. wor ka with a focus on ttwo t hei

/ e a r, ané pragression and transition o®E As a

Five of the eight organisations represented on the result, the projects undertaken varied in scope and

programme were based in Sheffield and the remainder21U"® and covered ‘?‘.b“’ad range of themes relevant to
from within the South Yorkshire region. the work of the practitioners involved.

The practitioner researchers held a variety of positionsThemes included:

within their organisations at the time of the project. Four
of the practitioner researchers were Information, Advice 1 ~ sector specific studies, i.e. early years;
and Guidance and Transition Officers (IAGTOs) from

within both the FE and HE sectors. One of these had two
roles, i.e. IAGTO and Sector Development Officerfor  empl oyer s® vi ews on Engine
Health and Social Care within an FE college.

student experiences;

T Level 3 students® perceptio
Other roles represented among the participants were: 1 parent s® perceptions of HE;
1

] engaging minority ethnic groups in HE. Tutor
9 Sector Development Officer, Early Years
T Aimhigher Ceordinator The reports produced by practitioner researchers as part
I Business Development Advisor of this programme are outlined in the following section.

11
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Student Perceptions of Information, Advice and Guidance (IAG) o
Sarah Adams, IAG and Transitions Officer, Rotherham College
g /‘\/
ROTHERHAM
COLLEGE

OF ARTS AND TECHNOLOGY

Development courses at College. The groups completed
the activity independently of each other.

Introduction
Students from both groups had received, during the first

In education, as with many areas of life, acronyms are Y&@r Of their course, multiple inputs in terms of IAG

frequently used as a shorthand way of encapsulating gactivities, ranging from initial guidance interviews with
wider subject, theme, cohort etc; for example, in Highe,Student Services and Curriculum staff to guest speakers

Futures we frequently refer to Information, Advice and providing talks and activities during tutorial time. Some
Guidance, careers and pr &gheseactvitiesnpvolyed voluptaypayticipagiqnfrgm
aims to investigate the terminology we use and how thid1€ students, for example or@-one interviews, and

is understood by the intended beneficiaries. This others were included as part of the programme of study,
research will 1 ook at wh 40fexampleavisihte acgnfererce feor&Eyly Yegrsi s o
are, not only in terms of what they have accessed but Professionals.

also their understanding of acronyms and phrases we use.

This feedback can t hen b dhedAsamn Transition Qfficer fram the Rallegeledithe e
delivery and promotion of IAG to students. focus groups, supported by an Enrichment Officer new
to the College; the groups
also present. The purpose of the focus group had been
discussed with the tutor prior to the event but this

. : . . member of staff was asked not to use the relevant
Higher Futures is the Lifelong Learning Network for theygminglogy in their explanations to students about the

sub region and its travel to study area, encompassing research, in order to avoid affecting the data gathered
South Yorkshire, North Derbyshire and North ' g g '

Nottinghamshire. Higher Futures was set in 2006. e . ! . .
eIerr:e?]t of thel netwlgrk wag tuhe crvgation ol]f?hle IAG and € IAG & Transition Officer introduced the session and

Transition Officer (IAGTO) role; the officers are based ﬁ%‘e group was asked _to split into smaller groups and .
the FE and HE institutions that are part of the provided with a question sheet and asked to write their

ﬁg—:edback on sheets provided. Additional information was
%escorded by the IAG and Transition Officer on a separate
sheet. Throughout the focus group discussion learners

did attempt to clarify some questions. However, this was
avoided where possible as it was explained it was about

Background

A series of focus groups were set up to gain feedback
from students within the Higher Futures Early Years their perceptions. Learners were happy with this

sector, by investigating their perceptions of IAG. In  \o50n5e and continued with their discussions. Where

particular | was _interested to 'eaT” how this might i”_fO”H ropriate, questions were reworded or reorganised to
Careers Education and Information, Advice and Guidangft., rage learners to discuss within their smaller groups

in College. possible responses. For ex
talking about your future plans what words and phrases

Research design and data collection should we consider using?®
producing resources, for example booklets or posters

The research took the form of focus groups carried outabout activities, which words or phrases should we

in June 2009. These focus groups were carried outattheo nsi der usi ng?®

end of the first year of study to allow students to reflect

on the IAG received over the course of their first year. Findings

The research was conducted with two groups of 1st year

students on the Level 3 programme&ACHE and BTECThe introduction to the focus groups was brief so as not

National Diploma in Children's Care, Learningand 4 jnfluence possible responses. The students were given

e s ea

_.,
Y

ge ®s

® S



sheets with the questions to consider. student services, placement supervisors. Names rather
than specific roles of individual members of college staff
The title on the question sheet deliberately left out the Were mentioned, but all named individuals were involved
acronym -1 AG® to avoid i Wihsypportingstydgntsavithdheis tijmeaf Collegeale A
1 for full list of questions). terms of activities, students indicated visits to
universities, placements, voluntary work, research and

As part of the introduction to the focus groups, it was practical lessons.

explained to students that there are no -right® or

answers and this was about their understanding of the What activities have you done this year that have

questions and what they felt was an appropriate helped you with your future plans (what, who)?

response to them. The feedback from them would be

used to inform planning in College and support staff ~ Students indicated similar answers to the previous

when organising and promoting activities and services tpiestion, highlighting a mixture of named individuals and

students. These findings have subsequently been shajel titles. In addition to those indicated in the previous

with members of staff in College to support planning argliestions, university students who had either visited

activities for the coming year. groups or been present at university visits, or people that
they knew were at university were mentioned as being

Individual Plans helpful.

Most responses indicated learners had considered theif\"® You aware of any projects that support your future
future plans either in terms of specific job roles or highéfans?

ppen

l evel of study. For those who indicated -unsure®, they

were either at a stage when they need to make a decistd@re students mentioned the lessons in the common

about a particular route or were unsure whether to stayroom. As part of the delivery of IAG related activities,

in education or find work at the end of their course.  sessions were held in the common rooms and in
classrooms which were part of Aimhigher and Higher

If they have changed, why? Futures activities.

Experiences for learners during the first year of the ~ 2Nnd year
course? some directly linked to the course i.e. different
placement settings had altered future plans in terms of What do you need to do next year to support you with
longer term goals and job roles; for others the emphasigour future plans and when do you need to do this?
had changed from a practical route to a theoretical one.
Students from their experiences on placements were Here students indicated a range of specific goals, for
clearer about working with specific age groups. Other example:
plans had been changed as some responses, both verbal
and written, indicated that learners wanted a break from
education, with the possibility of looking at higher levels
of study later on. Some had become more interested in 1 getting the best grades we can
higher education as an option after participating in or finishing the course and passing
receiving IAG activities in the first year of their course. S

filling in the UCAS form

1 applying to university

1st year sending out CVs

What activities have you done this year that have

1
1
1
1 applying for a job to earn some money
A 1 working hard
helped you with your course (what, who)? o
9 achieving targets
1

Students indicated that the following had helped: tutors, be aware of available jobs.

13
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As learners discussed this question, some individuals gradually getting better in the career | want
started to ask specific questions regarding their own ¢ /e are talking about your future plans what words

progressiofr anging from Q@mes fafd RQLIHo8d we tonsider using?
s u toasakhe individuals who were interested in pursuing

job routes not linked to Early Years, The terms IAG and CEIAG were felt not to be

) ) appropriate, as for many of the students these were
Interestingly, the Nati oReflsihlthd had Fedrd Bul dtihdt &y tle hEatisg
to be very much towards progression to higher of. However, when the full explanation was given, it
education, whereas the CACHE groups focussed mOre R raged them to identify people, places or activities
progression to work. which did support information, advice and guidance they

had received. As the session grew to a close the smaller
Other groups continued to discuss the questions and their
future plans; this included next steps and who to access
What are you aware of in college e.g. projects, activitiefor further support.
and people, who can help you with decisions about

your future plans? Conclusions

The -other® question was swdegdwerk frek © talR anforigst thémselvesihd e
opportunity for students to comment more widely. responses from students on the whole indicated that
Aimhigher, Connexions and Higher Futures were they recognised activities and people who supported

mentioned. However, this required further prompting tothem in terms of IAG. However, the specific use of the
the students in terms of tea@&ame -1 Mew®e waRy nph O0js®ntes hii
are aware of?® recognised.

Again this question highlighted that students recognisetthe response to the questions about the first year of the

activities they had been involved in and staff rather thagourse highlighted that students recognised that they

specifics, for example students mentioned extra lessongad received support from a variety of individuals.

and sessions in the common room when they talked  Interestingly, no one indicated on their sheets that family

about university. members had been involved in supporting them with
their course and future planning. However, some

Would a calendar help you with your planning? students had spoken to family members about this,

referring to them as -uniyv

Responses varied and there was not an overwhelmingly

positive or negative response. Al 't hough projects were men

students appeared to emphasise individuals who were
What do these words and acronyms mean to you?  Supporting them, what they get out of it is more
important than whom or what is providing this service.

. . . . The breadth of answers indicated that students knew
In discussion, the following responses were given: .
who and where to access these services.

IAG? students indicated that they had heard of IAG but

did not know what it meant Titles of people who had supported with IAG during the

CEIAG not sure but would guess something to do withyear were mentioned, including Student Mentors. This
information advice and guidance has now changed to Enrichment Officers; the IAG and
Careersst udents felt the ¢t erhansitiogQfficerispartgfthe FngichpentTeam and s,
you choose to do for a living, job, different jobs, what sometimes referr_ed to as a _Student Mentor or from the
(job) you will do later in life Mentor team. This could indicate that staff are used to
this term, feel that mentor is a more appropriate term, or

Progressiorf the word progression meant university; st yse it as an alincompassing term when highlighting
getting better; different levels in jobs and learning;

seen
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Vocational Training - They ®r e al | |l ooking f Q@ h
Revisiting the engineering sector in South Yorkshire for views about
higher level skills.

David. E. Berry, Area Projects Manager, Aimhigher lehlghel’

South Yorkshire

Introduction and which offered advice and guidance for those seeking
to progress. This incorporated 'talking head' case studies

This project was undertaken during September and and ex_amples of pathways and car_eer_opportunities. An
October 2008 to assess developments in the perceivedXtension of the work, funded by Aimhigher South
supply of appropriately skilled individuals to the Yorkshire, saw the production of a vocational _
engineering sector in South Yorkshire. In the first progression database of courses fpr Iearner_s in Yorkshire.
instance research was undertaken to assess whether alfyS 1S now updated annually and is accessible from the
elements of Aimhigher South Yorkshire activity for the Almhigher South Yorkshire funded "Yorkshire apprentice
funding period 2008 2011 could be directed to assist inForward’ website.

overcoming barriers in the overall supply chain by

encouraging and stimulating progression. Had previoukarly progression and pathway mapping activity was
activity in clarifying and identifying pathways from supported by two complementary reports conducted by
Advanced Apprenticeship programmes with institutionsTamsin BowerBrown of Sheffield Hallam University on
offering HE progression impacted on the supply of behalf of Building Pathways. These reports explored
appropriately skilled entrants to the sector? What was apprentice progression issues in the construction and
the perceived result of the development of other routesmanufacturing sectors, from both the Apprentice

such as Diplomas? Had employer ability or willingnessviewpoint and also the employer angle. The research
embrace higher level skill development changed? Wagvith apprentices attempted to assess some of the

there increased apprentice progression to higher level barriers, real and imagined, that restricted actual
programmes? Secondly, the research was an opportugitggression to higher education. The questions for

to follow up previous work undertaken to produce a  employers focused on skills needs and perceptions of
multimedia CD Rom designed to inform and assist ~ higher education.

apprentices in engineering and construction to make

appropriate choices about progression to higher level Thus with this background of research and development

skills. of the apprentice progression agenda this small research
update was initiated in September 2008. This was an
Background appropriate point to revisit previous work and review

developments, with the possibility of continuing further
An initial research report commissioned by Building partnership activity through implementation of the

Pathways was undertaken by EKOS Consulting in 200 .imhigher SOUth Yorkshire strategic p!ans for the .
This assessed opportunities for apprentice progression.undlng period 2008L1. It was appropriate aiso o link

(The Building Pathways project funded initially by the resglts of th.e r_esearch to _the drawing up of a new
Partnerships for Progression and Aimhigher South subregion continuing professional development (CPD)

Yorkshire from 2004, was set up to identify and programme updating the wider Aimhigher partnership on
articulate vocational ’opportunities and pathways to skills issues. Furthermore it was relevant to evaluate the

higher education.) Follow up work focused on the si_tuat_ion in the light Of. continuing ac_tivi_ty with .
identification of progression routes for Apprentices in Aimhigher funded projects and continuing collaboration

construction, manufacturing and engineering subjects iW'th the Higher Futures Llfel_ong Learning Network
higher education. The project examined existing vocational agenda. Further impetus for the update came

progression pathways, identified barriers to progressiortu rom a direct approach by

and produced case studies of students who had movedangineering _employer concerned about skills shc_)rtages
on to higher education from vocational programmes. Aand suggestions that there may be the opportunity to

development springing from initial research was the run some new de_dicated engineering e_mctiv_ities which
production of a multimedia CD Rom designed to raise might be appropriately supported by Aimhigher. The

awareness of progression opportunities for Apprenticeéj'rector Qf Almhlgher, as lead partn_eralkey .
progression and widening participation partnership,
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recognised the importance of engineeringintermsofan nvest i n /[ nnovation and e

identified priority sector as outlined in the Sheffield capacity is not developed here, the UK will become

Economic Masterplan, The Sheffield & Rotherham reliant on buying solutions from abroad'. (2009.8)

Economic Study and the City Region Development

Programme, and was thus interested in the updating Recognition for the value and durability of developing

opportunity this piece of work could provide. hi gher 1 evel skills was al
Cutler who highlighted the continued requirement for

At the time of developing this research activity, an onlirexpertise in the sector, stating:

parliamentary econsultation on engineering skills was

underway which provided both a framework withwhich. so me o0oFf ¢t he wor/ d' s [ eadi

to assess the relevance of issues, not only from a Soutpystitutions are now based in South Yorkshire, which

Yorkshire viewpoint, but also to assess the general  coptinues to be regarded as a centre of excellence in
timbre of sentiment in relation to the skills developmentya n v f act uring. ® (Creati ve

pertinent to the engineering sector. Through the
considerable nexus of contacts of Aimhigher South Another element of focus concentrated on the

Yorkshire | was able to select a range of individuals Whr% utation of engineering as a career, one contributor to

believed would represent a fair cross section, and give o government consultation reflected the employer

granklopiniont; ai)hout th? pr?rg]]ress of I:i%h_er Iev<tal sfkills concerns expressed in the Bowdswn (2005) piece of
evelopment in the sector, the expected impact of new, oo e stating:

qualifications and a chance to express their thoughts on
how new developments, qualifications and opportunities

would, in their view, impact on the engineering skills  ~ Ch an grn 9 t he pu blic awarg
situation in South Yorkshire. and ralsing the aspirations of children to become

engineers will help employees and the country. This is

) ) ) not a single task or a quick fix but will reap benefits in the
Government policy on apprenticeships / ong (Engimesring®K Forum, 2008).

Apprenticeships are a key element of the past Research Method
education offer and continue to play a central role in the

Government ®s plans for gr owli s Ki s in the econo
Whilst undertaking the research, several key pieces of In 28\64/§tﬁe author Olf this report, in partnership W't%

Government policy were under development and Judy Smith (Gordinator of Building Pathways) had acted

implementation which were designed to maintain as copsultant to Tar‘.“s‘” BovyeBsown who had
momentum with apprenticeship growth, namely the mterwevyed twentyeight SEenior managers in twenltgur
review of the Draft Apprenticeship Bill which became tl@mﬁagles,[g)asbed Eredom;]nf;ntly.m S]?Uth Yor.kshlae .and
Apprenticeships, Skills, Children and Learning (ASCL) dt ) as(tj_ er fy; |rhe, V;”t tl ek."ljll'm ghassessmght el
the Specification of Apprenticeship Standards for _ur;j.erstz(ijn hlng (I)h '9 ﬁr ceve Sf'hs' elresearc
England (SASE) as well as the National Apprenticeshiﬁn icated that although many of the employers

Strategy. Key features of these plans included a rapid considered progression to higher education a natural

acceleration in the expansion plans for Apprenticeshipse.)(tens'.(?n o the Apprentlceshlp,_ other employers would
not facilitate access to HE learning programmes as they

considered this level of skill above and beyond current
requirements of the business. Analysis of responses
found other key factors which restricted progression to
Several consultations have been undertaken at a nationggjher education werdnarnce time and theability of the

National stakeholder views

level through electr(?nic means. The Engineering apprentice although there were also concerns about
Employers' Federation (EERe manufacturers' retaining apprenticesithin the company if they were to
organization,2009) expressed the concern that: progress to graduate level study.

, . . . . Using previous work in the sector as background, this
Only large companies have the capacity to invest in s@ggearch project aimed to provide a practitioner
and expertise, develop and strengthen supply networks,
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opportunity to revisit the employer perspective on appropriate for employment and/or appropriate
apprenticeships and progression in light of the #&SCL for progression to higher level qualifications
Bill. It also provided an opportunity to seek out opinions suitable for the needs of the sector?

as to whether new qualification lines such as th&@9.4

Diploma were understood in terms of their relationship The responses were recorded in note form and analysed
and comparability to current Apprentice programmes, thematically in order to identify commonalities in the
and how these new progression opportunity lines wouldmpioyer responses and to identify the factors that they

potentially impact on Apprenticeship programmes in thg,qicated were most important to them.
sector. It was envisaged that research into actual and

perceptual changes in training and progression
opportunities might allow the South Yorkshire Aimhigh
Directorate to provide suitable opportunities and

initiatives complementary to existing Aimhigher projecté\ number of issues required careful consideration during
and strands of activity. the process of undertaking this study. As a practitioner

researcher it could potentially be difficult to research
views of partners, businesses, or bodies corporate,
t%specially those with whom Aimhigher had worked in

gthical Issues

The research methodology chosen reflected the

relatively small amount of time available. Activity was . hi indeed Id b ted t i
be based around a literature review, concentrating on partnérship or indeed would be expected 1o continue

key documents such as: LSC Rapid Review of Resear&‘loélﬂng With'. In addition, representatiye playgrs in the
Apprenticeships, NAMTEC/SMF Technical Skills Audit sector were likely todknow ort?a\_/e dealings with other
(Confidential), Modern Manufacturidgsheffield City _represel_‘ntanves, and any ver atim comment or
Council/YF and the NAMTEC Improving competitivene inuation could potentially cause problems with future

of UK metals industry report. t_ hird party) relati ons hip
ethical framework all comments were anonymised to

. . . avoid this situation.
Face to face interviews were also conducted with

representative players in the engineering field including_. .

employers, training providers, HE education links, Locgflndlngs

Authority Coordinators and employer forum members.

The main objective of the interviews was to glean Key recurrent themes outlined by employers included:

qualitative impressions of the impact and potential

impact of changes in education and training provision ¢ Recruitment to the sectorof individuals with

relevant to the sector. appropriate skills in terms of quality and in terms
of quantity. As highlighted by one interviewee:

Nine faceto-face interviews were carried out with

representative contacts in the sector. Althoughthe . /¢t ' s t he experience of se
interviews were unstructured, the questioning regime  of experience in supporting specialist arms of the sector
concentrated upon: that it's apparent that there is a steady decline in

underpinning skills, core competencies and knowledge in
1 the nature of the perceived 'skills gap’; all sectors of the /industrs
9 the extent of training currently available and

" . : e ) The challenges of upskilling the existing
opinion on whether this provided individuals with

workforcet o meet t he Leitch

the 'right' skills and attitude for the nature of -(Leitch Review 2006) .

employment in the sector; about the cost of upskilling and also the potential
1 identification of the main foci of tension in the threat of losing upskilled employees to a rival

sector relating to the supply and demand for skills;  employer who would benefit without incurring

and those upskilling costs.

I opinions on the Diploma in engineering. Would  § The Skills drairthrough retirement and labour
the Diploma route produce individuals with skills
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turnover, and the contracting skills pool: practical engineering work. Often they're more

interested in fz;/;%manige en, 0/{479 n;a//'{(et//,?g fs/a’e than

) T./7 ere- s no ge [ rrng a way ett%gotﬁgi 110§ dir Yy with engineering. n comﬁa%’s%n
Engineering. As a company we're not so short sghz‘ed%;

see that if this decline isn't addressed the future of this ough none of those who have progressed through the

company Is bleak and untenable at worst and it's not 0/%7/0 renticeship route have gone forjobs ay 1. n s a

for wuwus but for many South Yorkshire Engineeri.n i
A number of other themes were™also identified including:

Employers were clearly concerned about their ability to .

marshal appropriately skilled human resources in the Attitude/ambition of graduates

short and medium terms. Some acknowledged that the

pool of partially trained or semi skilled labour soaked uphe attitude and ambition of graduates was also an issue:

from the 80®s and 90®s shake out of mining and

engineering had now been completely exhausted. Inthe; ¢ A/ nk it ®s fair enough

light of this there was common concern that increased with some of our graduates hey don®t hav

competition for skilled labour in South Yorkshire could degree of loyalty to the company as many of our

spill out into a wagduelled inflationary spiral. Apprentices who have progressed through. Luckily we
are in a position to offer good salary packages, so this

-There's no singl e ans we keepsthe compatibon atbay and wehave managerea t

campaign will produce some results, though with the retain most of them. Quite a few have unrealistic

paucity of skilled people in the South Yorkshire basin &kpectations. We had one applying for the post of

we would do is fuel a wage war with other engineeringPr o c e s s Manager after only

metals companies in the area. Not a good way to

proceed. We would have people getting trained on oupverall supply of skilled workers

machines and processes who would leave to go to XYZ

engineering who are o0ffF egdndd pessith®m Wag éxprds&d dboufieoveral? 7 d
in petrole. ® supply of skilled workerand there was apprehension
amongst some employers that the current system will not
1 General skills levelsEmployers were found to be deliver individuals in sufficient numbers with the right
generally uneasy about general skill levels of  level of skills. Further there was concern that companies
entrants to the sector. They expressed concern needed to be preactive in terms of attracting and
about the adequacy in terms of skills portfolios ofwrturing potential recruits:
apprentice completers:

-/ '"ve heard plenty of talk

-The current Advanced Ap pecrais foriemgiaeeing. We'fea faitlysstrompocenipany | |y

short of delivering me a person to the shop floor with — with an image and luckily we probably don't have to try

her e

/| es.

r ms.

%42 (

ab

more than the most basic engineering skills. It takes mea@hard torecruit-but | know t hat ®s not
long time to turn this person into someone who's goingot her compani es. They compl ai
tro be a revenue ear ner [ ofintefest e recratsnpes want. Kaving said that we've

put a lot of effort into developing our links with schools
They also expressed reservations about certain aspect§t/ch as Hinde House with ambassador schemes and the
of graduate recruits, particularly the job readiness of /ke. We do SET and science week activities and master
graduates: classes. We don't sit around waiting for people to come

to us- and we interview rigorously to pick the right
-Even recruitment of @ra 67‘???6}‘7 gg/ougr%%gb/gfgougﬁ;og’%t/]ag/]ﬁféypz/ cal

could have problens.

their skill levels may be adequate and they've been
generally numerate and literate however they get
frustrated quickly and expect rapid movement through
the company without spending much time doing any




Concerns about current apprenticeship programmes providers. Their concerns were often reflections of
empl oyer and sector bodies

Similar apprehensions emerged from discussions with Perspective further along in the skills supply chain. There

sector bodies® represent ¢ avarigty of opiigng ena Fange of giessuchag pr e s s

as to the depth and |ength of apprenticeship the limited ablllty of Training Providers to fill training
programmes, as offered by training providers: qUOtaS with students with GCSE's of sufficient number or
calibre:

-We do have concerns that current apprenticeship
programmes leave out sections of skills that employers We have to work with the

think essential for basi OU@upangipthesmpoyes danblikes dergspiel; e s .

much we can do about I t. ®

Furthermore other perceived inadequacies of the trainin? o
were pointed out for instance there being little or no  Also the general level of maths ability held by school

elements of foundry work practice in any of the leavers joining schemes was a cause for concern.
programmes. Some disquiet was also expressed Attempts to cure basic skills deficiencies were not alWﬁyS
concerning a possible conflict of interest that training considered satisfactory as there were perceived
providers faced a quantity or quality dichotomy. opportunity costs concerning the time used up on the

Training providers, it was alleged, were faced with the training programmes:
problem of producing completers rather than necessarily

St ai

instilling deeper competencies in trainees. Furthermore Some of our empl oyers don't

specific modern - high t e clu@onsdquiréments, dnd tais causes groblemmsavhéan a
missing entirely especially CNC, CAD, and electronics we have apprentices with deficiencies in the basic skills
knowledge and competencies. It was believedthat ar ea. ®

training providers settled instead for more traditional

units of study. Training providers had concerns about unrealistically
-hi gh® expect aTheyexpessedfunease p
Lack of high tech training facilities at the persistent criticisms of some employers regarding

the calibre of completers, both from NVQ programmes

Concerns were also expressed about the lack of high and also in some cases from the general skill levels of
tech 'handson’ training facilitieg although it was apprentices completing L2 and L3 apprenticeships:
acknowledged that Sheffield City Council and other

partners were at least starting to address this problem - 7They ' r
with the opening of the Sheffield Engineering Training g o/ ng ¢
Centre in 2009. More specific complaints were leveled at

more basic issuéssuch as training manuals for NVQ  Confusion about the new Diploma, and its relationship (if

(even course notes) not being in evidence. Further it wagy) with the existing Apprenticeship framework and
believed that rectification of the literacy and numeracy NvQ was evident.

skills deficiencies of a fair number of trainees detracted
considerably from engineering skills learning: y

e all | oo k-ibuttheyfeor ¢
o be disappointed®

have some probl ems with

think anyone's actually told me at this time how the
-There are compl ai nts t h®DplonfalnBtéhEsiyb Witk tBeSAppPesitieed fp! Framdwiirk.
2 need a good deal of time spent on key skills and basitthink the Dijploma is light on practical experience and
skills type training. This takes teaching time away frompere's no way the two week work experience will match
the core engineering skills up with employers® expecta

are all about®
Training provider perspectives

A third element in the picture was the opinion of training
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Reflections From A National Perspective engi neeri nga®

The Parliamentary-eonsultation reflected many similar These comments relate well to previous observations

issues in Engineering across the country: Fhis e concerning the shortage of a readyade talent pool

consulBAmagiimene r-i mgderated byyMr e W4ikng to be recruited, and outline the necessity for

Phil Willis MP, Chairman of the Innovation, Universitiesgsmployers to seek their own solutions to redress staff

Science and Skills Committee was of direct relevance thortages, by for instance investing in staff training and

this report. skills updating, as well as working with training providers
to recruit and attract new entrants, and also interest in

A number of key questions were asked concerning the helping to develop the new Diploma. Further it is clear

state of the engineering sector in the UK. Two particul¥fhy some of the larger employers in South Yorkshire are

guestions allowed reflection on the questions asked of Pro-active in engaging with school learners the SET

employers, training providers and other sector players Rfogramme to create a seed bed of potential trainees for

South Yorkshire and helped qualify responses receivedhe short and medium term.

These were 1) How easy is it to recruit the engineering

staff you need? and ®Yyhat is the biggest challenge 2) The -skills shortage®
engineering faces? Comments posted on the e
consultation site in relation to these 2 (of the 4) - Real machinists are all r

questions asked in the consultation were most relevantl‘/‘a/'nedpfopef/J/ fo/’years] those that have been trained
to this piece of research. Those postingthe commentsy 2 v e not been taught in re

represented a wide range of interests and included
Managing Directors, Training Managers within compani_e%a sic standards of techni
and Training Providers, as well as professional engineeésr e clearly too much to as
and those involved in Further Education provision.

a lack of competent machi

There is strong resonance between comments made by or a Iliving®

engineering employers, sector bodies and training
partners in South Yorkshire and those made from other ) . .
parties across the UK, as this sample of answers to twg of * ° (difficult to find ) ¢
the standard questions indicates. | have selected a fevpe'taughta trade as weil as work for a whole week at a
indicative responses and grouped these together and t i1 me®

related them to general topic areas which seemed to be

relevant to, and to reenforce emergent opinionsand - - - - d/ fficult to attract g
concerns expressed by those in South Yorkshire. offering attractive sal ary
1) Attitude? including honesty and awareness of These resonate with comments made concerning the
recruits to the sector experience of employers who had noted the end of the

possibilities of relying on the previous shake out from
-We need people who unde ;nppg;\#dcfngpggwg fgrgsgnéthce SUE_I?‘?%OP'JQZPFISOO

working for an employer and a willingness to learn our somere ect!on on the general asic s« competence
buSinessao® and work attitudes of the pool of available talent.

-/l mpossi bl e to fi ndthages)ad 3)5ISISU§SfW}th Gga}dgate ?e%ts street
nonexi stent work et hiceoe®
Whilst it was noted in South Yorkshire that there are

-CV's that look very ni c&CPy9raduaies coming oytirom,locg)and pauona, ;

E programmes there are still some issues of concern:

-Candi dates are more skilled at CV writing than
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-/t s possible to recrubeévelgpmentd vat es, but often th
aspirations for progression are not compatible with

developing deep engi neer MY of he drfinfehtLcBréefningstructural issues were
reflected in comments made in South Yorkshire
-Candi dates need t o e mp earticuarybin/ireation to thevabilityof insétwidng stigh
recently had a grad with 1 years experience applying f@s colleges and training providers to purchase and
the post of chief engi ne enaintalm the latest 'hightech' machinery, equipment and
facilities in order to produce trainees with competencies
-oafewer and fewer gr adua#fegopedand jested eniiprtp date pquipmept. Apzina
prepared to invest the time and effort it takes to co-operative partnershifpased approach was seen to
devel op the depth of exp éffeiaapyod of the illsshortagesiwatiorhe
discussion and answers to questions posed in the
research could have been interpreted as being reflective

Employability skillswhich are nortechnical skills and T :
of a pessimistic scenario.

competencies required for effective and successful

participation in the workplace have been an increasingly

important element in HE provision. It isn't hard to see However, in the face of what could appear to be

why these course elements are persistently high on ~ overwhelming panoply of foreboding and predicted

employers® wish |ists. decline, there were many enthusiastic comments about
developments. Also, despite the rather gloomy summary
of problems and difficulties in terms of the supply of
appropriately skilled individuals to the engineering sector
in South Yorkshire, there were a number of indications of

a&?‘?increasing awareness of need fotocdinated action

mongst training providers, employers, government, local

uthorities and sector bodies.

4) Structural issues

These were keenly discussed and debated by all cont
made during the course of the research. Many of the
interviewees referred back to various training levies an
the days of bodies such as the Engineering Industry
Training Board as being a golden era. It was hinted that . . .
perhaps the free market rTré'B"}%rPV'd?ISr ovided the |l onger
solution to the supply of skills and that various interests

in the sector now saw eoperation and partnership as Developments showed increasing awareness of the need
the way forward. However a key question was WhetheFO co-operate and get on board with initiatives to attract

sufficient numbers were taking science based subjectsRgW entrants to the sector. This report was initiated
school. partly as a result of consultation by employers with

Aimhigher South Yorkshire in an attempt to raise the
-Not enough students fFfol P@ﬂﬁpf/‘?%m%ﬁr ggp%ogup@es. SODeba})péeBtbces a
level (maths, physicspot enough with suitable A levels coordinatorhighlighte

are choosing to follow an engineering degree. .. ®
-We're now seeing employer

-agovernment funding, wh /4'@??’7[/9“6?/ asAp %gqpyifefei%bgifwg@sg%%
ensure we (college education sector) have the most u,dfm expecting us not JUst (o take on those

ds with
to date equipment and can retain the highest calibre grade C's but to seek out those with some ambition. It's
teachers. .. ®

taken a while but we're moving our game upwards
companies are now developing links with schools &

he needs of the [ ocal |

~

nduystrya®
A%rther mteKnewee stated:

-We need to encourage schor%/s t o pr0//noz‘? sc/fence a
technology careers. ® - rhnere are,p enty o examp
realise that maybe they're going to have to start co

operating with each other and the schools and colleges

21

err

buil di . ; @
affordabl e system of tra/u/ﬂ/nén,grorvf//sa/tér?ntsﬁépscaters f

1% s



22

to get the kind of engineering skills they need. TheyvaPartnership working to support development of the
spent too long (the companies) picking up the remnant®iploma

of the local mining and engineering industry and trying to

train them up- but now that pool is exhausted and they This has been piloted in selected Sheffield and

ook round and there’s n@é&ream séhdolswithdikdt Quppbrifrér the/ Loc&l S
alarm bells ringing.® Authority, under the leadership of a joint Borough-Co
ordinator, and with the support of engineering
Increasing demand for participation amongst employers in South Yorkshire. A current pilot is
apprenticeship schemes was also highlighted by an  underway in Sheffield and also with other Local
apprentice coordinator: Authorities around the country. This pilot has

concentrated on a Level 2 cohort of 40 learners and a
-This year we've had 330 spajeplevels3gohgrteofls. Particytap fegiuyes of thes
training scheme. It means we can now take the programme make interesting reading:
successful ones to a higher [ evel. ®
9 learners are carefully selected from high calibre

Representative Sector bodies applicants
9 there is active parental involvement in choice
Increasing interest in part time upskilling through process and initial assessment

foundation degrees (FDs) and other schemes was
reported. This view has been backed up by discussion
and data supplied by the Higher Futures Lifelong Learning
Network. Their analysis has revealed increasing interest 1 parents reportedly actively questioned the

in FDs as new qualifications. It is interesting to note that  possibilities of 'progression to HE' via the diploma

1 emphasis for the individual will be on ‘capability to
develop' rather than a specific 'job ready' individual

some FDs have been developed with local employers. route
Preliminary data collected by Higher Futures has cohorts were largely selected from Widening
indicated increase in the uptake of FDs particularly by Participation backgrounds

those in employment (including apprentices) at the both . . o
FE Colleges and through HE provision. General support T frequenf[ concerns about engineering training at
for development of a larger pool of potential entrants apprenticeship level, and on diploma content

with Engineering Diploma was also highlighted . training programmes in general have centred
around maths competence. This appears to have

been t ackl-mithe Shéffeeld Diplosna ®

Increasing awareness of the need forardinated action pilot maths A level will bécompulsory’

to develop higher level skills, amongst training providers,
employers, government, local authorities and sector 1 work is proceeding to match Dip L2 and
bodies as highlighted in the 2008 Apprenticeship Apprentice L2 programmes

Expansion Programme Trial Prospectus:

) . . An e ging development I|k ease employers
- For individuals, better ki dinsd ERRTECEN ity
qualifications are a route to ach/evmg better jobs, caregl, qed training centre with up to the mlnute equipment.
progression and higher incomes. For employers, a more

highly skilled workforce is a route to achieving higher
productivity, greater competitiveness and increased
profitabilitya. ®

Hi gher Futures® Lifelong L

In recognition of the importance of engineering to the

Training providers interviewed were aware that general economic health of the stector, and in

employers are concerned at the general skill levels of response to employer requests, the LLN covering the

apprentices completing L2 and L3 apprenticeships, as ghé 1eld City rec.;gmn is ?oncentrated on divelﬁpments in
training manager indicated: We ' r e wel | a By%g,egmnray} epurncu um opportunities for the sector.

empl oyers are expecting us to

’

1

up the game®. ®
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Higher Futures has been active in funding positions whaftthis research:

have concentrated on working on transitional issues

around level 3 maths. This has involved recruitmentof. p; p/ 0o ma s
Engineering sector development staff fromboth FEang x per ¢ / s e

HE, and also employment of a Maths development
officer - and the development of a bridging unit for
engineering trainees to higher education provision.

Further there has been active curriculum development

involving mapping for progression from level 3 vocatiorgartnership approach is needed to solve the key issues

courses to HE level 1 courses as well as new FD
developments (Control Technology and Integrated
Engineering) in conjunction with local engineering
employers.

Conclusions

-The industry is at a turning point in that the supply of
suitably qualified personnel in the UK workforce has
tipped into shortage. Demand for people is forecast to
rise further, increasing pressure on the labour
market. Employment costs are rising rapidly in some
disciplines. There is increasing evidence of poaching
European sources are becoming more difficult to
access® (ECITB website).

Comments on the -Bridgin
website neatly summarise the situation facing the sect
nationally and locally. The scale of the challenge facin
the sector in terms of s
challenging times ahead: a skills shortage with an agei
workforce, ageing energy infrastructure and the
i mperative to reduce

The Ski."S situz_ition .is recognised as being ?C“t.e by SOLétlr&dents to gain higher level skills and provide pathways
Yorkshire engineering employers. The projections that,

demand for the industry workforce is likely to rise by 5%itatus. There is clear scope for@peration and

a year for the next few years, compounded by the
problem of an ageing workforce, seems to achieve

general consensus. There is a growing awareness thagg&?or

sector needs to recruit, develop and upskill a large
number of people by 2014, in order to maintain its skill
base.

Steps are underway to ease skills shortages, through a

number of key changésthe development of the
Diploma, Apprenticeships and Wellased Learning

Schemes and also working closely with companies. ASerm disappointed, but there are, it seems, and
highlighted by one training manager interviewed as part

Aﬁgke.

%?Jtlerﬁédé\t? évaeli,yvm

car Bognrqati

?t may be useful to reflect on the statement of William

create
vari et

been
wi de
engineering in Sheffield we have put together a powerful

have
of a
of

compani es and

grouping
Indications are that there is broader recognition that a

concerning the skills shortage. Effort is being made by
employers, training providers and educationalists to
meet skills needs in terms
resource material ® that in

Employers are aware they need to offer appropriate
employment packages, training schemes and satisfying
career opportunities, and also be pagative in

recruitment2 even grooming of potential entrants to the
sector. They are also aware that even in South Yorkshire
the challenge for attracting young people to engineering
is changing the perception of what an engineering career

All players are aware that development of the
qualifications framework especially at level 3 through the
bl de b &.B.m £ty

th a view to providing appropriate
umbers of entrants who may be available for upskilling

0, higqtersleveé s&iﬂs.eIDtiaé(ers f rsce: %I%oig%oqivﬁ (()af - .E

bz%nl lratil v S

adshow to attract more entrants, and keen to support
g;f r(ril grees Fm(si Ragh\_/va@ developments through

work undertaken by partnership organisations such as

Higher Futures, which will allow a greater number of

d

0 new Masters courses leading to Chartered Engineer

development of Aimhigher initiatives, and this theme will
be explored with partners and key representatives of the

M. Banks, president of the Institution of Mechanical
Engineers quoted in the Times article of October 17 2008
Engineering is not just a
or an equation to be solve
sector seeking the next IK Brunel may be in the short
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fortunately for the South Yorkshire economy, many  References
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The information, advice and guidance (IAG) needs of ptme work- o
based foundation degree students at Sheffield Hallam University.

Sue Fellowes, IAGTO, Sheffield Hallam University .
5 Sheffield

" Hallam University

SHARPENS YOUR THINKING

Introduction offered by the University. In 2004, the Association of
Graduate Careers Advisory Service (AGCAS 2004 ) carrie

One of the objectives of the Higher Futures network is gt an extensive survey into the IAG needs of foundation
-improve information, ad¥fftdéegnslydieddsc@wvasedtphas
enhanced support, to ensure vocational learners and Were beginning to pose new and different challenges to
workbased |l earners achievel tHeMemMBRiendand| @t R &f gRedc
Futures, 2007). Higher Futures fund an Information 27 institutions and 47 courses.

Advice Guidance and Transition Officer (IAGTO) in each

of the partner institutions to provide this support. As théOne of the main observations was that FD students are
IAGTO at Sheffield Hallam University (SHU) it is my roli@r from an homogeneous group. Based on my

to deliver activities with potential Higher Education ~ experience of working with a wide range of FD students |
students (and others) throughout the network and offerknow this is equally true of SHU students.

enhanced support to those who have made the

transition to SHU. Part of this role is to find out more  Due to time/scope constraints a research project into
about the information, advice and guidance (IAG) needge whole cohort would not be feasible. The principal

of the Higher Futures cohort, both pentry and during aim of this project was to find out more about the IAG
their HE courses. This summary report outlines an needs of a specific group of foundation degree students
investigative project which has been designed to find outthose who are partime and workbased. The main

more about these needs. objective of this project was to find out more about how
the Careers and Employment Service might provide an
Background enhanced service for this student group, supporting the

Higher Futures mission statement.

The Higher Futures IAGTO post is based within the
Careers and Employment Service at the University. It ilResearch Questions

part of Student Learning Services (SLS) which offers a

wide range of support across two campuses. Careers The specific research questions which | aimed to explore
Advisers work with the full range of students both full included:

and parttime as well as graduates. They also offer some
pre-entry advice and guidance, although this is mainly
provided by Education Guidance, a separate portfolio
within SLS. The Network Employment Service provides
vacancy information both for students wanting to find
work during their course and graduate opprtunities.

Amongst other things it helps to organise careers events.T Are there ways of improving IAG provision at
Sheffield Hallam University?

1 What can we learn about the IAG needs of part
time work-based foundation degree students,
both pre-entry and during their courses, at
Sheffield Hallam University?

The University offers an increasing number of foundation

degrees (FDs). These were first introduced in 2000, asResearch Design

response to the Dearing Enquiry (Dearing, 1997) and had

the amof- addressing the pr o] giadwitfthe HigHEittirds BrRify séctord this ¢ /7€

UK economy while offering & new and accessible routéygiect focused on 2 specific courses: Early Years and
into Higher Education, particularly for individuals already{,siainable Communities. The Early Years course

in the workforce®. currently has 174 students and is based in both Sheffield

_ _ (96 students) and Rotherham (78 students). Classroom
According to the full and partime prospectuses there  sessions run once weekly on different days, for different
are currently 10 futime degrees and 12 pdite groups between around 2pm to 6.30pm. National
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organisations including the Department for Children , How were students identified and accessed?
Schools and Families (DCSF), the Training and

Development Agency for Schools and the Children's  The respective course tutors agreed to forward the link

Workforce Development Council (CWDC) are to the survey via Blackboard, their way of contacting
encouraging the workforce to develop to FD level and @fudents through SHUSPACE , the University's on line
to Honours degree level and to gain Early Years environment. Although the initial aim of briefing all

Professional Status (EYPS) There is Government Supgﬁﬂjents persona”y before the survey went on line

available to employers to pay course fees through the proved difficult to organise (only a couple of groups

Transformation Fund. There are both short and long were accessed prior to the survey), the survey was

term benefits to them of ha.Ving a quallfled workforce. prefaced by both the aims and objectives of the survey
and the practitioner resea

The Sustainable Communities course currently has 23 Futures.

students across 2 years, all based at the City Campus.

There is no provision for payment of course fees and nghe survey allowed students to remain anonymous and

SpeCifiC Government Commitment to Upsk”l the Consisted Of 3 Sections] as fo”ows:

workforce. Employers are unlikely to give support either

in terms of funding or time for study. While the Early

Years course will be running again this year, Sustainable Background (Personal details) [8 questions]

Communities will not due to lack of applicants. ' About the course (including attendance mode/
travel distance/reasons
There were 3 main reasons for choosing these two attitude [9 questions]

particular FDs: 1) as the IAGTO | had some contact with § |IAG needs prentry and beyond [17 questions]
some of the students during a very brief induction 2)

course tutors were known to me as part of the Higher ¢ yas forwarded to course tutors and went officially live
Futures network and 3) they might provide different 5 March 27th 2009, closing on May 10th 2009.
insights in terms of background and situation regarding

higher education. b) Semistructured qualitative interviews

The initial plan was to collect data via focus groups andAt the end of the survey, individuals were invited to get

then to follow this with more irdepth interviews with . . .
: in touch if they wanted to take part in further research.
several students. The aim was to produce a number of . .
Three students agreed to take part in moredepth

case studies. However, it soon became clear that focus

groups would be difficult to conduct due to the very faC{qualitative interviews. Two were first year students and
that these were partime students with busy and one was in the final year. It is of note that at same time as

. L . n ing this r rch | al im r
complex lives and who had limited contact time at the conducting this research | also aimed to produce a case

, . . study for Higher Futures publicity so, in addition to the 3
University. Instead | took a rather more pragmatic ; . ) ;
. . interviews conducted, | also interviewed a student and
approach and the data collection methods used were: a . )
. " produced a case study for the Higher Futures website.
an online survey to reach as many students as possible., . : -
his student was offered a retail voucher for their time

and b) semstructured interviews with 3 students to give : .
AR and involvement in the research.
a more qualitative insight.

a) The orline survey Data Analysis

At the start of the project, the Survey Monkey tool was ]:I'he survey results were presented by the software in the
grm of a summary with the overall response to each

used. However, this did not enable the researcher to as

. . mdividual question. However, it was possible to find out
the number/scope of questions required. The SHU on . ; . e R
. . - more indepth information by doing individual searches
line survey tool provided more flexibility and was

) . . .on particular groups or questions. 45 out of a possible
relatively easy to use with assistance from a supportlvel97 students responded to the survev: all the
colleague in the Higher Futures Directorate. P Y

respondents were from the Early Years group.

r c he



The semstructured interviews for this investigative In looking at the responses | was interested to see
project were conducted by telephone and in the whether there were definite distinctions between those
workplace. Although one final year student withdrew dueade by 1) different year groups and 2) Rotherham/
to iliness, an additional final year student interview tookSheffield based students. On the whole there were not,
place at the University, following IAG referral from the although the following is interesting to note for
Higher Futures Early Years Sector Development OfficeRotherham based students:
(SDO). The data collected during the interviews were
recorded and collated. The transcripts of the interviews  q 14 named their employer, Rotherham MBC/LEA, as
were analysed for key themes. their main source of prentry IAG;
Findings 1 6 never visited the main campus; and

91 14 preferred email as their main source of 1AG.

The online survey
(Note: transport is now provided for these students to

Although the survey was sent to both Sustainable come across to the City Campus once a week.)
Communities students and Early Years students, all 45
responses were from Early Years students. As It is not possible to report all the survey responses but

highlighted earlier in this summary the 2 courses are véhgre were some themes which emerged during analysis
different and the survey may well have been just an  that help to answer the main research questions and so
additional pressure for the Sustainable Communities are of particular interest:

students.
Pre Entry
In summary the 45 Early Years students who did respond
were: Sources of IAG
1 all female; Employers were by far the most important source of IAG
 all employed (partime 27% and full time 73%); With 12 students (27%) indicating this. A further 9
___students named Rotherham MBC/LEA as a source of IAG.
T 18 were Rotherham based and 27 from Sheffieldypee (796) had used a University Adviser/other HE
1 Istyear-33%, 2nd yeaB8%, 3rd yed27%); Adviser and 3 the University website. Nobody accessed
i varied in age, the largest group-26 (47%); 49 an FE/College Adviser.

(24%), 185(20%) and 50+ (9%) ; )
Quality

1 pre-entry qualifications were largely vocational at

Level 3 and included; BTEC National Diploma 319 . .
CACHE Diploma Level 3 22%, other vofational %@P?n asked about the quality of IAG just over half (56%)
L 0 t .

and e respondents were very satisfied or satisfied. A

small minority, five students (11%), indicated they were

I the majority 62% did the course either entirely or dissatisfied. Three students stated they had difficulty in
almost entirely in their own time. accessing IAG.

The most popular reasons given for undertaking the  Further information

course were to improve career prospects (73%), to help

them do their job better (58%), to continue education \yhen students were asked what they would have liked
(49%), to increase chances of progression with their oWRore information about, a small majority indicated

employer or find a better job with another employer ¢ rse content (53%). Other information highlighted
(42%); and because they hoped it would help change incjyded: options after course (44%); transport and

career direction (11%). parking issues 14 (31%); learning and support (31%); and
information about mentoring (24%).
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During Course b) Semistructured interviews

Preferred types of IAG Three students, two first year students Alison and Jackie
and a final year student Jenny, took part in a more in

When students were asked what types of IAG they depth qualitative interview. These prOVided a more

thought they needed during the course, a range were Personal perspective to the survey.

selected from a list of mukchoice options. The most

popular choice was Early Years Professional Status (84% | i hasathre® children the eldest of whom is about

followed by: progression to level 6/degree course to start A levels. She left work to become a fiithe

(78%); further study options generally (42%); career Mum but actually continued with pattme work (both

options (42%); help with completing CVs/application paid and voluntary) which fitted around her children. She

forms (18%); help with interview techniques (16%); andachieved a Level 3 Diploma inBokool Practice during

self employment (13%). Only a very small number (3 this time and D32/33 Assessors Award (Early Years).

students) did not expect to require any careers advice or

information. When her youngest started school in 2004, she returned
to full-time work as a nursery worker in a college Nursery

Appointments with Careers Adviser in Sheffield and soon found she was very keen to
progress.

The majority (62%) knew how to make an appointment

with a careers advisor. Nearly 30% were not sure how ®he started to think about Higher Education and enrolled

do this. When asked if there were any group sessions on an Access course, but then heard about the FD in

they would like a careers advisor to run as part of their Early Years through her employers and how she could be

course, further study (47%) was the most popular opticimanced through the Graduate Fund. She applied for the

Other preferred groups sessions included: careers  course, was accepted and was delighted.

options (36%), CVs/application forms (20%), interview

techniques 8 (18%). A small minority, 27% were not  Ajison is the first in her family to enter Higher Education

interested in any group sessions. and is delighted to be a role model for her children. She
is still uncertain what her next step will be. She enjoyed

Preferred time/methods of accessing IAG (Multi choicd)er assessor role and may like to develop a trainer/
assessor role.

The majority of students indicated that they would

prefer to access IAG via email 31 (69%) and in person 'Jackieleft school at 16 with GCSEs including Maths,
(53%). A minority would prefer the interactive website English and Science. She had 2 children and worked in a
(27%). When asked at what time they would prefer to factory for 11 yeatst h e s hi f t She wasg made d

access IAG a small majority of 25 students (56%) redundant in 2000, and had to rethink her career plans.
indicated the evening was preferable, whilst 18% woul&he funded herself through a BTEC National Diploma in
prefer weekends. Early Years at North Notts. College (2&0D4), working

nights at the local 24 hour Tesco's. Her children were just
Careers Events 2 and 5 years at that time.

Just over half of the students (53%) indicated they werdn 2007, she was promoted to Manager at a local NHS
not interested in attending careers events and the Hospital Nursery; her line manager felt it would benefit
employment service. When asked if they knew how to both her and the Nursery if she were to do the

find out about them only 3 students (7%) indicated theyroundation Degree at SHU. This means commuting 20

did whilst 38% were not sure. Six students (13%) indic&félgs. Jackie is quite used to facing challenges and hopes

they were not interested in careers events. to carry on studying and achieve Early Years Professional
Status.
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‘Jennyis 22 years old and lives on the outskirts of uncertain where to find it.

Sheffield. She is the first member of her family (where

there has been a history of unemployment) to access Jjennywas due to finish her course in the New Year. She
Higher Education. She did a CACHE Level 3 Diploma @8 interested in progressing to Early Years Teaching but

Sheffield College. She started working as a NurseryNurS¢ 3 d heard so many conflic
but decided she wanted to 'push herself a bit further. e qui r ements and study opt
She was employed in a Community Centre workingwithy hat t o t hi nk! ® and was -t

children and parents, but decided she would prefer to

work in a school setting. She maintained there were other students equally

. . . ] . confused about what to do next.
She got a job as a Teaching Assistant in a Sheffield school

and found out about the FD in Early Years, funding A
herself_ throug_h the first year. Sh_e took the Higher Level going to tell other stude
Teaching Assistant modules option as part of her cours ecei ved®

and her career aim is to qualify as an Early Years Teacher.

However, she was confused by what options were
available to her as progression routes.

s a result of her separate guidance interview she was

Alisoncommented that coming on the course had
actually increased her options and felt an increasing need

: : . . for impartial I1AG.
During the indepth interviews all three students were P

asked:
Support

9 Is there any Information Advice and Guidance

would you would have liked before joining the All 3 felt that it would be beneficial to be linked with a

student mentor both before and during the course. This

course? would give them more insight into what to expect, be

I What support would have been helpful? better prepared and generally increase confidence.

f What do you know about the Careers and Jackie's employer mentor was actually a final year
Employment Service? student on the course and

T Are there ways in which a Careers Adviser mlght'ﬂ”?ey would have all liked more information about course
able to help you?

content before they started. It was apparent that the

first year students had been able to access study support
From these questions the following themes emerged: more easily than Jenny due to improvements in the
flexibility/accessibility of the offer made by the Faculty's

Availability of impartial and accurate IAG Learning Hub.

AlisonandJackieare both funded by their employers ~ Accessing the Careers and Employment Service/IAG

and found about the course through their respective

employers. They have been welipported but were All first years had been given the Student and Learning

unclear when they started the course what their longer Services concertina card in their induction pack. This

term options might be and would have welcomed somegives information about all the student support services

impartial IAG at this stage. available including the Careers and Employment Service.
Neither Alison nor Jackie remembered receiving these.

AsJennywas seHlfunding the course she wanted to be
absolutely sure that it would be appropriate for her Students were -overloaded®
longer term career aims. Her employer was happy for hiaduction, only had one day's contact time and

to undertake the course but unable to advise onits  prioritised what they needed to know about the actual
appropriateness. She did a lot of research herself, but course.

t directed t dsi tial IAG. Sh
Was not directed tfowards impartia ewas Although based at SHU, none of them knew where to
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find the service. Nor did they know how to find foundation degree course other than Early Years.
information via the student portal.

Alisonsaid- / believe the maj orNepoffuherresearghy o mar i on /s not

f o r . When@sked to clarify this it was becausé ¢ wa s

for youn g dNeneof thamaveuidthaveever Are there ways in which this University (and other HE

attended any Careers Fairs or similar events. providers) can work more closely with providers of part
time vocational Level 3 courses for wdyased learners

They all felt that they would not have time to attend (}gy%ffer impartial accessible IAG?

such events, nor access Advice and Guidance on the
they were in University for the course. They would nee
to take time off work or use evening¥ackiewho lived
and worked over 15 miles away would even find this
difficult. She would need to access help via email/
telephone. Post entry

cf’his seems of particular importance with the conclusion
of the Lifelong Learning Networks at the end of the year.

All three thought it would be useful to have sessions on ;
. . : hould n med that thi hort of learner
Career/Further Study Options integrated into the t should not be assumed that this cohort of learners

course. They were all surprised that a Careers Adviser
could offer support with Job Search skills e.g. intervie
techniques/CVs/application Form3ennyfelt that this
was more relevant on an individual basis.

does not need impartial IAG because they are already in
employment. This is particularly the case where, in other
Vgectors, there are increasing redundancies and threat of
redundancy. It is very possible that some FD (and HNC/
D) students may lose both a place on a course as well as a
job.

Conclusions

Additionally, evidence from this research would suggest

This project set out to look at both prand postentry thaF FD learners have concerns around career and study
IAG needs of partime work-based foundation degree ~ OPtions. It could be argued that they have more issues
learners. around further study than other undergraduates as they
still have another step before achieving full graduate
level. It is important that they understand that the
Careers and Employment Service is there for them as
part-time foundation degree students and the range of

By definition, the students who took partinthis  ggnices it offers not just careers advice but also help
Evaluation Project have made the transition into Highegy;ih job hunting skills, running careers events and

Education. The survey revealed that the majority of theﬁﬁ)viding access to jobs and employers.
had received preentry advice from employers. As

helpful as this might be, there are question marks V€' The more irdepth interviews conducted revealed that

how impartial this might be and how p-date . .
. some of the issues for them were as much about being
knowledge of the broader range of progression routes is; . .. . .
part-time and mature as being webased/foundation.

Pre entry

Outside the research methods used in this project, | ha¥ﬁere appears to be no ardinated aporoach to the
carried out oneto-one guidance sessions with several . PP bp

Early Years workers who are keen to find out more abdl]F'“C“O” and support.for either patime or.mature

career and study options with their Level 3 qualification§arners. The University used to run the Link Up

Referrals are made by the Sector Development OfficerMentoring Scheme for mature students, which no longer

(SDO), Early Years. -0 0 w exists.rThe Fachlty of Davelopment@rngl Saciety is wo r d

mout h® referrals. currently running a Pilot Project offering flexible modes
of learning support for partime learners. | wonder what

Additionally, in conjunction with the SDO, an evening will be learned from this?

session was run for Level 3 workers at a local FE College.

Feedback was excellent and has resulted in joining a




Further Areas of Research

This project focuses on one patiie work-based
foundation degree and there are several areas which
could warrant further research including:

1 Find out more about IAG needs of SHU
foundation degree students generally

i What induction programmes already exist across
the University for partime and mature learners?

i What mentoring schemes are currently available
at SHU? How can mature learners access these?
Or should there be specialist provision?

i There are more questions to ask the Rotherham
cohort (and any other 'remote' SHU courses) in
terms of how well the Student and Learning
Support services meets their needs. Is delivery
flexible enough?

T The ViceChancellor wants Sheffield Hallam
University- t o provi de an outstanding student
e x p e r mThe mpreving the Student
Experience Group (ISEG) are looking at 6 key areas
including student engagement and student
experience. It is important that this group
examines these in relation to the whole student
cohort.
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Learning from Adult Students: Inclusion, Flexibility and Blended Learnir@

Dr Anita Franklin, Programme Director for the Foundation Degree and MA in Working with
Communities, the Institute of Lifelong Learning
University of Sheffield

The
University

Sheffield.

In this brief paper | want to share with other educators pedagogy and institutions will need to accommodate
some ideas that have crystallized for me in the wake ottraditionally excluded populations and to inspire learning
my work as Course Leader for the Working With among those who have never found education inspiring
Communities Programme (WWC) at the University of before. If universities are to become a part of
Sheffield (Franklin 2010). Being the first foundation regeneration and community development, not simply a
degree at this Yorkshirbased Russell Group University body rewarding those who research about it, then higher
my colleagues and | have learned a great deal about threucation teaching will need to be given serious
challenges of asking older institutions to behave in newconsideration and will need to be rewarded fairly.
ways.
Increasingly universities will need to provide flexible
A Challenging Context courses to meet the needs of a student population who
work full or part time. Part time study could become

It is becoming widely acknowledged by educationalists™Ore of an option for students given the prospect of
such as Scott (1995), Trow (2000), and Martin (2003) tRBR'P increases in fees and the dark spectre of heavy
universities must change if they are to be seen as loans. _As we Ioo_k to cre_ate a more inclusive university
contributing to their own economic sustainability. In th&ulture it seems imperative that we look at how these
popular press, Guardian writer Simon Jenkins has painf¥@nges are impacting on educators.

a very medieval picture of academic life (Guardian, Thurs

11 June 2009). His account is of a life that is centred ohhe Case Study

research and is full of |l ong holidays. Some peopl e®s

are like that. On the other hand many of us cannot findn this discussion | am concerned to trace how the WWC
the time to take the holidays that are due to us as we course has changed my teaching. It has had to become

teach through most of the summer. And some others more inclusive, more flexible and make use of a blended
use those days to write and publish, bringing in much pedagogy.

needed funding.

The Working With Communities Programme (WWC)
On the other hand Jenkins and others in the specialist started as a four year course aimed at adults from-non
educational press as represented by for example, the traditional backgrounds with experience as community
Leader article in the Times Higher Education (10 workers; initially, it was conceived and designed outside
September 2009), are right to question the continuing and prior to our involvement with Higher Futures. As the
research bias of UK universities. The Undervaluing of programme isin part Womased’ students had to be
teaChing is embedded in UK academic culture. As we emp'oyed or V0|unteering in the field of Community
continue to reimagine universities that can participate work before they could come onto the course. Since the
meaningfully in partnerships with industry as envisage¢ity uyr s e®s i nception in 2006 |
the government ®s vision @dprofinfatelp g fedrhe flomd/&idus Fafsof tHe Eith S
(DfES (2003), DFES (2004), we will also need to know fgVregion.
best to raise skills among students who are not as
academically prepared as those who come to us with t
best A level qualifications.

~

Qfery early on it was apparent to me that our WWC
students would be very different not only from the norm
of the student body at the university of Sheffield, but

If the UK is to meet the targets set out in the Leitch  giso very different from the norm of our traditional adult
Review of Skills (2006) where by the year 2020, 40% Ofarners. The former tend to be young, middle class,

the adult population is in possession of Level 4 white, UCAS recruits possessing several high A level
qualifications and above, significant changes in results. Prior to the introduction of new restrictions on
universities® practices Midingwhitiepredents & frdm&ecriithg #mong thése T
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with Equivalent Level Qualifications, (House of student s® experiences of t
Commons, March 2008) our adult learners tended to beourse.
middle class, white and often in possession of some

previous tertiary education experience. The module is titled Doing Projects That Make A
Difference and it is taught at level 2 for 10 credits, and
Distinct from both groups both of which | have taught represents about 25 hours of contact time, in class and
in the past the Working With Communities group has tutorials. By the time the students take this module they
included a large proportion of students from minority have been in the institution for about 2 years part time
ethnic backgrounds, all from parts of the city that have and as such will be well familiar with the course and the
been undergoing regeneration as a response to long tesapport services that are on offer. | use this module to
deprivation and, in the first three years atleast, 90% assess students® ability t
female. that they have acquired within the course. At the same
time | also ask that they use the module to find out

In so far as it is the aim of Higher Futures to bring moreabout student experience of the course for the purpose
students into HE who otherwise would not be there,  Of improving student experience of the course in future.
then it®s important for practitioners such as myse
document the ways in which we must learn from such | have found this module to be a more useful technique
students so that widening participation is not simply a for improving the course than student evaluations, for
short-term experiment but an ongoing process that canexample. In the case of Doing Projects That Make A
ultimately create a more inclusive and representative Difference, students decide which questions to ask and
student (and staff) body across Higher Education therefore prioritize their own experiences, recurring
institutions in the UK. issues and ideas for change.

Educators can learn from students in a variety of ways.n the end there were 3 main areas that were flagged up
The same way those of us who are engaged in teachings a result of the research students did among

often use of the work of Moon (2004) to help us teach themselves about their experience of the course. The
the value of reflection to our students, we too can and overall issue they agreed to research among themselves

do change in response to our reflections on our related to barriers to higher education.
experience.

1. Students expressed the view that the main
With only a minimum of sensitivity, we as educators can barrier was age. Friends and families in their
learn from our interactions, and our observations of communities often expressed the view that the
students. We learn from assessments, student learner was too old to be going to school, etc.
comments and results, module evaluations, extension As a result students felt that they had to be
applications. Since t he ¢ ouwvayxi@smspect alkingtoiothens abont th&ird 0
students have been surveyed a number of times and studies and often had to let go of certain
indeed many students have expressed concern about the relationships that were not supportive.

number and nature of surveys they have been asked to
complete. They wonder at the surveillance. Because of
my sensitivity to this criticism | have not asked the
students for any input to this narrative. | have learned
that students quite quickly learn the value of analysis and
are able to critique and consciously resist certain kinds of
intrusive institutional demands.

The next barrier identified was lack of

affordable and accessible childcare at the
University. Learners who were mothers found
the crAche full or too
for application for financial assistance were

seen to be demeaning and too intrusive
personally. Students often helped each other

to find suitable child care. My own observation

In addition to these methods | have also introduced a was that issues around parental and elder care
new method of learning about the student journey. This were much more difficult to surmount and that
has come about via the use | make of a short research we lost students on account of these issues.

module to supplement my understanding of the
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3. The third barrier was inadequate employer libraries, due to insurance restrictions. And yet we who
support. The vast majority of students are  teach in adult education know that returning to
funding themselves and are not given much education is one of the most economically and socially
time from work to attend class and do the helpful experiences that can happen to mothers, with
necessary study to support learning. Studentgspecially positive spill over effects on the lives of their
have used their annual leave in order to attenadhildren (Schuller and Watson, 2009). The university of
classes, even though the course clearly relatethe future will find itself having to compete for students
to the position the students held in their in relation to many factors, one of which will be its family
community organisations. friendliness, measured for

availale(ility. I? the meantime oyr coyrse, unliﬁe the bulk

§i "i heIJ’!I

ofaouradulf)learnir%gucgu%gs, is d%rlsngt @Sy the

The issue of employers® | eday, the

most strongly n the progression between FD and BA reference of those women active in the community
degree. Studying the reasons successful FD graduate

o ) . Who come onto the course.
gave for not continuing their studies onto the level 3 BA

part of the programme, most cited lack of employer . i
support in relation to time. This smattale finding is in FDS are intended to meet employer needs for higher

keeping with other research about progression from level skills in the workplace (DfES 2003). There is every

Foundation to BA in the UK (Dodgson and Whitham, indication that this happening in relation to the WWC
2003) and (Gorard et al, 2008). course. Students are reporting that their work lives are

changing for the better. They are being given more

responsibility, pay rises, and permanent contracts within

only a year of being on the course. Some have been able

to move from one position to another even in difficult

If we are committed to inclusion and mass access to  times, enjoying significant pay increases (Franklin, 2010).

higher education these findings suggest that there  However, with this success comes a new problem,

remains a lot more room for reform. discontinuation of support to do the degree, especially
the top-year which allows students to complete a BA

In relation to barriers around age, it has been possible tonours.

improve our induction activities to include more events

relevant to and organised by and for mature students. Already on my course 60 of the 120 credits at the BA

But that is after students have already jOinEd us! WhI|Qeve| 3 are delivered primar”y online. This is to

we can strengthen matur e ag&dminbdatd theSnBedd oflstudlehts vihd Wishtoo N C e

have come onto a course, the truthisadultsarestil conti nue their studies in

battling cultural barriers concerning the suitability of  sypport.

education for anyone over a certain age. Universities

alone cannot transform cultural norms. Inmy own A 56 we are left with a very old and very intractable

personal experience in the sector | have witnessed hovgomern And that is the vexed issue of how to manage
the introduction of tuition fees has sent mature studentg, o relationship between employers and education.

home, many seeking out second jobs in order to help 4, , oughout the 1980®s a b
their teenage offspring to attend university.

Implications for Change

projects sought to shape secondary education in the
interests of employers (Wellington, 1993). It may be that
Most of our mature students are women under the adethe next decade will see many more emp|o.m|ntred

of 35 who have young children and who work fame. nitiatives in education, only this time set in universities.
In addition to communities, families and friends often

being sceptical of their abilities due to age, these womgg .., q|sion, the use of blended and flexible learning to
are alsp entering a unlversny c.glf[ure which ha§ not yetpromote inclusion among adult learners in higher
_recogmzed parental responsibilities asa possible eIemgahcaﬁon is proceeding in line with various policy

in a student®s life. 't gitetivel Qdarnind fréth theleafersGtériistived dnd ¢
childcare for class times, but also finding child care for being attentive to the various ways they can alert us to

study time, fo_r the time needed to visit the I|bra.ry, fqr the challenges they face takes time and effort and is best
example. Children are not allowed in to the university

t he
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The impact of the Higher Futures Programme on the progression and o
transition into higher education of Northern College Diploma Students

Derek Freeborn, Head of Student Services, Northern College

Tom Spreyer, Tutor, Northern College

Introduction 1 What was the least useful element?

Has/did the HF Programme play a major part in
Northern College is a residential adult education college influencing your choice to go on to higher

located in Wentworth castle, on the outskirts of education?

Barnsl ey. Il'ts mission is to =-provi 0 r%unitiesfor
transformation of individuals and communities and T In Wh%t way hasq—ilg beneﬁtt%dpyou.

promote social change through the provision of 1 What have been the biggest barriers that you have
outstanding adult residential and community based had to overcome in returning to education?

the -Northern College Diploma®,at hi is
mapped to OCN level 3, is a standalone qualification but
also an access course to higher education.

l earning®. The | argest si Wg‘}v*%teg"aﬁe[?j’g“dgog'Lkéfté@a‘%th?} OiuCNor t he
t “ ’

The Sample

The Higher Futures (HF) Programme works with Northern

College to encourage and facilitate students to make thEne sample group was made up of six current Diploma
transition to higher education. Throughout the academistudents and three past students from 2007/8. All were
year, a programme of IAG seminars, talks, visits and omaelult learners although there was a large age spread,
to one guidance were offered to Diploma students to from approximately 28 45. The sample consisted of five

make them aware of HE opportunities and to support women and four men. Al Il parti
their transition into university. British® (the Diploma cohort i
British).

Both the content and methods of delivery of the

programme have a great effect on its success, and muftesearch design (including data collection
be judged according to stmethels)t s® views on whether the
programme benefitted them.

The goal of the research was to collect current and
Background former Northern College diplor
assessments of the HF programme as it had benefitted
This piece of practitioner research, undertaken by the them. Research design was therefore guided by the need
Head of Student Servi ces togelect worihwhileoggpalitativeglates Ibwas degided®s t ut o
aimed at assessing the impact of the HF programme othat the best way to gain more in depth responses in the
current and past Nort her fimescalewag\gaaafoous gaup ma st udent s ®
decisions about whether to continue into higher
education. To continue to improve and serve the needsThe focus group was run in the early evening to catch
of students, it is important to assess which aspects of tbarrent students after classes but also to enable past
HF programme students believe are the most and leasktudents to participate after their working day. A buffet
valuable. Using this data, Northern College hope to gaiwas provided upon arrival. The focus group began with a
recommendations for improving the delivery of the HF recap of what the HF programme had included.
programme within Northern College.

A semistructured format was used in the focus group. It
Research Questions was chaired by a practitioner who posed the research
questions and then allowed students to speak freely
1 What was the most useful element of the HF about their experiences of the HF programme. On a
programme? couple of occasions, students were prompted or asked
supplementary questions to keep conversation moving.
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However, for the most part, the content of the even think about things, mentioning it early on got the
discussion around each research question was studentcogs turning, it was gradual, thinking of university, | have
led. applied. ®

The focus group was recorded on two iPods fitted with 2. What was the least useful element?
microphones. A learning support practitioner also

recorded the group on paper. The iPods were placed afhjs question proved unexpectedly valuable. Participants
opposite ends of the table; this proved valuable as, for did not see a particular element of the HF programme as
the most part, when one was unworkably muffled the peing less useful, but commented that the timing of the
other was more eaSily deCipherable. programme was a disadvantage_

Ethical considerations The HF programme was introduced during the 4 week
Academic Skills module at the beginning of the academic

Practitioners reflected on the effect of their presence atyear, when students have a heavy schedule of work. It

the group. It was decided that the Head of Student ~ was thought that it would be more advantageous if

Services, who delivers the Higher Futures programme atudents were given a brief introduction to the

Northern College, should not be present. Instead, a ~ programme at the beginning of the 4 weeks and then a

Northern College tutor who was also a participant in thenore indepth session at the end.

HF practitioner research network facilitated the group; it

was reasoned that he was suitably informed to steer  Participants noted that if the presentation was given at a

discussion, but not so close to the programme that  |ater date, students would perhaps be more aware of

participants® responses wpatwaslbeihgeofferea ghd vihat guéstions to ask. It was
also suggested that it may be a good idea to speak to a

Data analysis career advisor at the beginning of the Academic Skills
module.

The written notes of the focus group were transcribed, _ )
anonymised and passed to the Head of Student ServicdsHas the HF Programme played a major part in
and the college tutor for analysis and writing up. The influencing your choice to go onto Higher Education?

research findings, below, have been grouped according

to the research questions. The general feeling of the group was that it did have a
major impact. It made students think and focus on the
Findings benefits of further study as well as the possibilities open

to them to achieve this.

1. What was the most useful element of the HF

programme? There was consensus that the support and guidance

received from the College had given the students

All participants commented that the HF programme hat% onfidence that they didng€

rovided the necessary stimulation to apply and pro resisploma' The HF programme was thought to be very
P Y PPl Progrezliuable in helping to define goals and routes, and to

to university. Some participants noted that it was help show how Higher Education was both necessary and
particularly valuable for students who knew at the onset

that university was to be their next step. The HF Possible in the process.
programme proved very useful when completing the . . _ L
UCAS application form. However, it was also helpful fofl € issue of timing was mentioned again with one

participants who hadn®t pPrREJIGIELRPIcESII &L H IR HR
education as an option, as illustrated by this following 77¢ ¢/t 00 ‘soon®.

quote:

-/ never I[ntended to go to university, takes me a
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4. In what way has HF benefitted you? -Far greater than you woul

Discussion around this research question echoed thos&ometimes personal circumstances were an incentive
response to research questions 1 and 3. rather than a barrier to progress within education, as
illustrated below:

In general, the HF programme was seen as encouraging

students to give serious thought to moving on to -The factors that influenc
university. For some of the participants at the focus  circumstances with our two graraughters. | should
group, this had not been a consideration at the start of have retired the year | came to college, but because of
the Diploma, as illustrated by this following dialogue: the circumstances involving them, and having to be their

guardi ans, /| ®m now goi ng t
-About going to uni ver si 0§sandygesed tojretrairy apdsdp sopesiigelse, thay b
coming to get my Diploma and was not thinking can do for the next 10 years and this was the place that

university, now | ®ve decl@&& ME dd et @PRPRIVINSTYyl®

-What changed your mi nd ? & Whatextrahelpwould you like to have had that you
di dn®t get ?

-/ think increase i n confidence really, both durin
programme with Derek and speaking to xxxx, | found All participants agreed that there is great value in

somet hing that | coul d b erachcalgxamples. Fheyfeft that theymould have
benefitted from former Diploma students coming to

college to give insights into what to expect from Higher
Education and how they achieved, including what
problems they encountered. Moreover, all agreed that an
account of how gaining the Northern College Diploma
helped them to progress to Higher Education and
ultimately gain employment in their desired field would
have been extremely good.

5. What have been the biggest barriers that you have
had to overcome in returning to education?

The two common barriers discussed were financial
constraints and personal circumstances, most notably
self belief. There were also comments that are very
valuable to the widening participation agenda: some
participants perceived that family and friends did not )
understand the value of higher education and argued Conclusions
that it was not appropriate for someone of their
background. Clearly, this can be a very powerful barrief.he first conclusion to be drawn from the research is

that data provided by this smadlcale practitioner
It seems that the level of support helped students to ~ "€S€arch project suggests that the Higher Futures
overcome the barriers: programme is a much needed, valuable resource at
Northern College. The programme of HF activities is
extrem[el)l] porgular amon s;the Diﬁloma studen}s Wf(])po n

15 € o er e, [ .
what it is about them they just build you up so much took part Inthe foblu$ group. fhad’had a positive impact

. ’ on students progressing onto Higher Education, to the
they make you feel like you can do it. | know that / - ‘
woul dn®t have been abl e Iextent th%‘.m?”x paw%panlt/s ber“%v?dllh)e}t thﬁ)’/WP”)vdo u

[ .
ol greipise g e heTnSton  yo ¢ h

behind becauvuse | would hav

pack it in, but all I can think of in the back of my mind is i )

that they said | could do this at Northern College, it The second conclusion anql consequent recommendatlon

keeps you going, it is completely different at university,S around the pattern _of delivery. It was thought that it

you haven®t got people b&d Heamoc?? pepeficiaj to-have p Wil daypra couple, o
e

people |ike Derek as wel pf hajf days dealing with the Highér Education
programme rather than the two hour sessions that were

,gi\;en oyer the four week Academic Skills module at the
beginning of the year. More specifically, participants

-/ think the main thing

-There is a /ot of suppo

d g
el
o h
S
do
g t
®t
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agreed that an outline of higher education should be
given at the beginning of the Academic Skills sessions
and then, when students are more familiar with the
academic workload, for higher education to be
introduced indepth, at a later date.

The third conclusion relates to
help would you I|Iike to have had
participants said that they would have liked to have

talked to former students and could have benefitted

from this. In fact a number of sessions were arranged

where former students were invited to talk about their

own experience. However, it seems that none of the

focus group participants were aware of this, and so in

future the marketing will need to be much better to

ensure that the message gets across.

he question - What
hat you didn®t ge

—

Reflections

This piece of research would have benefitted from a
wider preliminary reading of the existing research in this
area but time was not permitting.

Tasking Tom Spreyer, a college tutor, instead of Derek
Freeborn to conduct the focus group proved to have

been a good move. In his capacity as Head of Student
Services, Derek may have become defensive about some
of the comments that were made, such as the use of
former students. Tom ensured that participants could

feel more comfortable in voicing their opinions.

With hindsight it might have been better to have run 2
focus groups, one for current and one for-gtudents, as
they may have had different perceptions.
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Assessing the effectiveness of the Parents Forum at Longley Park CoIIQe

Ali Ghalib, Academic Development Manager, Longley Park 6th Form College

Longley Park College

Introduction households which fall into socieconomic groups 48
(Source: National Statistics classification).

This summary report outlines an investigative research

project designed to measure the impact of an ongoing Aimhigher is a national programme which aims to widen
Aimhigher intervention at a sixth form college opened iparticipation in HE by raising the aspirations and

2004. The Longley Park College Parents Forum has betgyeloping the abilities of young people from under
running since 2005 with the objective of engaging represented groups. The Government has set a target
parents and families with no previous higher educationthat by the year 2010, 50 per cent of those aged between
(HE) experience and further developing channels of 18 and 30 should have the opportunity to benefit from
communication with the local community. higher education.

The practitioner r esear c Hkesi®aioninghedield baforgthetcallege gpenedgn t
involved (initially) working with Sheffield Futuresin 2004 was as follows:
assessing whether the demand from parents was there

and deciding on the format of the evenings. Interestwas § Shef fi el d ranked 116/154 LE

determined by sending out letters through tutor groups olds going into HE (2003) 18% vs. national average
and adverts at the college; the success of the event 21.6%

meant that it became embedﬂdﬁrdigi]hntstih(fec(oﬂ)ellveigéa@)gl uarg:lécéon

plan. . L te®
to HE compared with Hallam 62% which is less than
. 4 miles awa ) .

The parent®s forum is a termly event where families of
level 3 learners are invited into the college to help raise 1 90% of UCAS applicants/acceptances from
awareness, aspirations and give information, advice and ~ Sheffield came from white students even though
guidance to parents in relation to progression to HE. Each BME make up 13% of Y11 Population
forum includes a guest speaker who has expertiseina ( Sowur ce. Ai mhi gher practiti o,
particular area; for the duration of this project,
representatives from both Sheffield University and
Sheffield Hallam University delivered information aboutwithin this context, Longley Park was opened as a WP
UCAS and Financial support. (widening participation) sixth form college. Although the

majority of students come from seven partner schools all
This project adopted both qualitative and quantitative from the North East of Sheffield, a minority travel from
methods to explore the impact of these sessions. The across Sheffield. A formal ceremony was held in
research took place between October 2008 and December 2004 and the college was officially opened by
September 20009. then Prime Minister Tony Blair and David Blunkett, within

whose Brightside constituency the college is located.
Background

Research questions
Longley Park is an open access Widening Participation
Sixth Form College that recruits many of its students Key research questions included:
from Excellence in Cities areas and from-t@alitional
higher education backgrounds. Target groups for What has been the impact of the Longley Park Parents
interventions include 1B9 year olds in education or  Forum on the students and families who participated?
training who come from areas of disadvantage based on
the Index of Multiple deprivation; who live in areas of s the forum enhanced parent ¢

low HE participation as measured by POLAR 2 and from




procedures for getting into Higher Education? 1 Interviews

All parents who attended the evenings were contacted
Has the forum enhanced p gyemiittSeRplofe ddanfyht Want toftdke parbi§ O U T
and support their son/daughter to get to university?  fyrther research. These parents were to be interviewed
on a oneto-one basis to provide more-depth
Research design (including data collection qualitative data. Interviews were carried out in August
methods) and September 2009. The ethical protocol was handed
out to all these parents.

Two different types of data collection were employed.

The first involved questionnaires given out at each of tHeterviews were arranged with 3 parents who had
evenings which aimed to explore the impact of that ~ attended both evenings and these took place at the
particular session. The second involved a small numbef@fege. Each interview lasted about 15 minutes and was
semi structured interviews. These aimed to explore in recorded and fully transcribed later. Open ended

age

more detail families® un duestiansweredseshtygaper quplifatve datg explaing f o r

getting into HE and their capacity to encourage and  the following themes: family background; educational
support their son/daughter to get to university. highs and lows; the Longley Park Parents Forum; and

parent s® suggestions for futur
Questionnaires )
Data analysis
Questionnaires were given out to parents and students
who attended parent forum evenings in October 2008 This began with an analysis of the questionnaires from
and April 2009. The f i r s thotheeveningswhighehad beem rogpleted by 1Hparendsn t s ®

existing knowledge and awareness of HE and the resulfe interviews were then transcribed and analysed for

from this were used as a baseline measure when common themes and coding units were drawn up.

evaluating the evenings. Both questionnaires were Quotes were identified which related to each of these

handed out at the end of the sessions; they focused onthemes and cross links with the quantitative data were

measuring the effectiveness of that particular session, referenced to see if any clear patterns emerged.

one on the UCAS application process and the second éiplleagues were also used to help check interpretations

financial support for those going to higher education. as a secondary analysis to help firm up inter rater
reliability.

A mixture of closed and short answer questions were

used to gather data about the following four themes: Itis important to note that, although the practitioner
researcher tried to conduct the 3 interviews using a

standardised approach, only the data produced from one

1. How the college supports students applying to : ; ; |
of the interviews proved to be in sufficient depth to

universit
Y . ) warrant further analysis for the purpose of this research.
2. How and when to apply to university Therefore it was decided to produce one case study
3. Finance at university (loans grants etc) from the data gathered in this interview.

4. Choices (what and where to study)
Findings

For each of these themes, parents were asked to rate ) ]
their knowledge of the topic area according to the Questionnaires

following ratings:
How the college supports students applying to university

1 Not much

. As a result of attending the sessions, 10 (52%) parents
T Quite alot believed they knew quite a lot more about how the
1 Lots college can support students applying to university; 8
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(42%) reported that they knew a bitmoreand 1 (5%) fdlvh i t e Br i ti sh, in her | ate
they knew not much more. Beth is the eldest of these and is the first in the family to

aim to go to university. Her mother describes Beth as
How and when to apply to university having had a difficult childhood and being bullied at

school. However this did not put Beth off education, but
7%) believeaad the reverse effect in that she may have used

education and learning as a security blanket when her
peers chose to hang around on street corners.

As a result of attending the sessions, 11 (5
they knew quite a lot more about how and when to
apply to university and 8 (42%) knew a bit more.

From the interview with Catherine the following themes

Finance at university emerged:

As a result of attending the sessions: . o
g Financial implications of HE

1 13 (68%) believed they knew a bit more about
finance at university, particularly loans and grant

4 (21%) knew quite a lot more and only 2 (10%)
much more

Catherine had not gone to university herself but instead
rs%d prioritised earning through paid employment
"/ | eft school with good G
I 10 (52%) believed they now knew a bit more abogb/lege and had a part time job at a supermarket and
choices in terms of what and where tostudy; 5 r hey wanted to take me on
(26%) knew quite a lot more and 4 (21%) not muGheek which was back in 1988 and so the money won the
more education unfortunately?“.

1 12 (63%) enjoyed the evenings a great deal and 7

(36%) reported that they had enjoyed the evenindd€r preconceived ideas about the financial implications
of going to university were challenged in a positive way

by the Forum sessions:
Choices

3 0«

CSE

and

!/ found them very i nformativ

12 parents (63%) felt their understanding about HE hagp university myself, from a funding point of view |
increased and that the evenings had inspired them to expected it being pay out, pay out, pay out, and the

greater involvement with elehifyihat cameohshéed tiosepdoplen®hsd i 0N .

haven®t get a university b
The questionnaire al so s weasgitvsiorabildéowar iy Bfundingdswa probiem.ilte
generally about the Parents Forum; 100% said that the&/1ows them how there are other ways that they can fund
overall i mpression of the¢ haverfings had been -good®
-excellent® and reported that there should be more
events like this to raise awareness of college life. Itis Confidence
worth noting that 13 (68%) of those who attended had
children who were the first to apply to HE in their

. . As a result of attending the Parents Forum, Catherine
respective families. One parent wrote:

reported more confidence to talk to her daughter about
B applying to HE:

Very i nformati ve, woul d |1 ke to attend ot her even
more information about open days please; perhaps & p _ oy gjd Beth feel about you coming to the sessions
parent could share their aeXd ¢dihgGdisbdanarchdssa Vo redl t Wad gbbu

for her?
Case Study

C- Yes definitely, because | knew what she is talking
The context of the case study is as follows. Catherine igbout rather then saying yes, yes, yes, | could say oh yes

ack/

e et



we have tal ked about thawuffumdi ngpews®wxe wieelkliked od b a
the percentages that you whave ko dpsakamadhhkckyeonlf i
a really good idea. going to go but there were little post cards sent and little

message sent and | think that encouraged her even more

Catherine also felt more confident in talking to her and gave her more confiden
partner:
Impact of taking part in the research

-Yes and when | went back and told my husband he w
more for it because obviously | was giving him the As is the case in projects like this, some parents
understanding that [t wa sespéndedpasitively to thefextrviatsrest@nd ageation g
out of the bank, this is what was going to happen this igiven to them. The process of taking part in the
what we had to do, so through greater understanding itnterview made Catherine think back to her own
probably encouraged Bet h edoatonandshe seem®to have wanted the best for her
daughter; Catherine clearly regretted not having gone to
Broadening Horizons university herself. In fact taking part in the research
project seems to have had a motivating effect on a

Catherine saw the change nqmﬁer@@? RGNS |n\t/e|iV|gvx(ﬁd, i fermg Cff RGEASINg
universities and talked passionately about the impact oftwareness that the college has quality processes 1o
her daughter ®s Ai mhigher ernégirgleﬁthiaél.stt d@a‘?r’hﬁr®i & gd
interesting to note that cang {irg}. §h'5 eaps_cpﬁr’r@ etpqre(gltﬁungeg)s'Fa he
Cambridge residential came a month after the second th&.lt they are not alone |n.want|ng the best for their
Longley Park Parents Forum). children; that the college is \(vorklng to help them;_and
that what they need has an importance reflected in the

. coll ege®s mission statemen
Catherine knew that her daughter wanted to go to g

university but was unsure of choice. However, upon
return from the Cambridge residential, Beth was so
impressed by the four days at Cambridge that

Conclusion

The qualitative and quantitative data collected during

-she came back buzzing abb8t r@é_ﬁﬁ/ﬁ? zsﬁedﬁ‘é £& sugg
Cambridge and it stopped her from being scared, she Nas had a positive impact upon students and their
realised there were other universities out there even families at Longley Park College in terms of progression

though she®s gone o Sh e Fomnighsreducationandthaf, bydoing fhis,itis also, o
go to other universities g aking a difference to the local community. Within an

informal and friendly environment the capacity of the

Al so on the subject of t ﬁ)z%arqe_ntlstr%ﬁugp(?r{thelésfonstarbdgau%htéer ﬁo "PE s
: . . . . to higher. education has l()jeensrengthene and’young

Al mhigher acti vyjotshavinem e t ehogler have beenefcouraged to stretch their potential

path to go on, what would happen, this is what other Peop 9 P '

universities are like etc rather just getting on a bus and o

going to a university wi PBERNANe, r area®.

College support for the student The evidence described in this report will be presented
to the college management team and governors.

Catherine commented positively on the pastoral side ofiSSeémination takes place to all staff and students in a

s. Thesg include reports tg CMT
the college®s support pr &Ai ig%gﬁ ﬁﬁggﬁda itgen%sg/a? r(gg ar irgctgor%te r%e%t?ngs,w

Aimhigher staff development workshops at INSET and
-Very happy Ffrom t he mom@éﬁéralgtu%e‘?lttfeedtégcr%ecCa sai o$ 529

coming to Longley, at the open evening everyone was
really friendly that gave Rebecca confidence definitely,
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The idea is to -embed® a xpenienoeg and knowledge fromehs localcommongysa
the coll ege®s qual ity i mphealegenidisservan todighlightAnd méreasemg r
always been included in the colleges Self Assessment knowledge of the current social and political situation in
Review and effective employment of its fundsisan ~ North East Sheffield which was invaluable.

annual key objective. This way it®s hoped that a n
of activities that have been effective will continue.

Being involved in action research

Being involved in this research has been a valuable
experience in terms of both personal and professional
development. Designing questions and transcribing
interviews has brought an element of real life practice
next to the theory taught on a day to day basis in my A
level classes. Keeping and updating a log sheet has
promoted my reflective practice and proved more
beneficial than first thought. Interviewing parents proved
to be a highlight and discovering personal themes and

i ssues gave a real insight into what today®s | earn
with them to post 16 education.

The project did present challenges in terms of time and
other unforeseen issues. The attendance at the second

parent ®s forum was | ower than expected and meant
having to organise the one to one interviews at a faster

pace than | iked. The coll ege®s very first OfSted i
also landed right in the middle of the peak time for the

project.

At an institutional level the project has benefited the
whole college by:

9 Parents reporting increased positive attitudes and
aspirations towards HE, through evaluation after
events and at parent®s consultation evenings.

9 Further developing channels of communication
with the local community.

1 Increased awareness of higher education including
vocational routes.

1 Improvement in the level of involvement, and
positive attitudes, among a range of other key
people including school and college senior
leadership groups, HE admissions tutors, parents
and employers.

For the parents and families themselves being involved in
the project was an opportunity to bring much valued

er s

nspe



Non-progression to HE among Level 3 Early Years students

Laura Gibbons, IAG and Transition Officer, Longley Park 6th Form College, Sheffield

Longley Park College

Introduction represented an increase on the amount of applications
from the previous year, indicating that perhaps the

This study aims to gain a deeper understanding of the Higher Futures project had started to have an impact.
underlying reasons for neprogression to higher The students who did apply in the 2608 were highly
education amongst vocational Early Years students (orP4ccessful in gaining places, with several students
CACHE Diploma programme). Current government achieving places on the competitive Early Years Teaching
policies surrounding progression to higher education degree courses.

focus on the need to widen participation amongst

traditionally undefrepresented groups, such as student$n terms of previous work relating to this topic, there is a
possessing/working towards vocational A level and ~ wealth of existing research regarding issues concerned
equivalent qualification. This is put into practice throughvith widening participation to higher education in

projects within further and higher education institutionsgeneral, and some more specific examples which relate
such as the Higher Futures Lifelong Learning Network.to the issues linked to widening participation amongst
Furthermore, current government policies surrounding Early Years students. Two of the most relevant studies,
the Early Years sector call for increased numbersof car ri ed out by Bingham and
graduates working in the area in a bid to professionaliséocused on widening participation to Early Years degrees

the workforce (CWDC website: 2009). at Sheffield Hallam University. In their two studies,
Bingham and O®Hara (2004 a
Background three key drivers behind participation in higher education

were family background, student finance concerns and

. worries regarding academic skills and pastoral support. In
The research took place at Longley Park Sixth Form heir studies Bingham and

College involving second year CACHE Diploma studenf§tering to HNC/HND students progressing to full

anq was carfrfi_ed out t;]y theI:nformation, Afd\;]ice E_mﬁ degrees, but it is interesting to consider whether the key
Guidance Officer at the College as part of the Higher 05 uncovered are reflected in the findings of this

Futures project. Longley Park Sixth Form College is a project working with level 3 students considering

W|d§n|r_19 partlglpéatlog colrl1eg§, Wh'c_r:_r?'mcs TIO raise b ogression to higher education. This will be discussed in
aspirations and broaden horizons. The College is basgf] e detail subsequently in the report.

in North East Sheffield, an area which has traditionally
low levels of participation in further and higher . .
education. Since opening in 2004, just over 800 stude other relevant piece of research is that. conqlucted by
have progressed to higher education from Longley Par eath, Fuller and Paton (2007) at the University of

with the first cohort graduating in June 2009. Over 60000uthampton. This wo_rk_ focuged on how social .
of all College students to progress to higher education networks influence decisiemaking with regard to higher

have gone on to attend universities within the city, education, with emphasis on people who have the entry

indicating a strong trend towards favouring locally base(aﬁa“f'cat'ons to access hlgher educgtl_on but haye
provision. chosen not to do so. In this regard, it is interesting to

note how the findings of Heath et al (2007) compare with

the findings of this research. Do the nparticipating
Early Years students at Longley Park are a target 9roUBtdents in this project share similar views of the

within the Higher Futures project, through which they jnf,,ance of social networks, for example family and

receive inter)sive support with higher e.ducation ChOice?riends? Furthermore, the Heath et al research has usefu
and apphcayons. However, qup'te_th'S work, and findings from a methodological perspective. Heath et al
students being aware of the increasing demand for e that many projects focussing on issues surrounding
g_raduates in the Early Years sector, 45% of th_e C'A‘CI-”\%/idening participation involve participants who have
d'p'om?‘ sepond year cohort did not apply to hlg.her actually accessed higher education, despite the barriers
education in the 20089 cycle. Nevertheless, this they may face. They point out that this may be due
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to the difficulties of accessing people not in the formal participate in an individual interview, so the research
education system, but clearly this is a methodological design was modified to incorporate a focus group as the
challenge. Thus, the findings of Heath et al have beensecond stage of the research as an alternative.
important in terms of the planning of this project and the

decisions made in terms of participant involvement in Therefore, as the second Stage of the project, several

the research. members of the second year CACHE Diploma 2009
cohort were asked to participate in a focus group.
Research Questions Several of these individuals were identified by the group
teacher as being students who would perhaps be willing
The main focus of the project was to answer the to participate and some were chosen through random
following questions: selection from a group who identified themselves as

being nonuniversity applicants. The students identified
What are the main reasons why CACHE Diploma studg%ﬁs.taﬁ were t_he_n approached individually and invited to
decide not to apolv to hiaher education? parfticipate. Similarly, the students selected at random
pply g ' were asked in class if they would like to take part. In

] ) order to ensure that the focus group did not
How do these compare to the views of CACHE Diplom@nintentionally reinforce negative stereotypes with

students who do decide to progress to higher educatiorpggard to nomapplicants to higher education, the design

of the focus group was carefully constructed to ensure
Research Design that no negative assumptions were created within the
group with regard to choice surrounding progression to

The research design evolved significantly over the coufdgher education. For this reason, the initial group of

of this project in response to several key factors. potential participants consisted of a mix of students in
Originally, second year CACHE Diploma students in théerms of their intended progression routes. In total, 8
200809 cohort received a briefing about the research Students were invited to take part (3 applicants and 5 non
within class, and were given an information sheet about@Pplicants). Of these, 5 agreed to participate (3

the project. Second year students were chosen as theyaPplicants and 2 neapplicants), 2 were unable to attend
were the ones who would have already made their due to prior commitments and 1 declined the invitation.
decisions with regard to progression to higher educatioff those who accepted the invitation to participate, only
whereas first year students would perhaps have still begtudents attended (both university applicants). One of
quite unsure about their choices. Following this, they the students who was unable to attend due to prior
were asked to participate in a questionnaire to gauge Commitments took part in an individual discussion at an

potential reasons for noprogression to higher alternative time. Several of the students who had agreed
education and also to find out information about the 0 participate were given a reminder on the day of the
choices of students who had decided to apply to focus group, but two of these still failed to attend (both

university, for example their choices of institution and non-applicants).
course. The questionnaire was also designed to ascertain

student s® | evel of awar e mMeestadenssfwhotdid aetterid were askdduacseriesmfn o f

Years Professional Status. Students who agreed to  questions based around key themes which emerged from
participate also engaged in a group session where theypoth the questionnaire results and also the background
worked together in small teams to generate ideas of whigsearch, such as the influence of family and friends on
they chose to apply/not apply to university. Teams wettbe decision making process and the key advantages/
predominantly a mix of students who were applying andisadvantages they perceived with regard to progression
students who wer en®t t o d¢oahighenedueation.hTde appoach takes wak semi
progression and neprogression. Following the initial ~ structured; this allowed some flexibility in response to

analysis of the questionnaire and group activity the various directions the discussion might take. The
responses, the students were again briefed to inform student who participated in an individual discussion was
them of the next stage of the researéhndividual asked a similar set of questions with the same semi

interviews- and to ask for volunteers to be interviewed. structured format. Prior to participating, the group
However, it was found that students were reluctant to discussion students were asked to fill in a short




guestionnaire in order to ascertain basic details about 5 who had not. The initial questionnaire stage of the
their background which they might not feel comfortableproject resulted in some interesting preliminary findings.
di vulging in a group si t tramthegnestiorfnare, designadtggkatieer mainlp e i r
educational background. guantitative data, a distinct trend immediately emerged
amongst students who had not applied to higher

Several ethical issues were encountered during the ~ €ducation in terms of their reasons whyll of the

formation of the research design. Firstly, the samplingrespondents stated that they did not want to continue
was an issue. Several methods of sampling were usedtddying. This trend is reinforced by the qualitative
outlined above, including seffelecting samples, and participant responses in the group activity, with students
samples guided by teacher input. Each of these have Making statements suchasd o n ®t  want t o
advantages and disadvantages, but clearly there was aff 0 7akd® f e d v p .dAAhother key Wepd whigh®
issue around the teacher led sampling choice, as all th€merged was the desire to gain more experience of the
students in the group were not given an equa| world of work. 3 of the 5 (60%) respondents cited this as
opportunity to participate in the focus group. However,a reason for not progressing to HE, and again this was

it was felt that given the various time constraints of the reinforced by qualitative responses, with respondents
project, only approaching students who would saying t hgeay nwaenxignétrki neermc endh a
realistically be willing to participate was importantand s0 7 / @ o f . imterestingly, only/2 ofkhe B(40%)
this choice of sampling method was utilised. Also, thergf the non-higher education applicants cited student

was an ethical issue surrounding the design and questié#@nce as a concern within their questionnaire

of the focus group, with the possibility of reinforcing ~ responses, but this emerged as a much stronger theme in
negative Stereotypes with regard to not app|y|ng to the qualitative data., with partiCipantS making comments
higher education, as outlined above. All students who Suchas Do n ®t g Arother insigbtfal pieceof
participated in the project received an information sheefffformation to come out of the questionnaire was the

with details of the research and signed a consent form tact that out of the 18 respondents, only 3 (16%) stated
agree to the use of the data they provided_ that they were unaware of the introduction of Early

Years Professional Status and the drive for graduates in
the Early Years workforce, illustrating that students
clearly had a general awareness of this issue. The

] ) ) uestionnaire results also showed that of the 13 students
Questionnaire data was analysed using a tally chart an@ho had applied to higher education, only one had not
totals for each option were generated from this. The  gppjied to the most local university offering a suitable
qualitative data gathered from the group activity was ¢oyrse, Sheffield Hallam University. The majority of
recorded in a document in order to identify key themesgy,qents had applied to universities within the Yorkshire
and allow responses to be compared and contrasted. Alq Humber region, with only a few students stating they
the data, both quantitative and qualitative, was recordegag applied to universities outside this area, indicating a

in a Word document so that the key findings were cleardyyong preference for local higher education provision.
accessible for analysis. Analysis of the interviews

consisted of transcribing the discussions held and coIoB
coding participant responses according to key themes.

This meant that key themes which emerged from the

discussions were clearly visible and could be linked badkree key themes emerged from the focus group held
to the questionnaire results. with students intending to apply to university. Firstly,

they felt that a key factor in their decision to apply to

university was the availability of courses at local

universities (within daily travelling distance). When asked

to consider what they would do if their courses were not

a) Questionnaire and Group Activity Results available within the local area, they agreed that they
would probably not apply:

Data Analysis

5 Interview Results

Findings

A total of 18 students participated in the initial

questionnaire and group work exercise, comprising 13 Researcher: f you coul dn®t go t o
students who had made an application to university and
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had to move away, would you go? for university as the main reason for originally not making
an application. The student cited encouragement from
ParticipantNo, / don®t t hi nk | @S andadipgussionabout her likely grades as the
main reason for her change of plans, as well as positive
support from her family. In this case, the role of family
gupport has clearly taken a more overt role in the
decisiormaking process, with the participant identifying

This reinforces the findings of the questionnaire and
group work as outlined above. Linked to this factor wa
that of debt and financial concerns. The participants .
agreed that this was one of the main disadvantages of itas a key factor.

going to university, and that it was also a key factor in

their decision to stay at home and study. However, wh&®nclusions

asked to discuss the issue of student finance in more

detail, they agreed that due to the support available, From the students who did participate in the research, it
such as grants and bursaries, they felt able to cope s clear that the availability of local higher education
financially, commentingthat / ®/ /  pr o b a b /pgovistoe, theelévél gf findrlcigl suppdrt aceessible and
grant as wel®. s dnteh pta®@st i @hifpsagpért weré keyinflileacdrein their decision to
the point that as the repayments were taken in a similaprogress to university. This has several implications with
way to tax, she felt more comfortable about the regard to informing the practice of Information, Advice
repayments and being indebt:r e [ act  hadd Guidahee wote Fidtly, it is evident that information
even see the money go 0u&abod the ringelotoptibrd Bpen to stutlefs and alss the
t a Wien asked about the influence of their friends arthancial support available to thershould they choose
family on the decision making process, participants  to continue their education is crucial in terms of

initially expressed the view that friends and family had supporting students through the decisionaking

not been influential in any way. One participant made process. Also, work with parents/carers is important as
the point that although none of her family had beentot hese c¢cl early play an i mpo
university before, they were relaxed about her making decisions, whether in an overt or more subtle way.

her own decision. However, when asked if an

unsupportive family would have put them off applying {\nsther key factor which emerged from the finding of
university they agreed that it would have, astheywould h ¢ [y esearch was the i mp o r

have probably had to move out of the family home. Ongejr academic ability and their desire to continue

participant commented- / 7 lt hey wer en ®{qyifg/ i Aifis tléal that Withr€gArd to academic
we ®d obvious/ y;thisinkseback to them gy th@ éntofifagement and realistic prediction of

other theme of staying at home and commuting o grades on the part of teachers has a key role to play in
university. Therefore, there appears to be some order to ensure students are fully aware of their
ambiguity with regard to the importance of family potential to achieve.

support. It is clear that the participants feel that they
have made a choice independently without being
pressured by their family in any way, yet they are awar
that without the tacit support of their family, they would
probably have chosen not to go. It can perhaps be
interpreted that in some cases family support has an
implicit, rather than overt role to play in higher
education related decisions.

It is clear that the findings outlined above are closely
Finked to those of Bi ngham
terms of the importance attached to perceptions of
academic ability, family influence and concerns about
student finance. In the case of the research carried out
at Longley Park, participants identified these as
significant factors in their decision making process when
choosing whether or not to progress to higher education.

Another student who participated in a separate In the Bingham and O®Har a
discussion aIsc_) faised_a number of interesting points. Th&jies these factors were also perceived by students
student had originally intended not to apply to already engaged in the higher education system as being

university, but had changed her plans and decided to ¢cja| in terms of their progression. Thus, it can perhaps
apply. When asked about the reasons for this change,pe argued that there is a degree of consensus amongst

she cited anxiety about not getting the grades requiredqse considering higher education and those who have
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already made the decision with regard to the key Reflections on being involved in action research
influencing factors on the decisiemaking process.

Overall, being involved in action research has been a
Furthermore, perhaps the most fascinating conclusion rewarding and enjoyable experience. The process has
which can be drawn from the research is the problematigt been easy, with many difficulties and frustrations
nature of engaging students who are not applying to  occurring along the way, such as the difficulty in engaging
higher education. As also found by Fuller et al (2007), students with the project. However, the results of the
throughout this project there were issues with finding research have proved to be insightful and will help staff
students who were not applying to higher education who assist future learners to make an informed decision
were willing to participate in the research. Fuller et al about their future path.
(2007) also encountered problems when gaining access to
non-participating students as they were not in the Sources
education system. In this research, access to students
was not an issue, as they were still engaged in the
education process, but they were still reluctant to
participate in the research. Thisis a distinctcontrasttqzj h gham, R & O®Hara, M (2007)
the reactions of students who were applying to years degrees: | reatandled |
university, as these students were much more willingthave! ° publi shed in
participate and share their views. If time were availablol. 31, No.4 (November 2007)

for further research, it would be interesting to explore
the reasons for this. Bi ngham, R & O®Har a, M (2004)

http://www.cwdcouncil.org.uk/news/215

Journal 0

childhood studies and early year s

. . in Journal of Further and Higher Education Vol. 28, No. 2 (May
Recommendations for Practice 2004)

Several key messages for practitioners can be derived#e¢at h, S., Fuller, ‘A. & Paton, K

and educational decisiema ki ng wi t hi n netw

from the research f|nd|ngs. F!rstly, itis w_nportant to . Conference paper at BERA Annual Conference (September
ensure that accurate information about higher educatio

ure . Yoo7)
options is communicated to students to enable them to
make informed choices. With reference to the
significance that participants® placed on | ocal pr
is perhaps pertinent to focus on regional opportunities
when delivering this information. Alongside this,
information regarding Student Finance arrangements is
also essential, as it was clearly identified by the
participants that knowledge and understanding of this
prevented finance from becoming a barrier. Additionally,
it is vital to ensure that students have realistic
expectations of their predicted grades in advance of
making their progression choices. As such, involving their
subject teachers in the decision making process is a key
part of assisting students to make decisions. The
invol vement of students® family members is also cr
as the research clearly demonstrates that students feel
their family members are key influencers when making
their decisions.
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Returning to Learn: the study experiences of part time foundation degreg
students

Mary Haynes , Department of Education, Childhood and Inclusion , B&s Sheffield
Sheffield Hallam University Hallam University

SHARPENS YOUR THINKING

This chapter reports on the experience of study supportommitment to the enhancement of the part time
encountered by a small group of part time, work basedstudent experience and supports initiatives to do so. This
-returning to | earn® st udtadywas asmalipiece ef evaluative wdrkitceexpioie thel
foundation degree (FD) at the University. Data was  study support experiences of a group of work based FD
collected through surveys and focus groups suggestingstudents who were 'returning to learn' at the university.
that their initial experiences were frustrating, hamperecdarly years foundation degree provision was chosen for
learning and impacted on aspirations. Two key messagbe study because it is an area of growth due to generous
emerged from the evaluative study; firstly steps shouldgovernment funding. The FD in Early Years is delivered
be taken by the University to ensure that part time by the university and partner colleges on a part time
students are better prepared before embarking on the basis, to work based students both on and off campus in
FD. Secondly appropriate study skills such as digital response to local needs and in support of widening
fluency should be embedded early in the course with participation. All of the students in the cohort selected
ongoing timely and accessible support available for the study worked in the same large metropolitan
throughout. It suggests that institutional change is borough where university staff travelled to deliver the FD
needed in relation to perceptions and understanding ofin a small community centre just over ten miles from the
the needs of part time students returning to learn. The University. The learning environment was dissimilar both
study findings strongly indicate that more effective culturally and socially to that on the University campus
models of support need to be established to offera  with no direct access to University learning resources and
positive transitional and learning experience for part tintienited IT facilities. The focus group who volunteered to
FD students on their journey into and through higher take part in the study comprised of eleven students all of
education. whom were all female, white British ranging in age from
mid twenties to mid fifties. They were all experiencing

Whilst teaching a range of vocational awards in early higher education for the first time; for some prior

years at a college of further education, an interest in theducational experience had not been positive. All had
experience of nortraditional students making the followed a vocational route to achieve a level three
transition into higher education was developed. Since dualification; most had not been engaged in formal
teaching in higher education and becoming involved inlearning for a number of years and were the first in their
development work within the Higher Futures Lifelong family to access higher education. Their motivation was

Learning Network the commitment to enhance the initially extrinsic having been directly targeted by their

learning experience of nemaditional students at early years workforce development officer to enrol onto
university grew. A desire to explore and understand théhe FD with the incentive of full course funding amongst
Study support experiences of part time foundation other benefits as part of the national drive to up skill the

students to help them make a successful transition ancearly years workforce. They had therefore found

benefit from positive learning experiences led to the ~ themselves unexpectedly returning to formal education

inception of this small scale study. The study was carriéffer a gap of several years and although in the middle of

out between February and June 2009 and supported b{hg FD expressed low levels of confidence in the

multidisciplinary team from the university comprising ofacademic dimension of the course.

academic staff, the Learning Hub (information and

support) and the Information Advisory Service who wer€he landscape of higher education is steadily changing as

all interested in the development of effective support the agenda for life ong learning and widening

strategies for part time students. participation becomes increasingly prominent (DfES,
2003). Foundation degrees were introduced in 2000 as

Originally a polytechnic, Sheffield Hallam University haBart of the government agenda to increase provision and

an emphasis on applied and vocational courses. It is ofé&thance access to higher education, close skills gaps and

of the UK's largest universities with over 30,000 studen&!p to boost the economy (DfES, 2003). Within the early

32% of whom are part time. The University has a years sector they are recognised as a key progression




route to encourage the workforce to develop relevant Baseline data was collected when the students began
skills, knowledge and understanding to support the  their final level four module. On completion of digital
growth of a more highly trained workforce. FDs were fluency surveys the focus group were split into three
designed to meet the needs of both the student and small groups to make the process less intimidating,
workforce by integrating academic study with work merging at the end of the session to establish and record
based learning. Part time work based students can  on flip charts a mutual understanding of emerging points
however become worried as they are positioned into thiEom smaller group discussion. The main purpose of the

-alien culture® of acad e focusgraup disdugsion was th ésiiligh an egidbnce lzasei

which can have a negative impact on learning (Askhanthrough the exploration of the students' perceptions of
2008, p90), the significance of which should not be  their development of study skills, challenges that they
undervalued. Despite anxieties about academic study have faced and strategies that they have employed to
students on FDs do not always find sufficient or suitableesolve challenges identified. The final data collection
levels of study support (Tierney and Slack 2005). The point was four months later to evaluate the impact of
need therefore to adapt institutional habitus to meet thestudy support interventions, identified from baseline

diverse needs of notraditional students and data that had been implemented during the module. The
accommodate the increasingly wide range of provisionpurpose of the second focus group was to explore
which includes FDs has led to debate around the students' perceptions of their development of study

changing nature of the teaching and learning experiencills, challenges faced in preparation and completion of
in higher education (DfES, 2003). To cultivate succesglwir last assignment and strategies that they or the
non-traditional learners Bamber and Tett (2000) suggestniversity could employ to resolve challenges identified.
their learning should be underpinned with adequate andhe focus group were invited to reflect upon

appropriate support that will enable them to develop interventions in response to data collected from the first
confidence and experience success. Itis therefore  focus group by noting the level of helpfulness using a
critical that as nortraditional learners start their journey simple traffic light sticker system on large charts. They
into higher education they experience a milieu where then split into two small groups for initial discussion

they are encouraged and supported to develop strong eventually amalgamating to determine and record on flip
study skills that will help them to build confidence and charts communal agreement of emerging points from the
experience success (Tait and Entwistle, 1996). Krauseshaller group discussions. All participants retook the
(2005) highlight the role that tutors and associated digital fluency survey. Data collected over the four
support staff have to play in the creation of a nurturing month period was analysed after the each data gathering
learning environment and Kift, (2008) suggests that  point and emerging themes identified. Data from the
integration of both academic and other support servicesligital fluency survey was put into chart form; pictorial
has the potential to enhance and transform the learningepresentation helped interpretation of data. All data
experience for noftraditional students. This work was from the first focus group was revisited during the

drawn upon during the evaluative study seeking to evaluation and analysis of data from the second focus
improve part time student experience of study support.group.

Data was gathered from the focus group at the beginniBgse line data from the digital fluency survey highlighted
of the project in February 2009 and again four months the lack of confidence that the majority of the group had
later to measure confidence, levels of digital fluency anid the use and application of IT. Analysis of data from the
evaluate the impact of interventions. A self audit of ~ focus group relating to challenges encountered by the
digital fluency was collected at both data gathering students fell into four key themes which were: course
points. Qualitative data was collected through focus organisation, IT Skills, study Support, and tutor support.
group conversations to evaluate student perceptions ofSpecific issues agreed by all students in the focus group
the development of their study skills, challenges faced,included lack of confidence when using Blackboard,
strategies used to resolve challenges and approaches (virtual learning environment), problems with referencing,
that the university could employ to overcome challengeiming of assignment deadlines and the need for
encountered. All participants were given information  formative early tutorials to help them to understand how
concerning the nature of the evaluation project and all to improve academic achievement. Some students drew
gave written consent to use information collected. attention to difficulties such as understanding
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terminology in module handbooks, lack of clarity aboutwith the majority of the focus group perceiving
the standard of work and the level that they should be themselves as very confident in handling basic IT
working to, getting out and returning books from the  functions and Blackboard. However, this self reported
learning centre and lack of software on their own increase in confidence was not necessarily borne out in
computers. There was a clear message from the groupf@sus group discussions. Issues emerging from the
to how the challenges could be met by the University discussion groups mostly related to confident and
identifying specifically better organisation and effective use of dearning resources and technologies
information, consistency and further personal support necessary to support and enhance achievement. The
from tutors and more IT support. Students attempted tastudents indicated that the University could have done
meet the challenges by working together with family, more prior to the start of the course to explain the
friends, peers and mentors in the work place. significant role of digital technologies as part of the
learning process. As many of the students had no recent

Some of the issues uncovered could not be resolved inexperience of formal education they were surprised by
the short term or within the study period and called for e way technology has changed the learning experience
full appraisal of the FD to consider the embodiment of and many saw adapting to this as the largest obstacle to
study skills within the infrastructure. Interventions to ~ success. They believed that ongoing interactive IT
support the development of study skills and sessions were necessary to support study. Even after the
Competencies identified from the ana|ysis of base line interactive Iibrary skills session USing IT some students
data that would be most useful to help the students fill reported difficulty finding and accessing sources of
skills gaps, gain confidence and start to manage their information on line, although they had been given paper
learning more effectively were provided. These include8upport materials for supplementary guidance. Up take
support with development of IT skills and competencie®f the on line study support service was poor; some
conventions of academic writing and library skills students described how they had attempted to use the
including accessing electronic sources of information. Service but were unable to because they did not know
Due to the lack of IT in the community centre an IT rooRPW to send an attachment. They found the newly
in the local further education college was used for stud§ieveloped study skills handbook, support materials and
support interventions. Calelivery with academic staff Module readers helpful although their preferred method
and relevant specialists was adopted to create a of support was face to face. The key messages emerging
supportive learning environment to scaffold learning aniiom the focus group were that steps should be taken by
build levels of confidence. The specialists designed arif#e university to ensure that students are better
created a 'toolbox' of related support materials to help Prepared before embarking on the FD, services and
students practice and reinforce their skills independentgupport for study skills should be embedded early in the
a study skills handbook was developed by the course Programme and ongoing support should be timely and
l eader and -drop in sessiaEepg® were offered by the
Learning Hub for further support. Practicalities of
accessing University resource for this group who were The findings from this work suggested that the majority
learning at a distance from the University were also  of part time students in the study had low levels of
considered. The learning centre extended the book loadigital confidence at the beginning of the course and that
period from one week to three to ease access to book information concerning the significance of digital
stock and an online study support service from the technologies to experience success during the
central student support service was provided for furthefoundation degree should be highlighted prior to the
guidance with academic writing and assessment. This start of the course. Although the students appreciated
approach drew heavily on staff resource but as Bambethe paper based study support materials developed by
and Tett (2000, p73) point out working effectively with specialists take up of on line central services study
non-traditional students is 'teacher intensive' support was hampered by st
with technology and none of the students accessed the
Data collected after interventions identified had been drop in study support service offered by the learning
put in place four months later was contradictory in ~ Hub on campus. Clegg, Bradley and Smith, (2006) found

places. Results from the digital fluency survey suggest&tft the association of failure with support services
increased confidence in the use and application of IT, tended to make students reluctant to access them, this
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alongside difficulties and practicalities of access to botPostscript

online and on campus support, may have been a factor

that further compounded the extremely low take up Ofyjtially the range of short term interventions to boost
study support offered. Clegg, Bradley and Smith, (200§)ynfidences and competencies of the FD students had a
go on to suggest that the integration of study support hnsitive impact on their progress but more recent

into course design would be a more effective approachyenaviours and attitudes of the group demonstrate
analysis of data collected suggested that the students i@xpectations of and dependency on a high level of

the focus group may have found this benefi_cial i_n_ the support which has hindered the development of
development of digital fluency and academic writing  5,,1onomy and is a potential threat to further success.
skills. Knox (2005) calls for reconstruction of content, grysiration and lack of aspiration with little evidence of
delivery _a_nd assessment structu_re and design to supp%y intrinsic desire or perception of individual

non traditional students to experience success; the  egponsibility to take control of learning is beginning to
students in the study suggested that services and suppQitface. This observation has been the catalyst for a

for study skills should be embedded early inthe |3rger piece of work aiming to improve the process of
programme with accessible ongoing support which is ifransition into higher education for part time work based
alignment with the work that Krause et al (2005) students that nurtures an autonomous approach to their

conducted with first year students indicating that the  |earning to help them realize their potential. The need to
embodiment of opportune support at the beginning of &4apt the prior pedagogical approach informed by the
course would help them to make a more positive study of experiences of FD students described in this
transition into hlgher educ_:atlon. Kift, (2008) a_llso chapter has lead to the construction of a new
recommends the integration of both academic and othfasiructure for the early years FD that has embedded
support services to enhance and improve the learning appropriate and purposeful study support designed to

experience for part time notraditional students. Within 1, iture autonomy and create a more positive learning
this infrastructure student learning needs to be carefullynvironment.

scaffolded (Krause et al, 2005) highlighting the influence
and significance of tutors and associated support staff i
the learning environment. All of the focus group stresse
the benefit of support from peers, family and friends is
highly valued and again this is has also come out of ottféison Tyldesley, Jon Inns and Kay Moore
studies of part time students (Askham, 2008).

anks to
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Engaging with the Somali community

Margaret Mitchell, Widening Participation Aimhigher Projects Manage
University of Sheffield

The
University
s Of

Sheffield.

Introduction to improve the flow of students into higher education
from poorer socieeconomic neighbourhoods who are
This retrospective, reflective study aims to investigate Mgt represented in or benefitting from a unl\(/)ersny
own work as a Widening Participation practitioner in ~ €ducation. Targets were set to establish 50% of the
engaging with people from the Somali communities in Younger population into HE by 2010. The majority of

Sheffield over a period from July 2008 to July 2009. Aimhigher government funding was earmarked for work
to be carried out with the 249 age group with little

As a working practitioner based in a Russell group g;?}ﬂi'on for widening participation work to include

university, | manage a government sponsored, Aimhigher

Widening Participation , adultcommunity learning . . . .
project. | have met and worked with many ron The term -widening partici
traditional, potential students and in particular ,differenintérpreted at different levels of understanding

Somali community groups from targeted local areas. Tid4€Pending on which connotation fits individual and
report reflects on my work and allows me to frame my msutyyonal agenda;. At grass roots_ level reallty dictates
own questions about good practice. It focuses on the thatitis more than just bringing a wider mix of people
strategies | used to engage with Somali people within through the doqrs of unlver_5|t|e?sthe work. necessary to
their communities and identifies which factors in my Make progression happen involves laborious work
experience are most effective, amongst this group, in involving a complex web of real and pgrcelved bgrrlers
raising aspirations and increasing motivation towards and networks that are often at odds with actual aims of

studying at higher education level. the government agenda set.

The challenges facing institutions, communities and
practitioners in addressin
daunting, resource intensive and not easy to overcome.

Identifying the target group

The Somali community is one of the fastest growing

communities in Sheffield as well as being identified as one . . .
of the most disadvantaged, according to a report from géwards (2000) iiretching the Academgiscusses the

Somali Community Action day organised in collaborati jchotomy of widening participation in higher education
with Sheffield City Council and local Somali people in as follows:

pat

g t

2008. Another report in the guardian highlights -the
exclusion of British Somalis is unparalleled and mirrorsthe/ 7 gover nment rhetoric, DWi
isolation of Somalia itselfvww.guardian.co.uk/ higher education is a way of  stretching a system that
commentisfree/2008/jun/05/immigration was once designed for an elite, to accommodate a wider
social mix of student? particularly from previously
xcluded groupse. | ts agenda

The overall aims of my involvement with the local Som4li;
community were twofold: with an enormous challenge. Not least because there are

many in academia who have a differémalder, more

, . intellectual? understanding about the purpose of

f tofind out what the levels of understanding abouty,,cazion, They see no reason to revise their opinion that
higher education were in the target group; and o nansjon and diversity equates with declining standards

1 to develop ways of helping adults/refugeesto @7 d -dumbing down®
make sense of information that impacts on their
own and their chil dr enrSs ed wsoa tpiddimersittes ondhe wibkhrad | p
them make informed choices regarding higher especially older universitiésdo not regard themselves as
education. popular resources whose credibility lies in their
The Government ®s - Wi deni n01g):3”ga'%Ogsra/tmlire(:';’cl'0,|735Ia|/etl7 qssoz‘%/%ga/ go&n/g%n/geg ang
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di sadvantaged const /i t uen becane @earthatl|would be limited to writing a
reflective study of my own practice. The questions | have

Contextual background of working with adult reflected upon include:
learners

T -What works and what doesne@®

participation practitioners begin to engage with
people in Somali communities to support them to
participate in higher education?

The Institute for Lifelong Learning (TILL) at the University
of Sheffield has a distinguished history of providing part
time university education for adults dating back over fifty

years when in its previous configuration it was The 1 What were the challenges for the learners, for the
Department of Extra Mural Studies. practitioners and for the institutions?

1 What recommendations can | draw from my
conclusions that will contribute to the effective
efforts of practitioners working in this field in the
future?

Today TILL continues to offer patitne Degree level
education to adults who have the potential to succeed.
Some of the challenges facing higher education
institutions include making way for more diverse groups
of students including refugees from countries beyond

Europe that have fled wdorn countries, whilst also . ” .
retaining and responding to the needs of home studentsN9aging in BME communitizStrategies/

in deprived areas. | n t e Mgtivatignal factprs fospaiticipating adulisd i vi dual
-community identity®, practitioners and institutions

to recognise how intrinsic the Muslim identity is to My current role was created in February 2007 and time

different communities and to embrace the cultural was needed to develop relevant community links and for

differences that arise. the project to become visible within the local
communities.

Sporton and Valentine (2007) found in their case study

®
n

research entitled -1 dent ilntthe eosirsemfimy twdrkeit baoame ebvious theee wasmat e g r a

experience of Somali refugee and asylum seeker youngreat need to provide more specific information that was
peopl e®, that relevant to Somali educational attainment for parents. |

began to organise -Introducti

-the experience of forced mobility and loss of events in two, sometimes three different parts of the city
attachment to pl ace me an $hatpngieshomedaatarge proportiomplBlacki Minaity
becomes for many young Soma//'peop/e the most Ethnic families | used two or three neutral venues that

important and consistent way they have of defining whthe Somali communities were comfortable with using. |
they are® had to work with separate groups in separate venues to

avoid conflict. | listened carefully and picked up vibes
that signalled what was acceptable, for instance women
sat at the back of the room and men sat at the front with
fygap in between, my instinct was to encourage the
women to move closer to the front but quickly realised
wasn®t the nor m.

In my own experience this also applies to many of the
older Somali generation. There is a need to support

refugee learners back onto the HE ladder by recognisi
and validating the experience/qualifications that many ,
Somali people have already achieved in their own couﬁtrp s

but have difficulty in having that experience calibrated
without evidence of relevant certificates etc. | also wanted to give children activities that would amuse

them while parents talked about their educational needs.
This strategy would have worked better if | had organised
a separate space for the children as the parents did not
L ) . ) seem to see the importance of organising play or bringing
My original intention was to conduct empirical f'eldworksomething to amuse the children. They seemed

involving individual interviews with members of the 1 4tivated to find out what was on offer for their older
Somali community. However, for various reasons, it - cpiigren. Very small toddlers were expected to just sit

Research Questions




while parents listened. information, coupled with lack of understanding of the
system, lack of English language and other debilitating

Higher Education Information sessions were designed §8Gal issues, they have very real barriers to progression
response to community members requests for €.

information. It became apparent théte main issues and

most pressing needs for Somali families in terms of 1 Lack of affordable English Language classes

education appeared to be: . . . . .
1 Experience of isolatioh migrational refugees

S r‘gara,ted from thelrcountr thro §gh war, with

O hnilids” (o?téh@rﬁpar HRIY Antilibsy N

Pockets of people from Somalia who had achieved
education in their own country to a high level but
no GCSE in Somali language available now were unable to work or study here due to
uncertain citizenship status

T 1l ow attai nment in Somal i

1 lack of Somali speaking teaching assistants in q
schools

lack of English language sRilesspecially mothers
Loss of status for men with no employmeniho

little understanding of the UK education system traditionally in Somalian culture would be the head
of the household and make the meaningful
decisions concerning the family

= =2 =4 =2

dissatisfaction and feelings of helplessness
amongst parents, that their children were at low

performing schools and g fn@@dnérdiohd cofflicispoRdn and Yallehite h 0 W

to have any influence over this (2007) found in their study

t h antercidtural differences are emerging
between the generations within the Somali
c o mmu n Iinmy aave eRperience | found that
Somali parents put pressure on their children to

I more information and understanding was needed
around how the education system works and how
parents/adults could access further and higher
education or use their degrees obtained in other

countries. -do well ® at school. Probl e
don®t understand the educa
often don®t und-speakilfgand t hei

: : children®s [ anguage. I n ma

Methods used and issues raised were born in the UK and are the interpreters for

) ) o their parents and know very little about Somalia
If the sessions were to mtere_st and ben_eﬂt this . and can®t speak Somalian.
community we had to be flexible, sensitive, creative and
realistic on what could be achieved.

Activities and exchange of information sessions covered

| was careful about matching the mentors | used for thdN€ following topics:
sessions; one was a young doctor who related his
experience of his educational journey and told how his 1 Introduction to British Educational system
mothe_r had been mstrume_ntal in h.IS progress, |IIum.|nat|ng‘” ESOL Assessments/classes arranged
the point about parents being key influencers in their
children®s education. Anotfh Exclusivrafi®m scho@lundedstaraingethe Britishm an

who stressed the important impact of girls receiving system
education and thereby not perpetuating illiteracy
amongst future generations, as girls become mothers

themselves. 1 Advice on UCAS applications for parents

Post 16 Education , choiée€onnexions

1 WEA? information about community courses

Aspirations towards higher education were already very linked to HE progression

high amongst the group but, as newcomers to the UK,
isolated from wider networks offering important { Combining Eid celebration with HE event
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9 Visits to University of Sheffield/open days/
appointments made for potential parents and

students to speak to admissions tutors in differentn an effort to be strategic and get to know the

departments

1 Migration in the Z1Century? University taster
session

9 Higher Education progression steps for parents within whatever agenda was necessary that would help
opfovide a \Bay of gelting tockowv thel parents@usd

through the creation
authentic story book by parents

Build trust and mutual respect

community, raise confidence and remove barriers to
accessing important knowledge and skills, | arranged a
fun/educational event at an animal theme park in July
2008 for 50 community members. | was willing to work

children within this community to enable participation
work to begin. The day out was an opportunity to gain
valuable insight into their educational needs whilst

Collaborative work with colleagues enriched the sessiooieating a friendly, enjoyable atmosphere for parents and
and strengthened the key chiden pgethed.$rom thesresllts & questonregiices mo r
help themselves. completed during the event we were able to plan

information exchange sessions in both Somali and English
The following strategies were successful, simple and at the local community centres. We were also able to get
effective: some idea of English levels from the parents and children
through planned educational tasks. The outcomes for the
day included:

Go to their community

Traditionally these groups are not easy to reach, due to T Fifty parents and young people attended the event
the displaced nature of refugees and the policy of  Ten key members of the community registered to
dispersal to particular areas, where they have been attend further Education Information sessions in
encouraged in many cases to settle. The Somali people order to pass on and translate information to
are not to be found in neat cohorts in colleges or other members of the commun
community classes but do however gravitate to four or speak English
five certain communities in Sheffield where there are .
other Somali families already settled. T Seventy children®s names we
potentially wanting to oin
Do something that is of benefit for the participants -Homework Club®
immediately 1 Twelve adults registered to seek support with
English/ESOL classes. | was pleased that the
As a practitioner it®s not eegpenge tdeogagemantevassa postiveathecegenimu n i
that is fearful but desperate to find out how to help their contributed greatly to forging valuable links and
children®s attainment i n s c hndesstagdingaitte issues facingrefugeesand t t e r
for themselves in this country. Practitioners have to demonstrated to them the commitment that we
negotiate the schism that divides different clans within had and were willing to develop in order to
communities. Part of the pr tnprove tiner oppatenitieskhis iBitahegehtivas®

restricted community development involves issues
a r o wwot deeling understood by the host community
and lack of knowledge on processes and systems for

wor ki ng with (sunmanyfindingsfran s e ¢ universay.

Community Profiling for Neighbourhoods Directorate, 31
July 2006, (Meridian).

the catalyst for what has now, a year later, led to a
very successful Somali Graduate Mentoring project
that takes place at a weekly Saturday school at the




Be prepared for an influx of enquiries beyond the scopdookshop had trouble sourcing them and | knew that the

of the project Somali group would not have been in a position to get
these books easily.

Jane Thompso2000/bidp o i n t mBajoostructural

Inequalities, and the problems they create are not caudde/ very clear about boundaries/scope of the project

by education and cannot be resolved by educational

Initiatives operating I n \Word $pledard thé f6llowing weeks more and more
people arrived at the sessions, including fatfettsis had

The Somali community have many social issues beyonan impact on how we managed the sessions as the Englis

the scope of this project but nevertheless the overridindgevels were so varied. We changed practice and

motivation from the group was their determination to geesponded quickly to the larger group by separating the

the best educational information, advice and guidance advanced English speakers from the beginners to work

-

possible for themselves artdeir children. with an interpreter. The nature of the Somali people is to
use the oral tradition and pass on any news to friends and
Use Networking/Parent mentors/Role models relatives. This meant we never knew how many people

would turn up the following week once word had

| used parent mentors that were recruited as part of m);ravellt_ad. Starting on time was difﬁc‘.“'lt f[o achievg as we
overall Aimhigher work and began to work with other had failed to allow for prayers and picking up children
partners to reach Somali adults via a Homework Club. from thg MOSQUES. E\{en'gually we re_ached agrgement
The organisers of the club were not keen for anything tgbout time and organisation of sessions, and limited the

detract from the work they had carefully set up with thesessions to parents of children at different key stajes

children to do homework. | persevered and was able toooSt 16 efc. In the initial stages prqb_lems arose when
persuade them to allow me to set up information people brought all manner of enquiries regarding

sessions with the parents of the children attending the gducatlonal and other social issues and needed very

club. Using graduates /parent mentors, we held HE individual one to one suppor_t. We arranged that we
information sessions in a separate room while children"\'omfj deal with these questions when the planned
worked on homework close by. SEssions were over.

Engaging with parent3 the first sessions Challenges

The first session was advertised through Somali conta&&i@/lenges for mencluded dealing with ethical issues

at the homework club, by writing to the parents of such as a\_/0|d|ng the exploitation of v_u_InerabIe people
children at the club (written in Somali and English) and @} €nsuring | did not betray the position of trust that |
word of mouth. As permission was granted for us to us¥2s placed in, in working closely with this community.

the adjoining room where children were, this meant Et hical ly I didn®t want to

parents could utilise the time and did not have to make® Ur dening them with researc

two journeys back and forth to collect children but couldem to be involved in this report). It was easy for this

stay and have space to listen and participate. group to see me as the link the university that may
influence their chil d®s or

institution, merely by my association with them. | had to
be very careful not to allow unrealisable expectations to
get in the way of offering sound and much needed
advice.

At the first session we anxiously waited for the first
parents to turn up; one Somali mother came shyly and
nervously into the room and sat down. Soon others
arrived (all women) and we were able to ascertain

(through interpreters and gestures and broken English) ) . " .
what their needs and concerns were (using sweets Parents sometimes had unrealistic ambitions for their

wrapped in paper with - f chidepdanyinsistedtaey ehidrepworldbegoge, s @

written in English and Somali). We also invested in buiRgors or lawyers (when educational results or the

> O

12 Somali/English dictionaries for the group. The child®s preferences were not

publications had been difficult to get, the universiy SO0 meé parents didn®t want to
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or any other associated professions to medicine, such awlividuals and community organisations and to influence

nursing etc. | worked with Connexions advisers to decisions affecting their own

highlight the whole spectrum of different post 16 choicesducation. Pat Whaley &tretching the Academ2@00)
including vocational routes into different professions. Idraws our attention to the rhetoric of politicians who
was necessary to be very clear about the scopeofmy - t a/ kK cont i nuall y of tthe m
role. | was also challenged by the need to provide have more of one, we must be in one. We must
translators that were correctly interpreting the languagestrengthen a sense of community to cure all the ills of
we were using. This was alleviated somewhat by having o c i et y ®

local Somali speakers helping at sessions and taking time

to ensure people understood the information. These are just a few of the challenges to be faced.

Challenges facing HE institutionEven as a practitioner Findings
working in a university it is not easy to book certain
rooms and resources to enable community learners to
attend taster sessions. The priority for classroom
allocation is obviously for students already being
educated here. But if we are serious about widening
participation we need to be ab_Ie to nspire potential mothers were willing to bring small children with them in
students, allow them to experience what is on offer at S .

. ; X order not to miss information.
university and dispel any myths (for those to whom these

We found though that despite a host of challenges the
Somali community regularly attended the education
information sessions. Lack of affordable childcare is a
huge issue, especially for eparent families, but

institutions are alien). The -Information Commons®
building has an oxymoronic title as itigfopen to the e found that people completed questionnaires that
host community. According to th€ollinsAdvanced demonstrated they had learned more about higher

Learner ®s Efqleivs ke dDitfé oino AWYLT OPROrtunities as a result of engagement with
something is common to two or more people or groupsihe Project.
it is done, possessed or used by the/® all

Individuals from the Somali community will call me now

Other challengegongoing) include finding courses that @ndependently to_ seek further educati_onal ad\_/ice a_nd to
fit the needs of the learners and supporting them to inform me of their next steps. A working relationship has
access the appropriate level course; this often means developed that means | can send any relevant

contacting partners and identifying likely candidates thdgformation that will interest or affect the group to key
would be ready and in a position to benefit from highe® € 0P € and they will disse
education. Many are still in educational limfooot being COMMunity engagement is a vital cog in the widening
able to access regular ESOL classes. There is a distind@gigpation wheel (even though this kind of activity will
of specialised, one to one HE advice and guidance for mgwtably net many that are not ready or even close to

agi c

adults from any community once they have lefttheir f 1 tting the -criteria® for HE)
school days behind but for adults from the Somali becoming more involved with ¢th
communities this problem is exacerbated. (and by extension their own) through the setting up of a
Father ®s group attached to the
. . games, maps and educational courses. We were able to
Challenges facing Somali adults /parents ; :
demonstrate to others that parents will come to sessions
) to help themselves and their children if a few conditions
Restrlcted sources of contacts for suppérthey have ¢ engagement are met (as described above).
informal net works but don®t have wide diverse networks
into education The academics amongst the Somali parents are
determined to improve children

How to overcome language barriers? Sheffield. Together we have managed to extend social
networks that have been instrumental to them accessing

How to build important knowledgdase and ability to  information, funds, resources and contacts to set up a

understand systems, to strengthen the capacity of mentoring project, using Somali volunteer graduates. We




have now recruited the first 15 graduates that are higher education.
mentoring 40 young people aged-1® at the University

of Sheffield. References and sources

Conclusions Edwards, J. 2008tretching the Academy: the politics and
practicesof wideningparticjpation in higher education

This project work illustrates to me that without definite Leicester :NIACE.

links between the community and development

practitioners who have inroads into educational Whaley,P. 2000 (chapter Bjetching the Academy . the

institutions and are well connected to wider, more po//t/cs‘and pracﬂ'ces of widening participation in higher

diverse networks, then it is unlikely that significant ~ educationLeicester:NIACE

numbers of Somali adults will have the relevant

information they need to support their desire to reach SPorton, D. and Valentine, G.20@@ntities on the move .the

hi gher education. That ®s "fgH" eﬁf’f’e@?ao O”P’ff‘?gf‘fg‘?ei ‘?ﬁdo“%”@’" Seetel,

are determined to reach their goal will not do so without 049 peopieUniversity f Sheffield, University of Leeds.

intervention through outreach but the numbers

participating are low. (Figures are difficult to break dow!

because Somali ethnicity is not characterised as an

individual ethnic group). For younger Somali people there S ) )

is more hope of success. Many children already operat&/{fe/’9 Participation strategy 2009 The Institute For Lifelong

two languages, learning English quickly and speaking earningThe University of Sheffield.

Somali at home. Council figures for children®s Key

in attainment in the city show gradual improvement but

there is still a mountain to climb to widen the flow of

children and adults from this ethnic minority group into

higher education.

ommunity Profiling for Neighbourhoods Directorate (2009)
heffield City Council

l't®s difficult to see in the immediate future how
successful widening participation for the adults in this
group can be when there are so many underlying
problems that prevent the Somali community from taking
up opportunities in HE, even where individual
practitioners may be hugely committed and often do
more than what might be expected. Indeed, the trial and
error nature of some of the activities over the year have
led me to be more cautious of working with basic
learners. The distance they have to travel to prepare for
higher education is a journey that is beyond the scope of
this project.

Practitioners must highlight the demands of study
expected without dampening enthusiasm to fulfil
ambition. Raising aspirations must include realistic
assessments of the commitment needed to complete the
HE journey. In response to this, we are now planning to

st

of fer 10 wuniversity credit -Study Skills in HE ® modul

be delivered in community venues. This is one way to
give potential adult students a flavour of the levels
expected on the route to experiencing and succeeding in
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A Taste of ResearchAn analysis of the experiences of young people O
acting as community researchers

Sheila Hudson, Sector Development Officer (H&SC) and IAGTO, and
Catherine Ross, Project Support and Monitoring Officer, Sheffield Colleg %TheSheﬁield

College

Introduction Having received support and training, the young people
helped to devise interview questionnaires and were then

The Sheffield College is one of the foremost colleges iUt t0 the task of interviewing NEETs and those who
the UK providing both academic and vocational training! @ d n ®t engaged in HE from
to enhance qualifications, skills and employability. The Interviews themselves took place at Sheffield Futures
College has four main sites across Sheffield and its he&fjho provided the NEETs and HE interviewee contact
offices are based in the city centre. data) and at local community centres.

The Reconnect project was a collaborative effort Once the interviews had been completed, findings
between different agencies and community groups collected and evaluations undergone, the project itself
making up the Sheffield Learning for Life BME Strategi®/as to all intents and purposes complete. However, as
Framework working group. It looked at young people the project was drawing to a cIos_e, Sheila Hudson (Higher
from certain community groups in Sheffield and it had Futures Sector Development Officer) of Sheffield
two strands. The first strand was to investigate why College felt that a fundamental research angle had not
many young people from certain ethnic communities inP€€n touched upon. She cited an opportunity to
Sheffield were not engaged in Education, Employmentr&seamh The Reconnect project from.the perspective of
Training (NEETS). The second strand dealt with the the young researchers who took part in the process and
reasons why some young people from these to document their experiences of the project itself.
communities, while seen as having the potential to go _ _ N
onto higher education (HE), did not actually go on to HEhe brief that this practitioner set for her research
The focus of the research was on the four main ethnic project was therefore to concentrate on the experiences
communities in Sheffield; African Caribbean, Pakistaniof the young researchers involved in the Reconnect
Yemeni and Somali. project and to review the merits and pitfalls of the
project from their point of view. Through this research

This practitioner research project focuses on the youngProject she aimed to discover the reasons for the young

researchers who were directly involved in the research’ €S €archers® involvement i
process itself and provides an insight into their out what they learnt from the experience; she worked in
experiences of the Reconnect project as a whole. collaboration with her colleague Catherine Ross (Project

and Monitoring Officer, Sheffield College).

Background .
Research Questions

The Reconnect project was funded through ESF and ) .
Higher Futures. The key questions the two practitioners sought to

answer were:

The project began in March 2008 and the first phase ) ] ]
involved a community cordinator from each of the  Why did the young people get involved in the
four communities finding four young people to take on project?

the roles of community researchers. For the most part,
information about the Reconnect project was filtered
through to the relevant community centres of Sheffield
and so the young people applied to take part as a result. 1 What did they gain from the experience on both a
The sixteen young people appointed were then trained personal and professional level?

as researchers through initial meetings, workshops and
one to one support. This training in research was
conducted by independent research professionals.

How involved with their own communities were
the young people before the project began?

1 What were the main issues which came up as a
result of the project?

t hei



1 What did the young people hope would comeoutT he young peopl e®s experie
of the project? of a management committee at their local centre, to

supporting tutors at an afteschool group. One
1 How successful did the young researchers find thﬂtgfviewege said: group

project as a whole?

"/ have taken part I n the
Research Design they run [at the centre]. Also I helped out at their Play
Schemes in the summer hol i

The research itself took the form of a series of interviews

with each of the young researchers involved in the ~ Another outlined her community experience as:
project. There were 16 community researchers and of

these eight agreed to be interviewed for the practitoner [/ / | wor ked at | SRAC commu
research project. Those interviewed were two uni doing admin, reception
representatives from the Yemeni community (both

female), two from the Bangladeshi community (one majg| but one interviewee said they visited their community

one female), one from the Pakistani community (femal@kntre as a service user as well as a volunteer/employer.
two from the Somali community (one male, one female)

and one from the African Caribbean community (one
female). The interviews were arranged and conducted
the HF Sector Development Officer, with technical
assistance from the Project and Monitoring Officer.

hat came through quite vividly was the strong sense of

alty and commitment the young people had for the
project in relation to their communities. From the
interview data, it was clear that being part of the
community was something that had been important to
The two practitioners were very aware that their many of the young researchers from an early age. One
research would largely be drawn from transcripts and jnterviewee from the Yemeni community said:
recordings from the interviews with the young
researchers and so the planning stage of the interviews-
was critical in o_rder tp record all relevant data. They [Yemeni Community Centre in Sheffield]. [My] older
prepared questionnaires to use as a guideline for each

! . . brothers and sisters worke
interview so that the basic structure of each OneWOUIdbeen cominag for ears to t
be the same. To allow for -off topqlc(Fg dé/tato be
they also used a portable voice recorder and took
additional notes as a back up.

There®s been a [ ong famil

The research team discovered through the interviews
that all eight young researchers had a background of
working in the community, either helping family
members and friends or carrying out paid work at
community centres.

Data Analysis

After the interviews were completed, the recordings
were fully transcribed. The data from the transcripts w
then colourcoded according to the issues being
investigated and any patterns were noted.

Ahy did the young people get involved?

An important question the practitioners sought to

answer was why the young people got involved in the

project in the first place. Three key themes emerged

from the data relating to this question; being involved

Experience of community out of personal interest, being involved for own
academic and developmental reasons (i.e. for what they

One of the first questions the team sought to answer sought to gain) and being involved for the purpose of

related to how the young researchers felt about their change.

own community and this was the focus of the first part

of the interview questionnaire. In response to the -why di

Findings
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five out of the eight said they had been drawntothe yowung peop/ e i nto work or
project because the subject seemed of interest to them

personally and they had wanted to find out more: -o.as | ®m interested to he
community? thought | could help support people who
The young researchers said: have problems with education and getting into

educati on®

-[1] wanted to gain more knowl/ledge of the subject.
some background knowl edgew. bwiokWwamgt éatwr ovhly gl umhe
[ ssues. ® don®t wuse it and to find o

therefore for something to be done e.g. if finance is an

edu

Ha
peo
ut

[

G

/
/

-/ was very interested ihSEMNEresearch topic of findir

why young peopl e aren®t going on to university®
What did the young people hope would come out
-/ hoped to find out why offhepmjectireopl!/ e were making
deci sions they did®
The interviewees were all fairly unanimous when it came
-/ wanted to find out wh yothgivideasand passiops/alsout dieanti@ purppse of/ n
education or stay on t o HEpragectwas. There was a very strong feeling among
the young people that simply conducting the NEETs and
The interviewees also spoke about getting involved for HE research was not enough and that something further
their own reasons and experience. The reasons they should come of it. They felt that being involved in the
mentioned included CV enhancement, a complement t@roject was one thing, but without the research going
their university work and a chance to improve their ~ some way towards directly helping the NEETSs or those
skills/learn new ones. who were seen as not having fulfilled their potential to
go on to HE, it would have little value as far as they were

Sample answers from three of the researchers detailin&oncemed'
these academic reasons were; _ _ _
One of the interviewees was quoted as saying:

-Gain more knowl/edge and experience®
-[1] hope it goes further

- o be good for my GOV andCP8rNEngup@sStbfkeeWlbs €O
would give me more of an idea about which age group of _
children and young peopl/ &notherggdight want to work wit

-Thought it would be a goddhepgolthénory coeedo 0o md
practical research rather than from a book that ldomyy oung peopl e to move forwa
studi es. Real face to face researcha®.

What came across strongly in some of the interviews was

The third type of reason for the young pe0p|e gett|ng the notion that the young people could not understand

involved concerned bringing about change. Halfofthe- T € search for research®s s
interviewers gave an answer relating to getting involvedfoung researchers highlighted this as something
for change and these responses were as follows: frustrating about the project itself. They felt the
research they conducted would only have a real purpose
-/ wanted to o on to trJtwasysedlodatirther gogdandf fis yas nojthe,
go into HE® g J(j:ase, then they deemed it a pointle sexerciz. T%ueglr P
comments included:
-/ felt it would be [ mportant to hagve, a art i n e
P -..researc% does’%@z‘ provg/!d

t he

and
me

h®

ake

(



aboutit?t hat ®s frustrati ng [F somethingthey eonldleasdrony, witvene dirl saymg @ &
t hem®. never done anything like this before so it was a good
experience and [a] start t

-[ The researchers are] ndadddéinhg R6dgRTwir€FPORS! D

information. It could be used to educate others. [l feel

the aut horities just put Inthe interyiews, ihe reseatchees algponatkgdalmout the n

take it far enough. | just wanted to be able to refer  project on a more personal level and how the experience

people on. ® had helped them develop as people; for example, many
of the young researchers felt that taking part in the

-But what s going to happieehadjncreaged therconfidengesapdsieveloped @
their communication skills. The personal effect the

This sense of frustration from conducting research but ! project had upon the young researchers is clearly evident

not being able to help their peers there and then was

mentioned three times in the interviews by different ¢ Z ; e 2 , a ZU‘j ;77% ;/ n i/g ‘;/’ f f /®§

young people. One young person said: more confident. ®

- We were given fp@smgpeaoléto

rel evant helpa. . but I n ?’ ° J“SIr”BS pgrt Wé'nt?rvﬁewef)’m})/wgswees

questions,;, -what are you af ge fouy oyt of jhe eightiniepvieegs, o 55 4

- what®s this going to domngoped rgv confidence as a result of
participating'in the project. Two interviewees also

. . . mentioned that the work gave them a sense of pride; one

Another interviewee said; highlighted her learning from the project and the effect
this had upon her, saying/ / ®mj] proud of

-The frustrating part waand#dwg khowt what to Hobhathbwid prepafedrfdo ! S

-how are you going to helagpyme7 n4n g Adotact @at §udtddB@ysayihip @€

-cos this was research, thé@kng pattinthé prafett Al givesher® sense
pri de and achi evement ®.

Mentoring was a theme that also came up and three of

the eight young researchers mentioned mentoring as afor one of the researchers in particular, the project

activity they had been involved in. helped to fuel her ambition;

Success of the Reconnect Project Experience -/t made me more determine

t hen move onto a job | <can
The research team wanted to find out how successful the

proj ect had bee n f rom t h @noth&@ PbRItVé duttoyhe df B pPofedt WHItIE dmer§ed
perspective rather than from the point of view of the  through the interviews was the fact that many of the
funders and commissioners. In order to get a picture Ofloung people picked up skills and experience which they

this, the interviews sought to uncover what the young could use later in life. Examples given by the young
researchers got out of the research activity and their  people were;

thoughts on what was positive and negative about the

project. 1 enhancing their CV;

1 developing their interview skills;
Undoubtedly the young researchers felt there were o _ ) )
many positives to come out of the project. The ' and picking up skills and experience which they felt
interviews revealed that the researchers saw these would be useful in future job roles/university
successes on several different levels. Some of the courses.

researchers saw the success of the project in terms of
their academic and professional development and
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Conclusions

One final -off topic® conclusion that t

were able to draw from their investigative project related

to the young participants® attitudes to

The resounding view from all eight of the young people
interviewed was that research is only of any value if some

activity or -good® will take place as a

highlights the young people®s frustrati
the project, it also brings to light the passion and

enthusiasm which they had for both the project itself

and for their community; it was this enthusiasm and

genuine interest in their own community, coupled with

their enjoyment of this opportunity to mix with different

communities, that were the key messages for the

practitioner researchers.
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